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INTRODUCTION TO THE FIRST EDITION. 



The author has here undertaken to present as conciBely, 
yet as completely, aa possible, the results of the systematic 
study of children up to date, and has included everything of 
importance that could be found. This work was greatly 
needed, and has been done with a. thoroughness which all 
interested in the subject will gratefully recognize. Most 
observations have been limited to one or more aspects of the 
vast, many-sided topic. Aa we are now able to catch a 
glimpse for the first time of the entire field, we realize the 
importance of results already achieved, and the yet greater 
promise of the future. The questions here treated are 
fundamental for both psychology and pedagogy, tor the more 
fundamental the traits, the earlier they unfold. Yet it 
should be remembered that the data for infant study are 
relatively more complete than arc the records of children of 
school age. The latter, when they are fully presented, may 
be more practical, but the former are more fundamental 
for philosophy and ethics. 

It ia a most auspicious fact for philosophy and for educa- 
tion, that both are coming to be based more and more upon 
the eternal and natural foundation of sympatlietic observa- 
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tion of childhood, and that the same season that witnessed 
the completion of this memoir has witnessed the formation 
of a national society for child study, inaugurated by a suc- 
cessful three days' congress. 

This dissertation is far more than a compilation. It 
brings important additions to our knowledge upon some of 
the most important topics. This is perhaps most noticeable 
in the case of the chapter on language, almost a monograph 
in itself, and which will interest philologists as well as 

psychologists and teachers. 

G. STANLEY HALL, 

Clabk University, September, 1893. 



\ 



\ 



[PREFACE TO THE SECOND EDITION. 



Tit the very short time which lias elapsed since the publi- 
cation of the first edition of this little book, the author has 
found neither leisure nor material for auy very extensive 
enlargement or modification. A few typographical errors 
have been corrected, one or two passages slightly modified 
in conformity with the results of later investigation, and a 
footnote or reference added here and there. The bibliog- 
raphy has been brought up to date by the addition of 
several works which have appeared since the publication of 
the lirst edition, and at the suggestion of several reviewers, 
an index and a table of contents have been added. On the 
other hand, a good many of the reference numbers which 
disfigured the pages of the first edition, are in the present 
edition omitted or simplified. 

F. T. 

Uhivsksitt of Torosto, September, 180J. 
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PRELIMINARY. 



The comparative method of study has commended itself 
to all the sciences in modern times hy its fertility in results, 
and is now being employed extensively in two principal 
directions: viz., the analogical and the genetical. The 
philologist, for example, compares his own language, on the 
one hand with other languages {in the search for analogies), 
and on the other avails himself of all manuscripts, inscrip- 
tions, etc., which show him his language in its earliest 
stages, and help him to determine by the operation of what 
causes, and according to what laws, it has developed from 
its original crude and inefficient state to its present pol- 
ished and complicated condition. And similarly with other 
sciences. In the case of psychology the application of the 
comparative method has led the investigator to the obser- 
vation of mental manifestations in the lower animals; in 
human beings of morbid or defective mental life, such as 
the insane, the idiotic, the blind, deaf and dumb; in peoples 
of different types of culture, ancient and modern, savage 
and civilized ; and finally to the study of mental phenomena 
in their genesis and early development in the life of the 
child. If the child is only the adult in miniature, and if 
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society is only tlie individual " writ large," then in studying 
the infEtnt mind we are approaching a vantage ground from 
which we may catch a prophetic view, not only of psycho- 
logical, but also of sociological phenomena. 

When we compare the young child with the young animal, 
we cannot fail to be struck by the apparent superiority of 
the latter over the former, at the beginning of life. The 
human infant, for example, requires weeka to attain the 
power of holding his head in equUibrium, while the young 
chicken runs about and picks up grains of wheat before 
the first day of his life is over. This, however, carefully 
considered, is a token rather of the superiority than of the 
inferiority of the human being. The higher you ascend in 
the scale of being, the more varied and complex is the en- 
vironment in which the individual moves, and to which he 
must adapt hia movements. This adaptation requires, on 
the physiological side, a cerebral and nen-ous development, 
and on the psychic side a mental growth, for which lime ia 
an absolute necessity. Animals go on all their lives, doing 
the same simple things, which require a minimum of mental 
activity, and which, by dint of constant repetition, produce 
physiological adjustments that become at length hereditary; 
so that phenomena which seem to the casual observer the 
index of an astonishing degree of mental advancement — 
such as the "scampering" of young chicks on a certain 
peculiar call of the mother — are really at bottom little more 
than the response of an organism, adjusted by heredity, to 
the action of an external stimulus. 

The longer and more arduous the journey, the more time 
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is required for preparation ; the more complicated the art to 
be acquired, the more extended is the period of apprentice- 
ship. So the child, having an infinitely grander life before , 
him, and infinitely more exalted, complicated and difficult 
operations to perform — mental, moral and physical — re- 
quires a longer period of tutelage than the chicken, which 
OQ the first day of his life scratches and pecks, and to the 
end of his existence makes no advance upon these simple 
operations. The young animal, before the end of the first 
day of his life, does what it takes the child a year to accom- 
plish; but the child of two years does what the animal never 
.irill accomplish to the end of his days.' 

The object of the present essay is to discuss infant 
psychology. When and how do mental phenomena take 
their rise in the infant consciousness? How far are they 
conditioned by heredity, and how far by education, includ- 
ing suggestion? \VTiat is the nature of the process by which 
the automatic and mechanical pass over into the conscious 
and voluntary? These are some of the questions to which 
the following pages may help to furnish an answer. That 
they may do so, it has been thought beat to gather together, 
BO far as possible, the best work that has been done in actual 

■ ■' Es Bcheint ein Naturgeaetz zu nalten, dasa das hobere Bedea- 
tende aich kiigaamer entnlckele, utid sich durch die Ungeamere Bnt- 
wickeluQg eine l&ngere Dauer gleichsBin erkaufe." Sigisniuud: "Kind 
tind Welt," p. 17. See alao on thia subject, Jastrow; " Problems of 
Comparative PByohology," Pop, 5fci. Mo., Nov. 1802. It should also 
be noted in tbia conneclioD that tbe iDtm-uteriae period is relative); 
miich ahorter in man tban in most of tbe lower animals. Tbe horae, 
for example, Uvea a much shorter life than man, and jet hia preponi- 
toty fiBtal stage is actuatl; longer. 
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observation of Ohildren up to the preaeut time, arrange this 
under appropriate headings, incorporate the results of sev- 
eral observations made by the writer himself, and present 
the whole in epitomized form, with copious references and 
(Quotations. The inquiry proceeds along the line usually 
followed by psychologists, and treats the mental endow- 
ment, from the genetic point of view, in the following order; 
sensation, emotion, intellect, volition; child-language, on 
account of its paramount importanee, being treated in a 
chapter by itself. It was intended at first to add a chapter 
on the moral nature of the child, but as the work progressed, 
it became more and more evident that, to treat this impor- 
tant phase of child-life adequately, would require not only 
more space than is at oar disposal at present, but an advance 
into later stages of life than are embraced in the present 
work, which is intended only as a manual of infant psy- 
chology in an approximately strict sense of the words. 

I cannot forbear calling attention in this place to one 
great genera! principle, which is so constantly illustrated in 
the child's mental life that it may be considered universal. 
It might be appropriately named the principle of trans- 
formation, and explained as follows: Every mental phe- 
nomenon passes through a graduated ascending series of 
development. At first, the physiological predominates, 
consciousness is at a minimum, and the so-called mental 
phenomenon would be more accurately defined as the reac- 
tion of the nervous system to external stimuli or to organic 
conditions. For example, the child cries at intervals from 
the moment of his birth, but at first this cry is independent 
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t his will, and possettBes scarcely any mental significance, 

Eor it is made without cerebral cooperation, and — as in the 
ise of microcephalic infants — even when the cerebrum is 
tntirely absent"".' Later the mental aspect becomes more 
prominent. "When the intellect and will have become suf- 
ficiently developed, the child directs his attention to the 
act, makes it his own and perforins it voluntarily. The 
nocess perhaps has not changed at all, to outward appear- 
mce, but when viewed on the inner side, it is seen to have 
1 completely transformed in character; and one of the 
most difficult tasks for the psychologist is to determine tlie 
n and the how of this transformation. 
The exact time at which each jisychic activiby makes its 
^pearance, is perhaps of less importance than the order of 
[we various activities; yet in order to ascertain the latter, 
the former must be carefully attended to. Hence both 
absolute and relative times receive considerable attention in 
■ itlie following pages. 
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CHAPTER I. 

SENSATION. 

It is important to treat sensation first, because it lies at 
the foundation of all mental development. All the higher 
processes of mind are simply the result of progressive 
•* ayntheses of the manifold " as given in sensation. Though 
■we may not agree with Locke, that all ideas are derived 
from sensation, yet we must agree that there are no ideas 
in the mind prior to sensation. And looking at the active 
side of our nature, the intimate connection between the 
eenses and the will is equally manifest. Our sense-impres- 
sions, produced by external objects ujion the peripheral 
organism, are conveyed along the afferent nerves to sensory 
centres closely connected with corresponding motor centres 
in the cerebral cortex. Hence the importance of the child's 
sense -growth. 

Are any sensations felt in the fretal stage of existence ? 
And if so, what? In answer to this question, we may, first 
of all, proceed negatively and determine those senses which 
obviously cannot be in operation at this time. Any sense 
requiring as the condition of its exercise the medium of 
light or air. cannot operate until the child is born, for 
prior to this time he does uot come into contact with these 
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media. On this ground, sight, hearing and sni(>II are prob- 
ably to be excluded ; the first on accouut of the darkness 
of the uterus, tlie others because the auditory and nasal 
passages are at this time entirely filled with the amniotfo 
liquid, to the exclusion of all air, even if this were avail- 
able. There is reason to believe, however, that from about 
the middle of this period the fcetus is susceptible to changes 
of ,taraperature""', and that touch is to some degree awakened 
by eontact with the surrounding matrix"". To what extent 
these rudimentary foetal sensations partake of the truly 
psychic character is of course very difficult to determine. 
Many psychologists' are of the opinion that they do not 
at all involve the cooperation of the centres of sensational 
and motor ideality. Nevertheless, it ia certain that during 
the later months of pregnancy, very great changes take 
place in the embryonic brain, especially in the cerebrum.* 
If it be allowable to conjecture, it is probable that the 
" sensations " of the embryo involve consciousness, though 
very dim and vague, and that the ftctal movements are 
reflex or automatic, taking place in virtue of 
connection between feeling and movement, due in 
part to heredity. 



I. Sight. 






TnE Embhvonic Eye. — During the earlier stages of the 
embryonic growth, the head is much larger in proportion 
to the otlier parts of the body than at any subsequent 
time; and this is especially noticeable in the anterioT 
regions, where the primary vesicle" bulges out prominently 
on each Bide. These protruding' portions gradually fold in 
upon themselves to form the nervous parts of the eye, such 
as the retina and optic nerve. Simultaneously with this, 
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the crystalline lens is developed by the involution of the 
epiblast, and is received into the hollovr cup formed by 
the folding in of the primary vesicle spoken of. The re- 
maining space afterwards becomes filled with the vitreous 
humor. " The lids make their app^'arance gradually as 
folds of integument, subsequently to the formation of the 
globe in the third month of foetal life. When they have 
met together in front of the eye, their edges become closely 
glued together by an epithelial exudation which is removed 
a short time before birth""". 

We have already remarked that no sensations of sight 
are received during the fosta! period. If this be true, the 
cause lies, not in the imperfection of the organ itself — for 
the experiments of Kussmaul and Gi?nzmer on premature 
children, show that at least two months before the normal 
birth-time, the mechanism of the eye is fully developed and 
capable of reaction to appropriate stimuli — but in the ab- 
sence of light-impressions. There may even be at this time 
vague sensations of light, arising from subjective or intra- 
uterine causes, though if there be, they can have bnt little 
psychological importance, and can by no means account for 
the actual functioning of the eye immediately after birth. 

The Eye of the Xew-bors. — If, therefore, the state- 
ment is made that the new-born child is blind, it must not 
be fciken to mean that he is in darkness — for the peripheral 
mechanism of the eye is complete at birth, and the difEcN 
ence between light and darkness is felt from the beginning 
— but only this, that he cannot as yet see things, in the 
proper sense of the terms. This is due to lack of expe- 
rience, to im]>erfect development of the cerebral centres, 
and to the dazzliog effect of the light, which now streams 
in, as Sigismund says, with millions of waves, upon a 
deUcate organ, accustomed, up to this time, to complete 
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darkness.* This latter obstacle, however, is soon over^ 

come, and the child's progress in seeing takes place with 
great rapidity. 

The sensation of light is the first feeling, having an ex- 
ternal cause, which the child experiences by means of the 
eye. This organ is especially adapted, by its peculiar 
mechanism of retina and rods and cones, and by its nerves 
and muscles of convergence, contraction and accommoda- 
tion, to receive the rays of light that fall upon it; and 
hence, as soon as the first shock is over, ynd the infant 
eye has become accustomed to its new surroundings, it 
turns toward the light as naturally as the opening petals 
of a newly-blown flower turn toward the rising sun. Or, 
as Locke has said : " Even aa the soul thirsts for ideas, so 
the eye of the child thirsts for the light." This sensibility 
to light is normally present in the first minutes of life, and 
is rarely delayed beyond a few hours, except in the case of 
some malformation of the organs'"'. At this stage, however, 
the distinction of light and darkness is felt rather than 
knoicn; and even the turning of the head toward the light, 
which has been observed on the second day of life, and 
even as early as the twentieth hour'™',' must be considered 
as nearly akin to the movement of the plant toward the 
light. But this condition of things is not of long duration. 
To take a single case (that of Preyer's boy), we are told 
that he soon began to show signs of pleasures at a moderate 
light, pain at too powerful glare, and less pleasure in datk- 



' Kuasmaul alan remarka : " AuB^tra);ene Kinder, welche et>«n zur 
Welt gekomniPii und ruhig gewonien slnd, setsiichBn ofter das Auge 
wiederholt xa offiien Bind aber iminer wieder gezwungen ea rasch und 
knuuphaft voc dem einfallenden hellen Liclite zu BclilieHsen." 

' Kussmaiil citea the case of a, boy, who tliough bom In the seventh 
month, yet turned his bead towards the window on the second day at 
hUUCe. 
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ness. Even during the first day the espression of his face 
changed when an intervening object cut off the light, and on 
the eleventh day he would cry when the light was carried 
out of the room. As time ]>assed on, he continually took 
increasing notice of these sensations, until in his second 
month the sight of a bright light, or a brightly colored 
object was sufficient to elicit from him exclamations of 
delight. 

Too powerful a light causes discomfort, even in sleep. 
The child knits his eyelids more closely together, or even 
becomes restless and awakes, A very bright light ia espe- 
cially painful immediately on awakening. Preyer observed 
that his boy shut his eyes and turned his head away when a 
candle was held close to him on awakening. But when he 
had been awake for some hours, he looked steadily, without 
blinking, at a caudle held one metre from his eyes.^ 

With tliese qualifications, we may conclude, then, that 
"light is pleasant to the eye," being its natural "food," and 
that under its influence the delicate organ of vision grows 
and develops, the visual centres in the cerebrum become 
differentiated and capable of performing their function, tlius 
rendering i>ossible the subsequent apprehension of qualities 
in external things by means of this sense. 

Physiological Adjustments to Light. — At the begin- 
ning of life, all adjustments of the visual organ to the 
strength of the light are reflex. For example, from the 
very first the filaments that contract the pupil perform their 
function. The pupil accommodates itself to the brightness 
of the light, expanding and contracting, as Kussmaul and 
Raehlmann have shown. Both pupils contract when the 
light reaches one of them. These movements of contraction 



I believe thia sensitivencas to light on flrst awaiting is also quite 
among adults. 
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remain automatic to the end of life. It is otherwise with 
such movements as following a moving light or object with 
the eyes. This ia at first undoubtedly reflex, since it takes 
place before the conscious centres have been sufficiently 
developed for voluntary action, but it afterwards certainly 
comes within the domain of the will, as is evident from 
adult conscious experience. 

Eye Movements. — This includes movements of the eye- 
balls (upward, downward, and from right to left, etc.), and 
movements of the lids (raising and lowetijjg), as well as 
the relation of the two to each other. 

Does the child possess a complete nerve -mechanism for 
eye-movements, working perfectly from the beginning, or 
does he gradually and painfully acquire alt eye -movements? 
The most recent observations lead to the following conclu- 
sion: The mechanism is inherited complete so far aa pupil, 
retina and nerve tracts are concerned, but the corresponding 
brain centres are not yet developed in the first days, and 
become so only by experience; consequently the adjustment 
of movements to external conditions takes place by degrees. 
No doubt there ia a hereditary predisposition to coordinated . 
movements, which to some extent facilitates the subsequent 
adjustment, but the largest share is due to experience. The 
following facts have been established by careful observations : 

First. — As to movements of the eye-balls: Complete con- 
scions coordination of the movements of tlie two eyes does 
not take place during the first days. True, the eyes some- 
times move together, even from the first,' but there are also 
numberless non -coordinated movements, which proves that 

' According to one observer on the fourtli da.;, according to anotber 
on the second day (B), while a, third noticed them five minutes after 
birth ('^). Misa Shlnn found these movemoats usually symmetrical from 
the flrati^>. 
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the coordinated ones are accidental at first, and that the 
useless movements are only gradually eliminated. EaehL 
mann and Witkowski, in a very large number of observa- 
tions on new-bom children, earned on for fifteen years, 
found that the infant eyes, especially in sleep, "assume 
positions and perform movements which are entirely con- 
trary to all the principles of association," including complete 
opposite movements of the eyes, resulting in divergence of 
eye -positions"". Sometimes the eyes move together, later- 
ally and vertically {though ttiia coordination is not bo 
perfect as in, the adult), but just as frequently are the 
movements irregular (E). Sometimes one eye moves, while 
the other remains at rest. Sometimes the head is turned 
in one direction, and the eyes in another. A great deal of 
unnecessary convergence takes place, as I have frequently 
observed. In most observed cases, however, these asyni- 
metrical movements have become very much leas frequent 
by the third month, and, at a little later time, have almost 
entirely disappeared, except in sleep. 

Second. — As to movements of the lids: The only lid- 
movement that can be accepted as inborn, is the sudden 
"blinking" when a foreign substance comes into contact 
with the lashes or the cornea, or on the sudden approach of 
a Btrong light. The mere approach of the object, without 
contact, does not produce blinking at first; indeed, in some 
cases, it fails in children two months old"". All other 
lid-movements are at first accidental. Sometimes the lids 
move together, though more frequently they do not. Some- 
times one eye remains open while the other is shut. The 
two eyes do not always open to an equal degree; and often, 
if one eye be disturbed and blinking take place, the lid of 
the undisturbed eye will follow some time after the other. 
The lids are often raised while the look is directed down- 
ward, and vke versa. The child often falls asleep with tlie 
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lids a little apart. CoSrdinatlon, then, is not perfect at 
first, but becomea bo by experience. Not only so, but the 
child actually has to unlearn aeveral movementa (e.g., rais- 
ing the lids while the eyes are directed downward) and these 
have become impossible ui the adult"^'. Gradually these 
asymmetrical movements disappear, until by the end of the 
third month they have become very rare, except in sleep. 

All that has been said concerning movements of the eyes, 
and of the lids, .separately, is true, mutatis mutandis, of the 
relation of these to each other. Perfect coordination among 
the several branches of the oculomotorius is not present at 
the beginning of life (not at all during the first ten days, 
according to Raehlmann), but is a gradual attainment, 
requiring time and experience. But when once the awaken- 
ing mind has taken possession of the eye, and made the 
movements of that organ its own, it becomes one of the 
most expressive organs of the body, and reveals the various 
shades of the inner feeling with astonishing accuracy. 

Fixation. — By this is meant conscious direction of the 
gaze upon an object, as contrasted with passive staring into 
space. And the question of most importance here is : When 
does the child pass from the one to the other ? The question 
is important, because it throws light upon the beginning of 
volition, which, in its exercise, determines in such large 
measure tlie mental and moral development of the child. 

Preyer divides the " seeing " of the infant into four stages. 
I shall follow his classification, bringing under each heading 
also the observations made by others on the period in question ; 

First. — Staring into empty apace; experiencing a sensa- 
tion, but not perceiving an object. The ability to " fixate " 
an object is lacking in the newly-born, because he has as 
yet no control over the muscles that move the head and eyes. 
The apparent looking of the first days is not, therefore, a 
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voluntary or intelligent action, but only the instinctive 
tarning of the head and eye so as to bring the light into 
contact with the central portion of the retina, where it pro- 
duces the greatest amount of pleasurable feeling. When 
Champneys observes that one child "fixed" his eyes on a 
candle on the seventh day, and Darwin reports that another 
child did the same on tlie ninth day, Preyer remarks that 
this was probably not real looking, but only staring into 
space, since in other similar cases it was observed that the 
child continued to " look " when the object was withdrawn. 
There is probably no fixation in the first nine days. 

Second. — The child no longer " stares, " but " looks." He 
fastens his gaze upon a bright extended surface (e.g., his 
mother's face) and when another bright, moderately large 
object comes within the field of vision, he turns his eyes 
from the first to the second. One child was observed to do 
this on hia eleventh, and another on his fourteenth day. 
Along with the fixing of the gaze, there is also a more 
intelligent expression. Perez rejiorts that a child observed 
by him "looked fixedly for three or four minutes at a 
flickering reflection of light before the end of his first 
month." In another case, an object was looked at steadily 
in the fourth week for the first time; in another, a yellow 
dress held the child's gaze at five weeks; and in still 
another the power of fixation is reported on as still absent 
when the child was two months old (E). Sigismund 
observes that about the middle of the first three months the 
child " begins to look at objects with attention ; " and Raehl- 
mann found that "appropriate selection among the many 
possible eye and lid movements, with fixation of the object, 
took place for the first time after the fifth week." ' 

' Taking the avurage of Hie above cases, we have the thirty-second 
day, or during the Gftli week, as the time of the beginning of fliation. 
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Third. — In the third stage, the child has acquired the 
power to follow with his eyes a bright, moviug object. 
Here we have associated movements of the eyes, the head 
being motionless, or nearly so. We have now, therefore, a 
distinct advance, requiring a higher exercise of power over 
the muscles. The movement is not accomplished if the 
object be moved too rapidly. In one case the child's eyes 
followed a moving caudle in the second week; in another, 
on the twenty-third day. But most of the observers have 
noticed this activity iirst about the fifth week, some as late 
as the sixth or seventh. Kaehlmann remarks on this point 
to the following effect : Associated lateral movements of the 
eyes can be found seldom earlier than the fifth week. Hold 
a briglit or colored object at a little distance, directly before 
the child's eyes. One soon notices a peculiar change of 
expression, accompanied by cessation of the movements 
which the limbs until now were executing. The object has 
been lixated. Now move it slowly in a horizontal direction 
to one side, and both the eyes follow, but without movement 
of the head. IE the object be moved quickly, the child's 
eyes lose it at once; and also if the movement be vertical 
instead of horizontal.' 

In the early part of this third stage, Preyer holds, there 
is no necessary cooperation of the cerebrum, but only of the 
corpora quadrigemina, and he cites in proof the experiment 
of Longet with a pigeon, from which the cerebral hemi- 
spheres had been carefully removed, and which, in that 
condition, followed with its eyes the flame of a moving 
candle. It may be remarked, however, tliat since the 
instinctive and reflex play so much larger a part relatively 

I Genzmer, on tlie other hand, b; shaking a bright object before the 
eyes, obtained not only fixation, but "foilowin; 
large number of clilldren, at a much earlier age than this. 
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in tlie lower animals than in man, this proof is not entirely 
trustworthy, forasmuch as a movement, wliich in the lower 
animals is reflex, may in man require the cooperation of 
the cerebrum. More to the purpose would bo tbo case of 
an acephalous or microcephalous child. Kollman says of the 
raicrocephaloua Margaret Becker, eight years of age: "Her 
gait is tottering, the movements of the head and extremities 
jerky, not always coordinated, hence unsteady, inappro- 
priate, and spasmodic; her look is restless, objects are not 
dejlniiely fixated." This citae seems to point in the opposite 
direction from that of Longet's pigeon, and Preyer's con- 
clusion therefrom. 

Ffnirth. — Here we pass from looking to observing, to the 
active search for objects. The child has acquired ability 
to give definite direction to the gaze, and hold it there. <.)f 
course the first attempts are often ineffectual, but, roughly 
speaking, from about the third to the fifth month, this 
power is obtained"". A girl of ten weeks looked for the 
face of a person calling her. A boy in his sixth week 
moved his head to follow a look -cast in a certain direction'"'. 
Another began in his sixteenth week to look intently at hia 
own hands. Another of twelve weeks, on hearing a noise 
made by a person on a drinking glass with a moistened 
finger, turned his head in the direction of the noise, and, 
after one or two ineffectual attempts, found the object with 
his eyes and fixated it. In the fourteenth week he followed 
promptly the movements of a pendulum which made forty 
complete oscillations per minute"*'. Sigismund's boy, at 
nineteen weeks, paid great attention to the movements of a 
pendulum, and afterwards followed the movements of a 
spoon from dish to mouth and back again, with eager mien. 
Eapid movements, however, are not aa yet preferred. In 
the railway carriage, the child of this age does not look at 
the passing objects, but rather at the walls and ceiling of 
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tlifl ooach. Not befon the tirentr-iuBth wkA (in one 

wlwrrvvil (.'^lav) did the cliild look distiiictlT, beyond donb*, 
At A siHU-ruw Hying by. Anotlier "watched the flight of 
biula" vfht>a five months old "". It will readily be 
utwt'rvMt that the full attainment of chi^ foorth stage 
iuvitlv(>s voluntary control of the mechaaism of tbe eye as 
wkU lut cou(Ui)«rahle progt«s8 la the intellectual apprefaen- 
iion of the exti-ru;U world. So that now the child is no 
l'i|lti^>r tlu< rv'flt-x, staring creature, bat has become the boma 
^■t* "iMH'i»t{" human being. 

HHMtKd IN Vkkspkctivk. — Smnerous observations con- 
Hriu thu Mtuwiuu stuteuients: 

(m) 'I'htf iiiiw-bi.>ru child does not see, in any sense of the 
wnttl, i>lij('()tt thttt ar« vi>ry distant from htm; or if be sees 
lliuiu itl M, Uif uu)>n-ssioit made by them upon the retina is 
Ml V(DtU» Hs tint to filter into distinct consciousness. In- 
ih'fil, tltt'iit nn> lev distinct retinal images at first from 
i<lijiH>ia nilhcr H«ir or distant 

(tii Vvt » long limu after h& is able to see objects at a 
imuMkdui'Hblu (lUtuuof, &nd several objects at unequal dis- 
lam-Bd in t)w fiold «( vision together, he still does not know 
Imw uiminul tl»'it distances are, or even that they are 
\infiiuikl,' The physiological mechanism of the eye, by 
which it IK " aoiximmodated " to the distance of the object 
»o«u, 0))«rivtes very early; but the estimation of distance is 
lung iiuiHirCoflt. At one month and five days, Tiedemamt's 
iiun "distinguished objects outside him, and tried to seize 
tltom, extending bis hands and bending his body." By the 
6nd of the second montli, there is, according to one observer, 



' " II esL prourS, par dea laila certains. qu'iU sent pluaienrs mois, 
"«w avoir d'idfe prfieise des diatancM." Cabani*. "Raw>on« da 
Physique el da moral de rhomme "t"'. 
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a vague idea of distance. But most observers place it much 
later than tkis. One says: "The first real grasping of the 
lixated object, with appreciation of its distance, was observed 
about the end of the fifth month. But it is very slowly- 
acquired, and not until much later thau this does the hand 
proceed directly, by the nearest way, to the object""". 
Another found but little comprehension of size or distance 
until the sixth month. Another reports of a little boy that 
when nearly a year old, he "saw the moon and stars, and 
iiis eagerness to have the moon was most interesting. 
Night after night he would call for it, stretching out his 
little hands towards the window""". The girl P. did not 
look at anything very far away until she was a year old. 
Another child, even in the second year, "repeatedly mis- 
named men or boys at perhaps twenty yards distance; the 
less familiar person being almost always called by the name 
of the one better known"'"". Freyer's boy, when four 
months old, "often grasped at objects which were twice the 
leugth of his arm from him; when considerably over a year 
old he grasped again and again at a lamp in the ceiling of a 
railway carriage, and when nearly two years old tried to 
hand a piece of paper to a person looking out of a second 
story window, from the garden below — "a convincing proof 
how little he appreciates distance." ' 

(c) At first the child sees only colored surface, and not 
figures in the third dimension. All objects present them- 
selves to his eye simply as patches of color. Gradually, by 
the aid of movement and touch, lie comes to a knowledge of 
their cubic properties. Hence also arises by experience an 



' And yet another child hiul npparently allaincd a comparatively 
correcc estiiaation of distance by tba end of her seventh uionih, as 
she "iuvarmbly refused to reacb for an object mora than fourleeii 
inches distant, ber reaching distance being from aiae to tea inches "i'). 
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association between the forma and distances of objects and 
their varying degrees of luminosity, so that the child comes 
to interpret the one in terms of tlie other. Hence the 
progress of the child in complete vision, including all that 
is meant by the appreciation of perspective, is immensely 
facilitated from the time he begins to walk, since, by loco- 
motion, he is able to approach the object and bring sight, 
touoh, and the muscular sense to bear upon its examination. 

Color Discrimination. — Not only is color blindness 
"notoriously hereditary" aa an abnormal condition in the 
adult"*", but it is the normal condition of the new-born 
child. Since the tractus opticus does not get its nerve 
medulla, and with tliat its permanent coloring, until the 
third or fourth day of life, there is probably no discrimina- 
tion of colore up to that time, but only of light and dark- 
ness. Moreover, even when discrimination of colore has 
begun, it proceeds very slowly, and the investigation is beset 
by ditficulties. How are we to distinguish (e.g.) the m^ 
feeling of difference between sensations of color from intel- 
ligent apprehension of the colors themselves? Very little 
can be done until the child cau speak, and even then new 
ditficulties present themselves. The names of colore are 
more difficult to acquire than the names of things, because 
) abstract. Grant Allen found that children of two 
years and even more, who knew perfectly well the names of 
grapes, strawberries, and oranges, yet had no appropriate 
' verbal symbol for purple, crimson, or orange, as a color'"; 




> Color blindneBs seems tiiach more coniinon among male* tliui 
K Smoltg females. Tests made in 1S70 on nearly thirty tkousand Ma- 
' d«DU of the various suhooU in the city of Biiston, shuwed that of tb« 
I Iwys foor in every hundred were color bUiid, while amon^ the giris 

A proportion was less than one in a thousand. B. Joy JefEei^ A.Jt, 
P U.D., in " School Oocumenta," So. 13, BosCan, 1»80. 
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and I have found in examining the cliild- vocabularies, which 
I have collected for the tifth chapter of the present work, 
that out of five thousand four hundred words, only about 
tiiirty are color terms. In several cases the vocabulary of 
a child two years old contains not a single color word, 
though he habitually employs from three to five hundred 
words *"*'. Another difficulty lies in the association between 
the color and its name. The child may know a color — red 
— perfectly well; and may also know the sound — red, — 
but he may not be able to associate the two together, so as 
when red is named, to point it out; or, when it is pointed 
out, to name it. This is not from lack of ability to distin- 
guish color from color, but from inability to associate the 
color with the spoken word. 

A girl ten days old had her attention arrested by the con- 
trasted colors of her mother's dress. She seemed pleased 
and smiled """'. A boy twenty-three days old was pleased 
with a brightly colored curtain. Another cliild in his 
second month took notice of the difference between bright 
colors and quiet ones, and showed hia preference for the 
former by smiles. Another, towards the end of his second 
month, was attracted by white, blue and violet, other colors 
being indifferent. A girl of three months and a boy of five 
months seemed pleased with some drawings of a uniformly 
gray color "*', while Genzmer's boy for the first four months 
of his life seemed attracted only by white objects, but after 
that time lie began to show a preference for other bright 
colors, especially red. Eaehlmann found no distinction of 
similar objects differently colored until a good while after 
the fifth week. Sometimes a strange antipathy to certain 
colors is manifested. In several cases children have refused 
to go to anybody dressed in blsick. 

Experiments in color discrimination, which involve the 
use of words, may be carried on in two ways. A color may 
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be named, and the ohild required to pick that color out of 
several; or the color may be shown bijn, and he required to 
name it. Preyer used botlt methods, with the following 
results: In the twentieth month repeated trials yielded 
absolutely no result, but in the beginning of the child's 
third year, the first correct responses were obtained, the 
result being eleven right answers and sis wrong ones. In 
this case he used two colors, red and green. Then yellow 
was added, and at once took its place as the color most 
readily perceived {26Dh month). The percentages of right 
answers were : Yellow 82, green 77, red 72. Blue was then 
added, with the following result; Yellow 94, green 79, red 
70, blue 69. Trials made a week later with five colors 
resulted aa follows: Yellow 100, violet 92, green 90, red 83, 
blue 42. Then, with six colors: Yellow 96, violet 95, red 
84, gray 83, green 74, blue 67 {26th and 27th months). 
Finally, two weeks later, trial was made with nine colors, 
resulting as follows: Yellow, gray, brown, and black 100, 
red 94, violet 85, green 36, rose 33, blue 23. Preyer carried 
these experiments a good deal further, and varied the 
method, but with substantially the same results. The sum- 
mary of all his tests up to the 34tb mouth gives the follow- 
ing order of preferences : Yellow, brown, red, violet, black, 
rose, orange, gray, green, blue. When yellow and red were 
removed, the child showed less interest. Blue and green 
were avoided, and mostly named wrong, green being often 
called "garnix" ("gar uichts" = "nothing at all"). 

Binet '"' made a number of experiments with a little gii'l 
from the 32nd to the 40th month, with results which I may 
epitomize as follows; 

1st series: Eed 100, green 61, yellow 52. 

2nd aeries : Eed 100, blue 92, maroon and rose 89, violet 
75, green 71, white 62, yellow 38. 

In these experiments, the child was required to point out 



the eolor named to her. The metliod was" now reversed, 

and the child required to name the color pointed out to her. 
The result waa as follows : 

Ist series: Red 100, yellow 0. 

2nd series : Blue lOll, red 96, green 82, rose 57, violet 54, 
maroon 50, white 45, yellow 2S. (M. Binet says every time 
an error is committed with yellow, it consists in confound- 
ing it with green. He noticed also that violet was con- 
founded with blue.) 

Some remarkable differences may be noticed between the 
results of these two observers. For example. In the percep- 
tion of yellow; while Preyer's child perceived this color 
belter than any other, Binet's little girl had the greatest 
difficulty with it. Also as regards blue : in the one case 
this color stands at the very bottom of the list, while in the 
other it is almost at the top.' 

The greatest uniformity obtains in the case of bi'ight and 
glaring colors, such as red.* This may have a physiological 
basis in the fact that when the eyes are closed in a bright 
light, red is the only color visible. 

In the foregoing experiments, the child must know the 
names of the colors before the testa can be made; and we 
can never L>e certain that the mistakes committed do not 
arise from confusion of words rather than of colors. On 
this account, the following tests made by Binet seem to me 
of far greater value. Instead of the " methode d'appella- 
tion," as he calls the system just explained, he adopted here 

^ Experiments made by Wolfe on the ichool children of Lincoln, 
Nebrafba, gave resultK lUSe ring from both Preyerand Binet. Follow- 
ing Is the order in Ihia case: Whitt, black ami red (nearly always 
correctly named), then blue, yellow, green, pink, orange and violet, in 
the order named l""*. 

* Though in the case studied by MLss Shinn red gave a good deal of 

UOUbltt. 
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the " methods de reconnaissance," which consists in show- 
ing the child a counter of a certain color, then shuffling it 
together with a number of counters of that color and others, 
and requiring him to pick out a counter of that color. In 
this way' the name is not used at all, and the test proceeds 
purely on the recoguition of color. The results by this 
method were much more satisfactory. ^Vith three colors 
— red, green and yellow — no mistakes were made; and 
even with seven colors, and with an interval of time between 
the perception and the recogoition, the errors were very few 
indeed. This seems to show that the child's chief difficulty 
is not in recognition of the color, but in association of the 
color with the sound of its name.'' 

Ob.jectivb Intekpbetatios'. — The understanding of the 
meaning of the visual sensation is the slowest in develop- 
ment of all the faculties connected with the eye, Tlie sub- 
ject belongs indeed properly under the head of Perception 
and Judgment, and little need be said upon it here. 

To comprehend the distance and form of an object, is an 
advance on the rudimentary " seeing " of the object j but to 
understand tchat the object is, so as to distinguish it from 
other objects, and be conscious of a relation between it and 
the perceiving subject, constitutes a still further advance. 
The child attains this further advance slowly and painfully, 
at the cost of many tumbles and scratches, the result of 
errors in judgment that are sometimes pitiable, often comi- 
cal. Feeling and instinct render great service at this time, 
and often lead the child to do things which, on a casual 
view, might too readily be interpreted as the work at judg- 



' For a criticUm ol all tbese mpthodg. and the explanation of another, 

n which the whole qnestlon is viewed from the motor standpoint, sea 

articles by Prof. Baldwin, iu Science for April 2l8t and 28th, 1893. 




mentj as in the caee of the child of less than a month, who 
made a vry face at the sight of some bitter medicine. 

The first object to be recognized ia usually the mother's 
face, which is greeted with a smile of pleasure by children 
only a few weeks old- But this first recognition ia very 
vague and inaccurate, as is shown by the fact that the infajit 
" recognizes " in the same way, a.t first, any other face which 
reaerables hers in broad outlines ; and that when recognition 
of the father's face takes place, the child bestows his smile 
of welcome also on any other bearded gentleman wlio hap- 
pens to come within his range of vision. For a long time, 
objects are not grasped as comprehensive wholes, but rather 
some striking feature is apprehended, and all else left out 
of account. Hence arise some of the very peculiar associa- 
tion groupings, which we shall notice in connection with 
language. From about the sixth mouth, however, evidences 
of intelligent comprehension of many of the more common 
objects may be observed. The smile or nod of the parents 
is distinguished from that of strangers, and responded to in 
a different manner. Visual impressions connected with food 
and clothing are quickly and surely recognized"". Yet 
even much later than this, many mistakes are made. The 
child of a year and a half will try to pick up a sunbeam 
from the floor, to grasp his own reflection in the mirror, to 
pull a stream of water flowing from a sponge, as though it 
were a string. Even at the close of his second year, pic- 
torial representation is a great mystery to him, and he .pre- 
fers the reality. Sigisnmud's boy, at two years, called a 
circle "plate," a square "bonbon," and his father's shadow 
"papa;" and Preyer's boy, much later than this, called a 
square "window," a triangle "roof," a circle "ring," and 
several dots on the paper "little birds." Pollock tells of a 
girl nearly two years old, who, on seeing a row of dots on a 
printed page, thus , cried out, "Oh, pins," and 
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made repeated attempts to pick them out '*"; and the girl 
F. was obaeiTed one day trying to "pick up" her father's 
white .protruding cuft' from what she supposed was the 
underlying coat-sleeve, aa she attempted to grasp the caff 
from that side, and seemed much surprised at her failure. 

n, Heaeino. 

The importance of hearing as a knowledge -giving sense 
would be difBcult to overestimate. Besides being the chan- 
nel of a large part of our knowledge, and the medium of a 
vast amount of refined pleasure, the sense of bearing plays 
so large a rdle in the acquisition of language that a child 
I who is perfectly deaf from birth, does not learn to speak. 

The Embryonic Eab. — According to Quain's Anatomy, 
the more important parts of the organ of hearing are formed 
by the involution of the epiblast from the surface of the 
head, in the region of the medulla oblongata, by which a 
depression is produced. This depression gradually deepen- 
ing, and its outer aperture becoming narrowed, a flask-liks 
cavity is formed, which constitutes on each side the primary 
auditory vesicle. 

The possibility of hearing in the intra-uterine stage, 
depends on two things, viz., the presence of adequate stimuli, 
and the permeability of those passages and nerve tracts by 
which sensations of sound are mediated. As to the first 
condition, there are probably numerous sounds which ralgM 
produce sensations of hearing in the fcetus, such as the 
visceral movements of the mother and those of the foatus 
itself. Hearing at this stage is, liowever, highly improb- 
able, because the second condition is not fulfilled. The 
drum cavity is filled with a viscous mass, which probably 
prevents the passage of the necessaiy sound -vibrations 
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thmugli the tjiupaQum, even leaving out of account the 
complete iibsence of air at this period. The tympanum 
itself also has not, at this time, the perpendicular position 
which it afterwards assumes, and which seems necessary for 
the transmission of sound, but lies rather in a horizontal 
situation "". 

Heakino in the New-born. — Czerney, in his experi- 
ments as to the comparative soundness of sleep at different 
times, was unable to use a sound stimulua with new-bom 
children as he ditl with adults, because of their failure to 
react to sound-impressions; he was obliged, in their case, 
to resort to electrical stimulation. Kroner assured him- 
self by many exi>eriments that the child, in the first week 
of his life, reacts distinctly to strong sound -impress ions, 
and the very careful experiments of Moldenhauer confirm 
this conclusion. Mrs, Talbot says of one child that he was 
sensible to sound three hours after his birth. Sigismund 
saw the first evidences of hearing much later.' Perez thinka 
there may be — through vibration — something correspond- 
ing to a rudimentary and general sense of hearing in the 
uterus. Champneys could not elicit any response — by 
starting or otherwise — during the first week, to any noise, 
however loud, unless accompanied by vibration other than 
air -vibration. Kussmaul utterly failed to produce any 
impression in the first days, no matter how loud or dis- 
cordant the noise.' He believes hearing sleeps moat deeply 



1 "Nach eini'.-en (drei bis nclit) Wnchen sii'lit man daa Kind bi-i 
pldtslichem Gi'rHiiflche zusamiueiifRlir^n. iJa erkeiint tnunn klor, diisa 
jeUC ituch ftir dii; wBhmehmuiiile auvle. das UepliaU I gcspmclicn 
iat." " Kind und Welt," p. 27. 

■ " Mann kauri vor den Ohreo wacliender Nrugobonier in den prsten 
a die st&rkBUn dishaiinoniscbea Gerflusche macLen, obnu daaa ale 
B berlUirt werden," 
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of all the senses. But he quotes Herr Feldsbausch, astiist- 
ant iu midwifery at the hospital in Jena, to show that tliere 
was hearing in many cases from the third day. Genzmer 
found that almost all the children on whom he experimented, 
on the first day, or certainly on the second, reacted to 
impressions of sound; but the reaction was unequal in dif- 
ferent children. Dr. Deneke found one child of sis. hours 
who started and closed his eyes tighter at the sound of two 
metallic covers striking together; while Preyer observed one 
who did not react at all on the third day, and another who, 
on the sixth day, reacted only very slightly. Sully noticed, 
on" the second day, a distinct movement of the head in 
response to sound, and this is confirmed by Professor Bald- 
wit). Burda^h declares the child hears nothing during the 
first week. 

On these the following observations are in place, and may 
help to the understanding of the discrepancies: 

(1) There is unanimity on one point: No one has suc- 
ceeded in proving that any child hears anything during the 
first hours. Tliis corresponds to the physiological facts that 
t]ie eustachian tube is not permeable, nor does air find its 
way into the middle ear until some little time after respira- 
tion has begun. Lesser's experiments show that the fcetal 
conditions of the middle ear may indeed persist in the 
prematurely born more than twenty hours. 

(2) Starting in response to a loud noise may often be 
caused by vibrations which afEect the whole body, and act 
as a nervous shock. Children are known to start on the 
slamming of a door, when they make no such response to a 
voice, however loud. Ko doubt, in the first case, the child 
feels t/ie jar rather than hears the noise. 

(3) Any further discrepancies not resolved by these two 
considerations, may be accounted for by the differences in 
maturity of different children at birth, and the varying 



rapidity with which the physiological adjustments are com- 
pleted. Generalizing, we may say that the period of begin- 
ning to hear varies, aceording to these circumstances, from 
the sixth hour to the third week. If, in the fourth week, a 
healthy, normal child makes no response to a loud sound 
behind him, there is reason to fear tliat he will be deaf and 

As regards localizalion of sounds, the ear does not render 
very much service in this, on account of its comparative 
immobility. Even in tlie adult, a sound made in the room 
above is with great difficulty distinguished from a sound 
made in the room below, unless some other circumstance 
enter in to assist in the determination. 

Champneys' child, on the fourteenth day, turned his head 
in the direction of his mother's voice, but this was probably 
due as much to feeling her breath upon his cheek as to 
hearing, since lie did not do it when her face was turned in 
another direction. Leaving this observation, then, out of 
account, I find that the period in which children are first 
observed to turn the head in the direction of sounds, extends 
from the tenth week'"' (or the fifth week, according to 
Alcott) to the seventeenth weef". One child sometimes 
turned towards a sound in the sixteenth week.' Another, 
at four months and ten days, "always turned his head 
exactly in the right direction " f^"". A third turned his head 
towards a sound for the first time in the eleventh week, and 
by the sixteenth week this movement had assumed all the 
certainty of a reflex'™, and still another, when five months 
old, on hearing the rumbling of the cars in the street, knew 
to which window to go to look for them"". Schultze 
observed that active hearing, with attention, began after the 

1 C£. i^i p. 109, where it ia recorded that a child durEng her second 
month begun to look at the piano keys us the source of the sound. 
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iirst half-year. Kot only are there these differences among 
(lifFereut children, hut in the same child the accuracy of 
localization becomes greater by exercise. The differences in 
time, noted above, ate doubtless in part due to variations in 
the rapidity of the physiological development of the ear. 

By the end of the fourth month the normal child has 
made considerable progress in the understanding of the 
meaning of sounds, i.e., in the interpretation of sounds by 
their timbre. •! find here also great di£Eerenees in the 
teaults of the observations. Tiedemann's son took notice 
of gestures on the thirteenth day. Words would stop his 
tears or call them forth, according to the tone in which they 
vrere uttered. Another child, sixteen days old, would some- 
times leave off crying when his mother spoke aootliingly to 
him. At two months he distinguished between the loud 
bark of a dog and a coaxing yelp, being frightened by the 
former, hut quickly soothed by the latter. A girl of three 
and a half months " knows when she is being scolded " '•*>. 
On the other hand, out of one hundred children observed. 
Dr. Demme found only two wlio, at three and a half months, 
knew their parents' voices*™. Another observer reports 
that at two months there was no apparent appreciation of 
ordinary sounds, but children of four and a half months 
sometimes recognized a voice"". 

These differences are, no doubt, to some extent, due to 
heredity, and to some extent produced artificially in the 
life of the individual by exercise. The average child appar- 
ently begins to comprehend the meaning of tones from the 
second to the fourth month. 

A very interesting point in connection with the Bubjeot 
of the child's hearing, is his power to appreciate music. So 
intimately associated is it with the development of his 
ffisthetic nature, that it deserves the careful study of the 
psychologist and the educator. 
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There are two chief aourcea of pleasure in music: the 
rhythmical movement, and the melody — the time and the 
tune. With regard to the first, it seems safe to say that 
no healthy, normal child, after the first few weeks, fails to 
ai^reclate rhythmical movements. At sixteen days one boy 
■was soothed by the gentle, regular movements of the mother. 
These first musical impressious have a physiological explana- 
tion. There seems almost to be a, genee of rhythm. The 
succession of notes produces a flow of blood to the brain, 
and its energetic excitation redounds in lively sentiments 
and animated movements. Thus music responds to that 
need of muscular activity so atroag in the child. The social 
instinct also enters here; the child takes more delight in 
noise and movement when some one is at hand to participate. 

With regard to the second point, the opinion may safely 
be ventured that no healthy, normal child is entirely lacking 
in musical "ear." I find no record of any child, who has 
been carefully observed, being utterly deficient in apprecia- 
tion of musical harmonies. In the vast majority of cases 
the opposite is the case. Children almost always, from a 
very early age, show a lively interest in music. In one 
observed case, a child of one month manifested delight in 
singing and playing "". Sometimes children only two weeks 
old have been observed to stop the motions of their limbs, 
and apparently listen, when a piano was played in another 
room '""'. From six or seven weeks onward, and especially 
in the latter half of the first year, the child's pleasure in 
music is often shown by a sort of accompanying muscular 
movements, which he seems unable to repress. The mother's 
flong of lullaby is keenly appreciated, and somewhat later 
is even given back bj- the child in a most charming infant 
warble. The emotional element in tlie music is often keenly 
distinguished. Dr. Brown says of one of the infants ob- 
served by her in New York city, tliat when only five and a 



26 THE PSYCHOLOGY OF CHILDHOOD. 

half months old, he would ccy when his mother played a 
plaintive air; bet would stop at once, and begin to jump 
and toss his arms about and laugh, if she struck into a 
lively melody. There seems to be, as some one has said, a 
sympathy between the ear and the voice which antedates 
all experience, and which is even to a large extent indepen- 
dent of normal brain-endowment. Even idiotic children 
(provided they are not deaf) who can speak only a few 
simple words and syllables, are able to sing, and in singing 
they employ other words besides those generally at their 
command. While all this is true, it should also be remem- 
bered that the child's cerebral and mental endowment is 
exceedingly plastic, and that eonseqiiently sounds which at 
first were disagreeable to him soon become tolerable and even 
pleasant. He accommodates himself to all sorts of noises 
with far greater facility than the adult, and soon comes to 
take great delight in any sort of rude, banging, grating 
sounds, especially if they are his own production. Hence 
there is no sense in the education of which greater care 
should be taken than the sense of hearing. As already 
said, probably all normal children are born with a capacity 
for musical appreciation, though of course not all in the 
same degree. Now in the early period — during the first 
four or five years of life — it is very easy to cultivate this 
musical capacity or to destroy it. If the ehild hears, every 
day, rasping, grating and discordant noises, he will come 
very soon to like these as well as the most harmonious. It 
lies within the power of parents and teachers so to cultivate 
the child's capacity in this respect as to minister in an 
incalculable degree to the happiness of his life and the 
purity of his character.^ 

' " Cointne I'a dit ai bien le poSLe, Toreille est le ohemin du cteur. 
Envelopper I'enfant d'une stmospiiere de hoiis doui, Wndres et rfijriiiis- 
it travailler i. son bonlieur ai^tuol, tt c'est faire beaucoup pour 
■on humeur et sa mortLtitfi futures " i'"). 





III. Touch. 



Tonoh has been called the 
sight, hearing, etc., have e; 
touch has its end-organs 
leas nerves of this a 
every portion of the skin, 
sense is, therefore, obvious. 



n iversal sense, because, while 
'ach a special, local end-organ, 
every part of the body, rmmber- 
nicatingwith the brain from 
The importance of the touch- 
Some have gone so far as to 
eall it the fundamental sense, and have endeavored to reduce 
all the others to it. Without going this far, we may 
readily recognize its importance in the mental development 
of the child, from recorded cases of children who, from birth 
or from an early age, have beSn deprived of the other Senses, 
or the most important of them, and who have, nevertheless, 
almost by touch alone, reached a remarkable degree of in- 
tellectual and moral attainment"*'. The field of the present 
inquiry is covered by three questions : 

(1) As to the first beginnings of touch experiences, 
(2) As to the comparative delicacy of ditferent parts of 
the body. (3) As to the education of touch perception. 

(1) All observers concur in the opinion that the sense of 
touch is exercised to a considerable degree in the fostal 
stage of existence. Cabanis expressed the opinion that tlie 
sense of touch is the only one that furnishes the child in 
the first days with distinct perceptions, " probably because 
it is the only one that has had any exercise before birth." 
Kussmaul believes this sense is ai'oused iu the embryonic 
period by contact with the surrounding matrix, Perez holds 
that there are indistinct tactile sensations during the intra- 
uterine life. Preyer believes touch -sensations are present at 
this time, though of far less intensity than in the subsequent 
life. Sully speaks of touch as the first sense to manifest 
ita alf. Erasmus Darwin expressed the belief that the foetus 
s through this sense some representation of its own 
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figure, and of the uterus itself. This opinion is concurred 
in by nearly all the authorities quoted in this connectioii 
here, and lias been placed beyond doubt by the esperimenta 
of Kuasmaul and Genzmer on prematurely born children, in 
whom they found the sense of touch already in full opera- 
tion immediately after birth, though for a considerable time 
I it is not accoinpwiied by clear and definite objective refer- 
\ ence, but is only a subjective feeling. 

(2) Differences in sensibility to touch impressions among 

I the difEerent parts of the body are not so great at first as 

[ they afterwards become. In tlie uterus, the surrounding 

medium has been homogeneous; but from the time of birth 

onward, it becomes more and more varied, so that those 

parts of the body which are exposed to contact with the 

external world become relatively blunted in delicacy, while 

I those which continue to be more or less protected — such as 

r the eye and the tongue — retain more nearly their original 

I sensitiveness. Nevertheless, the differences in delicacy 

I. among the different parts at the very first are surprisingly 

I great. 

The upper surface of the tongue is exceedingly sensitive, 
Sussmaul introduced a small glass rod into the mouths of 
children just born, eliciting prompt responsive movements, 
"which varied in character according to the part touched. 
When the rod touch d tl t g near the tip, the lipa at 
once protruded, th d f th t ngue curled up around the 
rod, and sucking m m t f 11 wed. When the rod camt) 
into contact with th b k p t f the tongue near the root, 
all the responsive m t — xpressiou of face, mouth 

motions, etc. — ind td a." (Similar results were 

obtained by Kroner and Genzmer.) No doubt we have here 
a sensori-motor reflex established before birth. The same 
is true in the case of the lips, which share with the tongue 
an extreme delicacy from the first. Even the lightest touch 
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of a feather produced sucking movementa of the lipa on the 
sixth day"", and gentle stroking of the lips produced the 
same result on the tiftli day '"', aiid even on the first day '"'. 

One of tlie most eenaitive parts of tlie body to touch 
impressions is the mucoua membrane which lines tlie iiostn^. 
This was observed to be sensitive on tlie first day of the 
child's life. " Tickling of the inner surfaces of the wings 
of the nose with a feather calls from children first of all 
winking of the eyelids, stronger and earlier on the tickled 
side than on the other; if the irritation be inureaaed, the 
child not only knits the eyebrows, but moves the head and 
the hands, which latter it carries to the face " '"*. It appears, 
however, from the observations of the same authority, tliat 
this seusitiveness of the mucous membrane is formed only 
towards the end of the period of gestation, since similar 
experiments made on children born In the seventh month 
were without result. 

Certainly next in order of delicacy — if indeed they should 
not have been placed earlier — come the various parts of 
the eye: the lashes, the conjunctiva and the cornea. Of 
these three, the lashes are considered by Kussmaul and 
Kroner the most sensitive to touch impressions. The former 
says : " The eyelashes are extraordinarily sensitive to even 
the faintest disttirbances. If the child, when awake, has 
the eyes open, one can press witii a glass rod even to the 
cornea before it will close the eyes; but should only one of 
the little lashes be disturbed in the least, this closing of 
the eyes will take place at once. The disturbance of the 
eyelids is not so efficacious by far; it will by no means be 
answered every time by eye-winking, as in the case of the 
cilia." He goes on to say that if one should blow through 
a small tube of twisted paper upon the face of an infant, 
winking will ttike place only when the stream of air has 
disturbed one of the cilia. Genzmer and Preyer differ from 
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KiiBsmaul here, holding that the cornea is mare aensitivfl 
than the laslies. These facta are interesting as bearing on 
the question uf priority between sight and touch in the eye. 
It has been frequently noticed that the child does not for a 
good while blink when a. finger is thrust at the eye, provided 
it does not come into contact with it. Touch -reflexes seem, 
therefore, to be developed earlier than sight- reflexes. 

If the tip of the nose be touched, both eyes will be shut 
tight. If one side be touched, the child will generally close 
the eye on that side. If the irritation be increased, both 
eyes will be closed and the head drawn somewhat back. 
This is an inborn defensive rellex. 

If one tickles the pabn of the hand of a new-bom child, 
the fingers will close round the object with which it was 
tickled"". The skin of the face seems even more- sensitive 
still. On tickling the sole of the foot, active reflex move- 
ments follow, such as bending the knees and hip-joints, 
curling and spreading the toes, etc. The reaction time is 
longer, however, in infants than in adults, sometimes 
amounting to two seconds. Slaps also are more effective 
than pricks, some children showing comparative indiiference 
to the latter. A greater number of nerve ends are stimu- 
lated by a slap, hence the more speedy reaction. The 
greater sensitiveness of the adult to sense impressions in 
general is due to his more advanced cerebral development^ 
and not to any superiority in cutaneous or nervous adjust- 
ment. 

The other pai-ts of the body are, speaking roughly, sensi- 
tive tfli touch impressions in the following order; The audi- 
tory canal (in the second quarter of the first year, the child 
observed by Preyer would instantly stop crying and become 
very quiet, if one's little finger were placed gently in the 
ear cavity), forearm, leg, shoulder, breast, abdomen, back, 
and upper part of thigh. 
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(3) The susceptibility of the sense of touch to education 
is very great, as may be seen from the attainments of those 
who are born blind, the proliciency they attain in reading 
by touch, etc. As a knowledge -giving sense, it stands very 
high, contributing much to the child's first knowledge of 
the external world, and, togetljer with sight and the muscu- 
lar feelings, to his first comprehension of space and time 
relations. It aids greatly also in his acquirement of the 
notion of self — this probably at first through touching 
some portion of his own body, and then some external 
thing, and feeling a difference between the resulting sensa- 
tions "". But even before active touch has thus begun, the 
foundations of the child's education are laid in passive touch 
experiences, which from the begijining not only yield him 
pleasure and pain, but, being more frequent rs well as more 
varied in their operations, contribute earlier and more 
largely than any of the other sense experiences to the 
development of his faculties, and to his gradual acquain- 
tanceship with the world of objects by which he is sur- 
rounded.' 

IV. Taste. 

According to Sigismund, taste is the first of all the senses 
to yield clear perceptions, to which memory is attached. 
Not only is the exercise of this sense connected from tlie 
first with the child's most primitive needs and their satis- 
faction, but it is more tiian probable that, even in the 
embryonic stage, taste has been to some degi'ee aroused by 
swallowing the amniotic fluid. 

Numerous careful experiments show that the child is 
capable of bona Jide sensations of taste in the earliest 



' On this Bubjeat i 
Cbap. V. 



B Perez, "Education Morale dfis le Berce»u," 
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Genzmer, experimentiDg on twenty-five children, most of 
whom were just born, obtained reaults substantially agreeing 
with those of Kusamanl. He noticed, however, that iii 
many cases the introduction of an attenuated solution of 
quinine was responded to by sucking movementa, while 
stronger solutions were rejected with the mimetic for 
"bittei," showing that taste sensibility is weaker at this 
age than in the adult.' 

Preyer agrees with the above deductions in every respect, 
and adds; "It is certain from all observations that the 
newly-born distinguish the sensations of taste that are 
decidedly different from one another, — the sweet, sour and 
bitter " "", His boy, on the first day of life, licked pow- 
dered cane sugar, whereas he licked nothing elae. Later, 
on receiving a strange food, he often shuddered and dis- 
torted his face merely on account of the novelty of the sen- 
sation, for, in the case of an agreeable sensation, he directly ■ 
afterwar<is desired it, and received it with an expression of 
satisfaction. He concludes that the association of certain 
mimetic contractions of muscles with certain sensations of 
taste is inborn. 

The development of taste -percept ion in the infant is in- 
teresting and important. The pleasures and pains of taste 
play a large part in his early education. The mouth is 
soon made the test organ to which all objects are carried, 
and by which their qualities are ascertained. Preyer's l}oy, 
on the second day, took without hesitation cow's milk 
diluted with water, which, on the fourtli day, he stoutly 
refused. During his sixth month, he began to refuse to 
take the breast (which was offered him only in the night), 
because the sweetened cow's milk, which he had taken in 

pi These reaults arc curroborated also by Kroner, Fehllug and severs! 
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the daytime, was soiaewhat sweeter. From this time 
ouward, and especially after weaning, hia discriminatioa 
became much nicer, and by the fourth and fifth years ha 
had become so "fastidious " that even the sight of certain 
articles of diet would call forth from him the mimetic 
movements for nausea, choking, etc. 

Perez astys the sense of taste is very slightly developed in 
the new-born, yet it exists. A child observed by him dis- 
tinguished milk from sweetened water, and sweetened water 
from plain water, by the tiiate. Yet there are great differ- 
ences of gustatory sensitiveness among children. In some 
cases, a child of six months has been induced to take bitter 
medicine by a change in the color. On the other hand, a 
child of two and a half months refused its bottle because the 
milk was not sweetened. Most children begin very early 
to detect the acid taste in certain substances.' 

Yet in general, children's tastes change very easily, and 
hence are highly auseeptible to education in almost every 
direction. Moreover, there are differences in the same child 
at different times : the state of the health, the temperature 
of the food {which, according to Champneys, is of more 
consequence than the taste itself), and many other circum- 
stances entering in to disturb the gustatory equilibrium. 



V. Smell. ,j 

Taste and smell are so closely associated that they might 
almost be considered together. The savour of substances 
depeads, to a large extent, on their odor. These senses 
resemble each other in the comparative diffuseness of their 
perceptions, and In the fact that their sensations are more 
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persistent, and, therefore, less clearly distinguishable suc- 
cessively than those of the higher senses. 

In order to sensations of smell, there must be air in tlie 
nasal cavities; hence there can be no exercise of this sense 
before respiration begins j none, tlierefore, before the begin- 
ning of the post-natal life. 

Careful tests upon new-born children, however, show that 
they are susceptible to strong odors in the first hours of life. 
Records are at hand of tests made on about fifty children, 
most of whom were less than a day, some only fifteen min- 
utes old. The tests were made with asafoetida, aqua foetida, 
and oleum dipelli. Care was taken to experiment on sleep- 
ing as well as waking children, in order to avoid mistakes 
in interpretiug the gestures and facial expressions. The 
result was that the children became uneasy, knit the eyelids 
more firmly together, contracted the muscles of the face, 
moved the head and arms, and, finally, awoke, sometimes 
even with crying. On the removal of the odor, they would 
fall asleep again. Tlieae results were also obtained in tlie 
case of eight months childreu, but not on those of a still 
more premature birth*"'. 

With the child's growth, progress is normally made in 
power of discrimination by the sense of smell, though more 
slowly than in the case of the Ligher senses. A little girl 
of eighteen hours obstinately refused a nipple on which a 
little petroleum had been rubbed, but readily took tlie other. 
Another child refused cow's milk when it mis brought near 
him. Another, at thirteen days, refused certain medicines, 
being guided solely by their odor. Decisive discrimination 
of pleasant from unpleasant odors, with rejeetion of the 
latter, and appreciation of the former, has been observed in 
numerous instances from the early part of tlie second month 
on; and during Hie second half of tlie first year, this dis- 
criniiu;itiuii baa bucome, with some children, very marked 
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indeed, a lively enjoyment of the scent of flowers oftoi 
being noticeable from this time on. 

With all tbia, however, the sense of araell is far less acute. 
in children than in adults. They often apjiear unafifectoA 
by odors which would be exceedingly unpleasant to the 
grown person. Further, their sensibility to smells very 
quickly becomes blunted by repetition or continuance, as ia 
the case, to a less degree, with all peraoua. When 
experiments with asafcBtida, etc., described above, wera' 
repeated, no responses could be elicited after the first w 
second trial. Even after the child lias become keenly ap- 
preciative of odors, he seems utterly to lack tliat dexterity 
in the management of the organ which is so noticeable in< 
the case of taste. Children well on in the second year of 
life may be observed to carry a fragrant flower to tlie 
mouth — and even into it — instead of to the nose. The 
same awkwardness is seen i n the management of the breath. 
When learning to smell, they invariably exhale with great 
rigor at first, but require considerable practice before they 
can inhale tlie odors. 

Man seems greatly inferior to many of the lower animals 

in regard to smell. A kitten, three days old, "spat" at a 

hand which had been licked by a dog — a remarkable 

instance of the persistence and transmission of what Mr. 

Darwin calls "serviceable a.ssooiated raovementa." The 

keenness of scent in dogs and horses, aud many wild ani- 

I mals, is proverbial. In man, on the other band, this sense 

I stands very low in the knowledge-giving scale. Even in 

I mature life, it gives but tittle information respecting the 

external world, and that of an uncertain character. In the 

I child, it is concerned chi fly w tl tl e ecognition of food. 

[ But it may well be that if tl a na ere brought into as 

itant requisition as th sens of s gl t*or hearing, and as 

much care bt-atowed upo t du at n, very important 



SENSATION. 

results might take place in the way of developing a smell- 
aeusibility.' 

VI. Tempehatuke. 

There are two classes of thermic sensations ; 1st, passive, 
subjective and general, aa when we say " I am cold " or " I 
am warm." 2d, active, objective and local, as wh^n we 
touch a hot or cold object and pi-onomice it hot or cold. 
Both are important in the child's development, but the 
second sort lends itself to experiment more readily than 
the first. 

The sense of temperature should not be confounded with 
the sense of touch; for, though, like touch, it is universal, 
having its end organs scattered all over the body, yet the 
feeling in tlie one case is quite distinct from that in 
the other. 

With regard to the possibility of aensations of tempera- 
ture prior to birth. Lays expresses himself aa follows : " We 
know indeed that from this period (the fourth month of 
pregnancy) the fcetus is sensitive to the action of cold, and 
that we can develop its spontaneous movementB by applying 
a cold hand to the abdomen of the mother." Perez also ia 
of the opinion that the fcetus experiences certain eutano- 
thermal sensations from about this time. Preyer takes the 
opposite ground, arguing for the iomogeneity of the uterine 
temperature, and the consequent absence of any possibility 
of comparing sensations. 

At all events, in t!ie newly-born, the sense of warmth and 
cold develops very promptly. The gradual cooling, on com- 
ing into contact with the external world, the atmosphere, 

■ Mantegazaa cninplaiiis that we aid our eyes witli Bpcctaclos, micro- 
scopes and telescopes, nnil our tars with trumpeta, while the nose is 
entirely ueglecWd. ■' Die Hygiciio der Siuiiu." 
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visceral diBcomfort, and the feeling of satiety that follows 
the taking of nourishment as an example of visceral comfort. 
We shall also consider here feelings of pain in general, 
whether produced bj external oi- internal stimuli. 

The question of the possibility of pain experiences before 
birth may perhaps be considered settled by Preyer's investi- 
gations ou fcetal guinea pigs and dogs (see " Pliyaiology of 
the Embryo "). He obtained reactions which showed this 
sensibility to be present. The reactions, however, were 
very much slower than in the subsequent stages of life; 
showing either that the sensibility to pain is much lower in 
the fiEtal stage than subsequently, or that pain reflexes are 
not firmly established at this time. Other investigators 
have found indeed that in the ease of the very immature 
ftstna, the prick of a pin produc*d no response, although in 
the mature child, distinct reactions took place, by cries and 
movements, to strong mechanical or electrical stimulation. 

The fact that the new-born child is ciipable of pleasure 
and pain also corroborates the view that his physiological 
apparatus is already adjusted before birth to this sort of 
experience. 

Kussmaul has made some observations which go to show 
that very soon after birth, from the sixth hour on, but vary- 
ing much in different children, the infant " is accustomed to 
betray distinctly that it is visited by a sensation which we 
must interpret as hunger or thirst, probably a mixture of 
both." This feeling is expressed by uneasy motions of the 
head and hands, sucking movements, and crying. One child, 
in the sixth hour of lier life, would turn her head with sur- 
prising quickness, first to one side and then to the other, in 
order to take into tlie mouth ami suck the linger with which 
the observer stroked her on each side of her face iii succes- 
sion, though he took care that in stroking the finger should 
not touch her lips '"'. 
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Pieyer observes that hunger and thirst assert themselves 
in Bucking movements from the first. Very sooa the cry of 
hunger is distinguishable from the cry of pain, being car- 
ried on with more intervals and in a lower tone, while the 
tongue is held in a peculiar manner, being drawn back and 
spread out. Tlie hungry infant he also observed to move 
side- to side in a way not seen in any other 
circumstances. Gradually the child becomes relatively less 
absorbed in the satisfaction of hunger. From the fifth 
month, he can be diverted from eating by new noises and 
movements. From the tenth month, his eating is not so 
hurried and greedy. Tliis is partly owing to the fact that 
at this age be takes more food at a time, the stomach being 
very much larger than at tirst. 

For the rest, but few observations have been made. The 

ihild experiences organic sensations of pleasure and pain 

[the pain possibly predominating in the earliest period) in 

'Bonneetion with the digestive, respiratory and circulatory 

cesses: pleasure in their normal functioniog, pain when 

organs are fatigued or diseased. Pleasures in general 

|lire expressed by the widely open and " swimming " eyes, by 

which, according to Darwin, occurred for tha 

l&st time as a real smile on the forty-fifth day, — and by 

crowing," joyful tones of voice; ^ains by tightly closed 

tyes, mouth drawn down at tlie comers, and later by the 

jquadraagular form of the mouth in crying, while the cry 

litself varies according to the cause. The child is much 

lOre easily fatigued than the adult, and during tlie first few 

.ys passes most of the time in sleep. 



VIII. 



Muscular Feelis^ 



We assume that in the normal condition all muscular 
movements are accompanied by muscular feelings. It is a 
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sort of "internal touch" spread all over the body, and 
intimately associated with locomotion and prehension, witli 
expanaien and contraction, witli pressure, veight, resist- 
ance, etc. It also includes the "feeling of the state of the 
muscles wlien at rest,"' So closely connected with the 
child's activity, its bearing on the rise of will is obvious. 

That the child's muscles are called into play during the 
later months of his ante-natal life, in a great variety of 
movements, is so fully established as to require here only a 
passing word. It has been supposed by some that the ftetus 
is incited to mnseular movements by the tedium of his 
unchanged position. It seems better, however, to suppose 
that nov, as at a later time, there is an instinctive necessity 
for movement. The child is exceedingly active. To move 
his muscles is for him an absolute necessity, and the wisest 
methods in child training ai-e those which recognize this 
t&ct, and, instead of repi-essing his activity, diretit it into 
the best channels. 

Though muscular feelings are present thus early, they are 
probably very vaguely apprehended by the child during tlie 
first month of his life. By the eud of the third mouth, 
however, a vast number of these feelings have become asso- 
ciated with visual sensations, by means of coordinated 
movements of the neck, arms aiid eyes. About this time 
also begins the discernment of weight, though the apprecia- 
tion and comparison of different weights are probably later 
attainments. The healthy child experiences the keenest 
pleasure in the exercise of his muscles. One observed case 
may stand for many. A little boy, in his fourth month, 
was observed to hold bis toy rabbit up by the ears, crowing 
proudly, in evident enjoyment of the effort*'". It Is likely, 
as Perrier says, that the muscular feeling of effort, by which 
weight is discerned, is tirst discriminated in connection with 
the movements of respiration. 
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Frrym aboot the middle of the first jear, the health j child 
^erekypei a rexnarkable propensity to seize, lift, poll, and 
otherwUe handle all ohjeets that come within his reach. 
TFiiii is to Vje attribated partly to natural curios ity^ bat more 
fdrtu^tihirly at thLi early period to the constitntional need 
ot ^xemriAing the mascles, to which he yields almost imcon- 
Wf^(AV^\y, As soon as he is able to walk^ the range of his 
mnsele-a/^ivity \% rastly extended^ and from this time forth, 
his tni\fHT\finfte% in this connection play a large and important 
part in his education.^ 

> For farther remarks on muicalar mcTement, vide infra, CbapL IV. 




EMOTION. 



The principle of transformation, which is esemplified in 
almost every fact recorded in the preceding chapter, is atill 
more clearly illustrated in those departments of the mental 
life which we have yet to consitler. In studying the emo- 
tions of children, for example, we shall observe that in the 
earlier stages, when intellectual comprehension (which ia 
essential to the emotions o£ the grown-up person) can by no 
means be presumed to be present, yet the outward manifes- 
tation — movement, facial expression, etc. — resembles very 
closely that of the adult, or the older child. It seems 
unphilosophical to class the phenomena of these two periods 
together under a common name, and our only excuse for 
doling so is that the one shades oFf so gradually into the 
other that to establish a rigid line of distinction seems 
impossible. We shall, therefore, consider both the stages 
under the head of emotion, only premising that, in the 
absence of active thought, these appearances can only be 
accounted for as the response of the organism tt^leasurable 
or painful feeling. But later, wlien the mind asserts itself, 
and the human being begins to understand the cause of the 
feeling, and to interpret the gestures of others as the expres- 
sion of their feelings, emotion, in the strict sense of that 
word, arises. The same physiological expressions continue 
to be employed, because through habit they have become 
easier than any others, while their employment in the first 
stwe may be accounted for on the principle of heredity. 
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I. Fkab, 



Tbeiie temarlu are specialty true in the case of feafj 
whose iDanifHHtatiou in at first quite independent of thougb^ 
and of specifit experiences (as in the ease cited by Perez ol 
convnlaive tremblings, even in the fiEtua in certain circom* 
Btancen), but which, as a true mental phenomenon, reqoirea 
both these for itn full development. 

Wb have, then, two stages of fear; First, the fear that i» 
independent of hurtful experiences, and must be considered 
hereditary; and secondly, the fear that is produced by i 
mental image of the danger. The former is very marked 
In the lower animals. When Spalding let loose a hawl| 
Biuhlenly over a brood of young chickens in a meadoT, thq 
immediately "crouched" and hid themselves in the g 
while the mother hen attacked the foe with tremendous 
violence, though neither she nor her brood had ever seen ^ 
Jiiiwk before. A dove, let loose in the same way, produce^ 
no such result. So the child, when only a few weeks old^ 
will start and cry at any sudden sound or strange sight^ 
quite independently of exiierience. He shrinks from cats 
and dogs, without ever having been injured by them; he i| 
afraid of falling, before ho has ever fallen, and trembles a 
the sight of large and majestic objects, such as the ocea% 
when he looks upon them for the first time '*". Man/ 
infants cry Vhen it thunders, though they do not at t 
understand what it is, and experience a shock — just as soma 
nervous adults do — wheu a door closes with a bang, or aa 
object falls upon the floor. They contract all the musclai 
of the body narvously wlieu suddenly lowered through t 
air in the nurse's arms. They sometimes shrink froni 
people dressed in black, awd from those who apeak in dee| 
sepulchral tones. A little girl, slightly over two monUi 
old, appeared terrified on beholding a distorted face; afa 
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cried out, and sought protection in her mother's arms. " It 
was long before she was restoretl to her acoustomed tran- 
quillity — the vision reappeared in memory, haunted her 
fancy, and brought tears to her eyes " ""*'. A child of seven 
months seemed afraid when a fan was opened and closed 
before him; another at a loud snoring noise which he heard 
for the firat time. A boy of ten months was frightened by 
a squeaking toy; he soon, however, became accustomed to 
the sound, and even took pleasure in making it squeak 
himself*"'. 

In this early period, most cliildren seem more afraid of 
sou7ids than of sights. Sigismuitd says fear develops from 
tbe time of the development of the ear. Tliey are usually 
afraid of thunder, but scarcely ever of lightning. A child 
who started nervously when a box of comflta was shaken 
before him, made no such sign when the empty box was 
shaken"". One may thrust with the finger, as we have 
seen, quite close to the open eye of an infant, without 
causing hira to blink, while, if one speaks to him in a harsh 
or loud tone, he will cry. A little child has been kntiwn to 
lie smiling in his cradle, surrounded by the flames of a 
burning house; but when rescued, has broken out into loud 
cries of fear at the noise of the engines and the shouting of 
the assembled crowd. 

Eye-fear, however, soon develops, and strange sights as 
well as sounds startle and frighten the child. We have a 
very ancient example of this in the Iliad, where Hector is 
described as bidding his wife and cliild farewell before going 
out to tlie fight. When he reached out his arms for the 
child, the latter cried out, and hid his face in the bosom of 
the nurse, frightened by his father's gleaming bronze, and 
the helmet crested with horse-hair, Sigismund describes 
bis ohild as showing fear of a sleeve board, by association 
i the glowing "goose," and also at the sparks from a 
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I tlacksmith's forge. There are also touch-fears. The little 

[ girl I*, started back when her hatid came into contact with 

I Bome soft fur. The suddenness of the sensation apparently 

I had more to do with her fear than the quality of the feeling, 

:or she soon lost her fear of this article. 

Quite different from all this is the fear shown by a child 

I in the presence of an object which has, on some former 

F occasion, caused him painful feeling. Preyer's boy, at 

I nineteen months, screamed at the sight of the cold bath and 

sponge, from which he had, on a previous day, received 

unpleasant sensations. Here the idea causes the fear, mem- 

f ory coSperates, and child has become susceptible to fear iu 

I the strict sense. This probably might have been observed 

f earlier. 

The plasticity of the child's nature renders him susceptible 

■.o impressions which, in many cases, remain with him 

iirough life. Fear of the dark, fear of the woods, fear of 

being alone, are often inculcated by unwise nurses and 

I teachers, and remain, in some cases, ineradicahly fixed in 

[ the constitution. Mosso tells of an old soldier who, on 

[ beingasked what had been his greatestfear, replied: "lam 

I nearly seventy years of age. I have looked death in the 

► face many times, and never felt fear; but whenever I pass 

[ a little church in the shadow of a wood, or a deserted chapel 

a the mountains, I always remember an abandoned oratory 

a my native village, and am afraid. I look around, as if I 

rere about to see the corpse of a miirdered man which I 

I saw in my infancy, and with whicli an old servant threatened 

[ to shut me up in order to quiet me." 

The child from three to seven years ia very liable to have 
reams of exceeding vividness, and if be wake scddeulyout 
f a deep sleep, his face will often bear signs of great fear, 
s though he saw an apparition. The eyes stare straight 
ahead, be fails to recognize persons, he breaks out into 
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perspiration, his heart beats hard and his limbs tremble. 
These nocturnal fears may become so strong as to cause 
veritable attacks of epilepsy'*". 

Sometimes a new fear is developed by sickneas. Some 
children seem moriiidly timid and fearful, while others sel- 
dom show signs of fear in any form. As the child's educa- 
tion progresses, hia fear increases in some directions, and 
decreases in others; as he learns, on the one hand, that 
certain objects which he supposed harmless are really harm- 
ful, and on the other, that some which he at first esteemed 
dangerous, will do him no injury. In other words, it is 
only a commonplace to say that fear is both increased and 
diminished by adranciug knowledge. The man is vmre 
afraid of a loaded pistol, aud iens afraid of au empty one, 
child. 



II. AXGEH. 



Anger (which, according to Plato, is one of the natural 
attributes of the soul, and closely akin to courage) is evi\ 
only in its abuse. In a moderate degree, it is the index of 
a just and sensitive temperament, and a force which educa- 
tion should direct and. not an7iikilaCe. "In my opinion," 
says Perez, "a child of ten months who does not weep or 
cry at least four or five times a day, who is not amused, 
and who is not irritated, like a savage, or a young animal, 
by a mere trifle (" pour une bagatelle "), is lacking in sensi- 
bility and in intelligence, aud will, no doubt, be lacking in 
character. — bury him; he is diaad." "It is necessary," he 
goes on to say, speaking of the education of the child in this 
regard, "to surround the cradle with an atmosphere of 
eveet serenity, but it ia not always necessary to hide anger. 
iwA anger shouhl be shown, hut with moderation '' '"'. 

is difficult to say when the child Htbt feels anger, 
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the earlier stages of their civilization, ia strikingly analo- 
gouH to the wise training of the human being from the 
irascibility of the child to the calmness and moderation of 
the educated man. 



III. SURFRISE, ASTONISBMENT, CdEIOSITT. 

Surprise and astonishment are closely related to fear; 
novelty of impression and failnie to understand being the 
underlying causes in all three,' 

Surprise and astonishment are not identiesl. The former 
may be described aa an active state, the latter as a passive 
one. The child who ia only sm-prised maintains control of 
his muscles, and examines the strange object with the clos- 
est attention, while the astonished child suddenly loses voli- 
tional control, and remains fiiced in the attitude in wliicli tlie 
strange inipreasion overtook him, with wide-open mouth and 
eyes. In the one case there is activity and movement, in 
the other a sort of paralysis. 

Surprise lias been observed in a child one week old, who 
stared at his own fingers with great attention. Doubtless 
he had never noticed them Ixjfore ""- From this time 
onward, wonder is constantly manifested at pictures on tlie 
wall, sunbeams dancing on the floor, the fire crackling on the 
hearth, and especially at the movements of animate beings. 
The infant gazes long and stea<lily at these strange phe- 
nomena. A little gill of less than a month, on being taken 
downstairs into new quarters, stared round in great wonder 
for a time, but this soon passed away '""'. 

' "The most powerful agent in the development nf the underetand- 
ing W the beginning is aslonisbmenl., tngeihcr with tlie (ear that Ls 
akin to it." Preyer. "Somelimes wonder paaaes into awe, or even 
tear." Sully. 
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Astonishment makes its appearance later. The following 
are Preyet's observations on this point: In the twenty- 
second week, the child was struck with astonishment when 
his father suddenly appeared and Bpoke to him while they 
were riding in a railway carriage. In his sixth and seventh 
months, the same thing occurred at the sight of a stranger 
in the room. The child's eyes opened wide, his lower jaw 
dropped, and his body became motionless. In the eighth 
and ninth months, these symptoms were still more pro- 
nounced, but it was noticed that astonishment was mani- 
fested generally at sights and sounds, and not at impressions 
of taste and smell. The child manifested astonishment at 
the opening and shutting of a fan (31st week) ; at the imi- 
tation of the voices of animals (34th week); at a strange 
face (44th week); at a new sound (52d week), and at a 
lighted lantern seen on awaking (58th week). Along with 
the gestures described there was sometimes the sound of 
"ah," made by involuntary expiration of breath. By the 
end of the second year, these signs of astonishment became 
more rare, as the child grew more accustomed to strange 
sense-impress ions. 

It is to be observed that the peculiar manner of express- 
ing this emotion, eis well as most of the others, is entirely 
original with the child himself. He expresses astonishment 
in tliis way before he has had any opportunity of imitating 
the gestures of others. These gestures, therefore, must be 
the result of instinctive tendencies, which, by virtue of 
heredity, have become fixed in the human race, as they are 
everywhere the same <°^'. 

M, Egger emphasizes the close relationship between the 
feeling of wonder and the religious sentiment, and holda 
that tlie child is by nature predisposed to religious ideas, 
whose germs he, in fact, brings into the world with him, 
M. Perez, on the other hand, following Spencer, maintains 
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that there is no innate predisposition in the cHMtolook 
beyond the natural to the supernatural, and that, apart from 
training and example, the relig-ious ideas would never take 
root in liis mind. In the absence of conclusive evidence on 
the point, all opinions must be merely hypothetical. It 
may, however, be suggested that if the familiar analogy 
between the infancy of the individual and that of the rare 
is to hold here, we must accept M. Egger's position, since 
almost all savage races are deeply religious, abounding in 
ideas of the supernatural. 

Closely allied to the sentiment of wonder ia that of curi- 
osity. This is a natural, spontaneous tendency, which might 
perhaps be more fittingly classed under the heajl of intellect, 
but for the fact that, in the verj- young child, its essential 
character is feeling. It consists of a sort of chronic hunger 
for new sensations, which impels the child constantly to 
handle, examine, taste, and otherwise experiment upon all 
objects that come within his reach. The little boy R. used 
to try to untie every parcel that was brought in. It is a 
purely sensuous impulse at first, but with the exiiansion of 
the intellect, it ia transformed into the pure desire to know. 
It permeates the piny of the child, which, as Sigismund 
says, is like the experimentation of the scientist, by which 
he elicits from nature the answers to his questions. It is 
one of the most powerful factors in the child's development, 
and should be guided into right channels, rather than dis- 
couraged, by the educator, 

Tiedemann believed curiosity was developed in his son in 
his second month; the eyes made an effort to follow anew 
or curious object. Perez saw evidences of curiosity almost 
from the beginning, and at two months the child "would 
stretch out his hand, and turn his eyes and ears towards 
objects affecting his sense.s. At three months he would 
seize objects within reach, and shake them about lo amuse 
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himself." From this time on, and especially from the time 
he begins to walk, everything within reach becomes the 
object of constant study. The acquisition of language adda 
greatly to his resources in tliis respect. "His little voice, 
a hundred times in an hour, expresses a desire, or asks a 
question, and tliat, not so much tlirough need of knowing 
what things are, ... as tlirough the appetite for freah and 
new sensations. So powerful does this impulse become 
that sometimes the child is sad, or even sick, if it be not 
gratified " *"'. 

M. Taine calls attention to the significant circumstance 
that this curiosity, which is so powerful a force in child 
life, is not found in the lower animals. "Any one may 
observe that from the fifth or sixth month, children employ 
their whole time for two years or more in making physical 
experiments. No animal, not even the eat or dog, makes 
this constant study of all bodies within its reach. AH day 
long the child of whom I speak — twelve mouths old — 
touches, feels, turns about, lets drop, tastes, and experi- 
ments upon, everything she gets hold of, whatever it may 
be — ball, doll, coral or plaything. When once it is auf&- 
ciently known, she throws it aside; it is no longer new; she 
has nothing further to learn from it, and so has no further 
interest in it " '"". It will be noticed here that Taine 
assigns a larger part to the intellectual than does Perez. 
He says physical need and greediness count for nothing. 
It is pure curiosity. "It seems as if, in her little brain, 
every group of perceptions was tending to complete itself, 
as in that of a child who makes use of language." But the 
little girl observed by Taine was a year old, and by that 
time, no doubt, curiosity was begiaiuiug to assume more of 
an intellectual character. 
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rV. Esthetic Feelings. 



As early as the forty-fifth day, Mr, Darwin noticed a real 
smile of pleasure, "which must have had a mental origin." 
It was observed when the infant was looking at hia mother, 
and also during the act of nursing; and was quite different 
from the so-called smiles which had been seen prior to that 
time, in being accompanied by a more intelligent expres- 
sion, and by the sparkling and "swimming" of the eyoa. 

It is not to bo presumed that every laugh of the young 
child proceeds from a comprehension of the kamoroas. The 
first laugh is probabiy — like the first vocal utterances — 
only the spontaneous functioning- of the organism. Yet it 
ia maintained by careful observers that the sense of fun ia 
present in some children tliree months old'"'. About this 
age they may be greatly amused by such little games as 
throwing a pinafore over the head and suddenly withdraw- 
ing it, and by the familiar gambols of hide-aiid-peek. Later 
they show great pleasure at being carried on one's shoulder, 
swung about in the air, or tossed up to the ceiling. They 
laugh most heartily while the fun lasts, and are very unwill- 
ing that it should stop "". 

Something has already been said on the subject of munical 
appreciation in children. Mr. Darwin, who observed in his 
child a fondness for the piano as early as the fourth month, 
considers the feeling of pleasure in music as the first of the 
aesthetic sentiments, unless the appreciation of bright colors 
comes earlier. Another child, at five months, showed signs 
of pleasure when singing was going on, and even kept a sort 
of time with his body, but was indifferent to whistling'""'. 
Another observer places the plea.sure in musical sounds as 
early as the second month, and iii another case the child was 
observed at eleven weeks to pucker up his lip a little when 
the piano was being played ''^K I have freijnently observed 
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thia fondaeHB for music at a later age, when the child, will 
crowd close to the piano, and show hia appreciation by 
rooking his body to and fro. Apprecia.tion of expression in 
muaic is, however, almost entirely lacking at this time, and 
requires education to develop it. 

Sense of Matbriai, BKAury. — The child at first con- 
fuses the beautiful with wftat is pleasant. Animated move- 
ment at the sight of beautiful things is at first, no doubt, 
ouly response to pleasant feeling. There is no understand- 
ing of form, color, etc., as beautiful or otherwise. This 
pleasure, in certain sensations, however, is one of the foun- 
dation stones upon which the teathetic sense of material 
beauty is afterwards to be built. From about the eighth 
month, there have been observed the beginnings of this 
feeling in the pleasure shown by the child in personal 
adornment. But even now the ffisthetic and the sensuona 
are blended in the pleasure a child feels in the new dreas 
or hat. "Pretty" and "good" ai'e interchangeable terms 
in hia mind. At thirteen montlis be will snatch at hap- 
hazard among a heap of toys, seeming not to discriminate 
at all among them aa to beauty j and, at a much later period, 
a cliild taken out to the country gives no evidence of any 
appreciation of the beauties of the landscape, but is attracted 
rather by some new or atrange object — especially if it be 
an animal, or something that moves. Symmetry in form 
anil harmony in colors make but little impression on him. 
Here, as in music, he demands quantity rather than quality, 
movement rather than expression. Yet these words must 
not be understood aa denying to the young child all ffisthetic 
feeling. Beautiful objects, if they are not too large, nor too 
distant, please him. He is charmed by the pretty butterfly 
and the pretty flower; he is greatly attracted by the human 
face, and by the expression of the human eye. 
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The dramatic instind is very strong in childhood, though 
stronger and earlier in some children than in others. Chil- 
dren are born actors. Thiiir lively imagination and strong 
hereditary tendency to imitation lead them, even before 
the first year of their life has gone, to perform many euri- 
ona movements and gestures. In their plays, children con- 
stantly personify, represent, dra-matize, assume characters, 
and assign fictitious characters to other persons and things "". 
An eminent teacher in Toronto assures me that his three 
children, in their play, almost always address ea«h other by 
assumed names, and the play is carried on in make-believe 
characters, which are dropped a» soon as the game is over, 
and never referred to at any other time.' 



V. Love, Sympathy, Jkaloust, i 



If we may judge by the smiles which an infant bestows 
upon those who have charge of him, affection for persona 
arises very early. These smiles have been observed before 
the end of the second month, a.nd even at a, much earlier 
period. The earliest smiles are probably automatic, as 
already said, but by the end of the fourth month there is no 
longer any doubt that persons are recognized. A little boy 
of this age was observed to liflf up both arms towards his 
parents, "with an indescribable expression of longing""". 
A girl of the same age used to be fond of lying beside her 
sister, their faces touching. After her sister died (she was 
then five months old), she seemed very lonely, and when 
she met other children of her 6wn age, she would greet them 
with smiles and kisses '"'. In another case visible signs of 

' It seems heat tn postpone any furtber remarka on tliis subject, 
antil the ima^iiation is taken up [n regular order. See infra, 
Chap. III. sec. IV. 
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affection for persons wliom he knew, were Bhown by a, boy 
eiglit montba old, and another boy, who, when nine months 
old, used to return his father's caresses by a charming smile 
and gentle stroking of hia father's face, had grown very 
affectionate and sympathetic by the time he was fourteen 
months old, and bestowed his caresses in abundance, not 
only on bis parents and friends, but on the cat and dog 
also*'". Spontaneous expression of affection is, in many 
cases, indeed, first shown about the beginning of the second 
year. One child of this age kissed his nurse repeatedly on 
her return from a short absence, and another was in the 
habit of showing bis affection for certain persons by gently 
laying hia hand upon their faces or shoulders. Affection 
for animals, and even for inanimate objects, is also ve^y 
strong in many children of this age. The little boy E, waa 
remarkably attached to an old scarf of soft wool, and to a 
couple of rag dolls. He would not go to sleep without them, 
but would lie in hia cradle and call for them until they were 
brought, when he would hug them up in ^lis arms, and fall 
asleep chattering and cooing to them in a charming manner. 
When he got into any trouble, especially if his mother pun- 
iahed him, he would run and bury his face in the old aearf, 
and weep out his childish sorrows into its sympathetic folds. 

The memory of the little child is comparatively v 
and his experience short; and hence, though capable of 
strong affection, that affection does not persist long in the 
absence of its object. " Out of sight, out of mind," is true 
in the case of the child during hia first year, and relatively 
true to a much later period. He is incapable of " homesick- 
ness," with all its suffering, simply because he is unable aa 
yet to form mental pictures of Iiome and friends who are 
absent. He lives in the present rather than the past, in 
the realm of sense rather than that of memory. I"or the 
same reason, hia love for persons and places is very plastic, 
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and may be moulded and directed into almost any desired 
channel during tliese early montlia and years; lienee the 
responsibility resting ou those who are entrusted with his 
earliest education in home and school. 



Sympathy. — There are two reasons why sympalhy as a 
characteristic of childhood sliould be, during the first few 
months, so weak as to be almost entirely lacking. The 
first is that the child's life at this time is so full of hia 
own personal needs that he can pay but little attention to 
those of others; the second, tliat he is as yet unable to 
comprehend the outward signs of feeling in others, because ■ 
of the shortness of his own experience. It seems probable 
that some of the earliest manifestations of apparently sym- 
pathetic feeling may be merely the result of sensori-motor 
Buggestion "'. Sigismund noticed the first signs of sym- 
pathy at the end of the first three months, but Tiedemann 
says his boy, when only two months old, made sympathetic 
responses when consoled by the usual vocal expressions. 
Mr. Sully lias observed the same thing. In another case 
a boy six months old drew a melancholy face, witli mouth 
depressed, when his nurse pretended to cry <"'. At seven 
months, another child manifested decided altruism, and 
seemed desirous of sharing hia pleasures — with the ex- 
ception of food — with others. In another case a child of 
eight months cried when some one pretended to whip 
his niirsc, and another child of nearly the same age made 
a mournful whining noise, accompanied by the facial ex- 
pression of "crying," on hearing another child cry, and 
also when a minor chord was struck on the piano '"*. Dur- 
ing the second year, sympathy becomes so strongly estab- 
lished that its outward eridences are sometimes seen, even 
on occasion of the imaginary sufferings of inanimate objects, 
and pictorial representation of suffering. A child of this 
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age cried when her dolly waa "hurt." Sympathy with 
human beings is, however, usually much stronger than ani- 
mal sympathy, A child of one year, who returned home 
after a short absence, took no notice whatever of the cat 
or dog, but at once recognized hia nurse and the otlier raem- 
bers of the family with pleasure. The strength of human 
sympathy, and the need of it in the child, is seen in the 
fact that when heis hurt, he rarely cries, unless there is 
some one neai at hand to hear him. 

Jealousy. — Children are naturally selfish and egotistic. 
It has been said that the " ineum and tuuni " are very much 
confused in the young child's mind. Perhaps it may be 
better said that his idea of "tuum" scarcely exists, while 
his notion of "meum" is enormously exaggerated. The 
proprietary instinct is very strong in some children, and 
this enters largely into the feeling of jealousy. " The need 
of play engenders the desire of possession" — i.e., of the 
playthings — and this in turn gives rise to the instinct of 
property; hence jealousy. Tiedemann's son did not want 
his sister to sit in his chair or put on his clothes, hut he 
would freely take hers. "Jealousy depends in general on 
temperament, and is often the index of a very keen sensi- 
bility, though showing itself also in children of a calm dis- 
position. It is easily confounded with envy, desire, wish 
to possess, need of being noticed, etc. It opens the way for 
hatred, falsehood, dissimulation; in certain feeble natures 
it leads to discouragement " '"*. 

"The cliild of three months shows by various signs a 
proprietary interest in the breast; handles it aa his own, 
and is jealous if it be given to another. Later he demands 
it with still more 'authority ' " <°". " At three and a half 
months, little Mary ia jealous in the extreme, and cries if 
her sister sits upon the mother's lap " "°\ From the eighth 




month another child gave every evidence of jealousy in 
similar circumstances; grew very angry, and tried to drive 
the usurper away, A little girl of ten months would cry 
" in a distressful way, not expressing anger, but disappointed 
desire, if the nurse took another child upon lier knee." 
She would not be appeased except hy being taken up. It 
would not do to take her on onei knee, and the other child 
on the other; she must have sole poBsesaion i°". Little E. 
insists on being a sharer in any caresses that may be going 
■ forward between his parents. Danvin saw plenty of evi- 
dence of jealousy from the fifteenth month, and observes 
that it would probably be found earlier. So also Perez. 

The jealousies of children need careful treatment. They 
are often augmented and rendered morbid by injudicious 
conduct, and thoughtless words of praise and blame on the 
part of grown-up people. Carefully treated, this feeling 
may be developed into self-respect on the one hand, and a 
proper altruism, or "jealousy for others," on the other, and 
thus contribute much to the child's moral education.' 



' " In tier Kiiiilheii mid iiui f rolion Morgen dea Lebena lelit der Mensch 
eiffentlich nur aicli aelbst ; da bildel sidi durch ' Leben £lir BJoh,' der 
Kurper und die Seele zum ' Leben f(ir sicb und f(ir aiidere.' " 1*1 




CHAPTER III. 



Most of the phenomena described in the preceding pages < 
involve thought in a, greater or less degree; yet in the 
earliest experiences, mental activity is at a minimum; the 
affective predominates over the presentative, and the repre- 
sentative occupies but a very small place. Yet it seems 
incorrect to say, with Nasse, that " mind comes first at birth, 
and the first breath is the earliest mark of intellect;" or 
with Heyfelder, that the first cry is the sign of awakening 
mind; or with Karl Vogt, that tlie newly-born possesses no 
trace of intelligence. Kussmaul seems nearer the truth in 
the following: "It canuot be doubted that man comes into 
the world with an idea — a dark one to be sure — of an outer 
something, with a certain idea of space, with the possibility 
of localizing certain touch sensations, and with a certain 
mastery over his movements. How can it otherwise be 
explained that the hungry child, before it is suckled, not 
only seeks nourishment, but seeks it in that region where 
its sense of touch during the search is actively excited? 
These astonishing actions can only be comprehended under 
the following suppositions : First, that the child has already 
gained the dim idea of an outer something which is able to 
remove the unpleasant sensation of hunger or thirst, and 
which, to that end, must come through the mouth ; 
that he is able to decide the place from which the si 
of stroking came; and thirdly, that he has already learned , 
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to turn the head voluntarily to the one side or to the 
other"'*". 

It is not possible, within the present limits, either to give 
a detailed exposition of the nature of the thouglit process, 
or to trace the iutelTeetual development on into the maturer 
years. For these the reader ia referred to the numerous 
standard works on psychology in general. Here we can only 
attempt to collate facta calculated to throw light on the first 
budding of the intelligence, and to trace each phenomenon 
only to that stage at which it may be said to be fairly 
"under way." The intimate relation between thought and 
language also makes it advisable to postpone much that 
might be said here, until we come to the consideration of the 
latter topic' 

Observation of intellerfual development is hampered by 
two difficulties, which render great caution necessary. In 
the first place, the combined influence of heretlity and 
environment produces such wide individual differences 
among children, that no general conclusions can be safely 
expressed until a very large number of eases have been 
observed. (Certainly nothing exhaustive or final can be said 
at the present time.) In the second place, even the most 
careful observer, watching one child, is a[jt t* be misled by 
certain deceptive appearances, and to give the child credit 
for a good deal that he does not really know. "They do 
clever things, and say brilliant words, by imitation and 
accident, not knowing the meaning of them"'"". In this 

'The relation of Lbought and language lias perhaps never been 
more aptly expressed than hy Sir W. Hamilton in the following: 
'■ T^ngiiage Is to the mind precisely \ihat tte avah ia to the tunnel. 
The power of thinking and the power of excavation are not dependent 
on the word In the one case, nor on the mason work hi the olber; but 
. without these subsidiaries neither process could be carried on beyond 
ita rudlmeiitnry com me nee me iiL" Lectures, Vol. 8, p. 139. 
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way many & child, Bupponed to be a prodigy, does not at all 
excel others, except in a quickness of imitation. WTien you 
want him to "show off," he fails you, simply because the 
wonis do not mean the same to. him as ^hey do to yon, and 
his ose of them is largely mechanical.' The child's act may 
resemble ours outwardly, hut the sentiment underneath the 
act may be very different. G. S. Hall says: "Not only are 
children prone to imitate others in their answers, vithout 
stopping to think and give an independent answer of theii 
own, hut tliey often love to seem wise, and, to make them- 
eelvea interesting, state what seems to interest us without 
reference to truth, divining the lines of our interest with a 
subtlety we do not suspect." In interpreting the phenomena 
here recorded, great care is necessary to avoid an inaccurate 
estimate of tlieir intellectual value. 



I. PERCEPTIOy. 

In the process of perception — which may be simply 

defined as "that act of the mind by which real external 

things become known through the senses"**' — there are 

three stages, distinguished from each other qualitatively, 

L though not chronologiciilly. First, the simple feelings of 

1 the senaea are differentiated. Changes, quantitative and 

I qualitative, are felt and known. The child recognizea the' 

f'difference tietween a sweet taste and a bitter one, for 

raple. He could not describe the difference even if he 

Fi'COuld speak, but is simply aware of it. Secondly, the sensa- 

Ktiona are localized. A definite "whereness" is attributed 

\ to them. This involves the recognition of space properties 

1 As RouatiGnu says in Emite: "On Instaot vooa diriez: C'eei 
I gGnle, el Tinstant d'aprEa: C'est un sol. Voua vous trompericB 
[ toujoura: C'tit un enfiinl.^' 
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in objects, and opens up the vexed question of the origin of 
the idea of apace, into which we cannot enter here. Thirdly, 
the manifold of sensation, thus differentiated anjl localized, 
is imified into a permanent whole, which we call the object. 
The child comhiues the eeattered sensations, visual, tactual, 
olfactory, and aapid, into the peioeived object, food. 

Taste Pkkceptions. — " The first centre of tlie child's 
psychic life is the mouth " "*'. Probably the first action is 
sucking, and later all objects are experimented upon by 
means of the lips and haiuls together. But even in the 
third month, the child is weak in power of comparison, and 
will suck an empty bottle aa readily aa a full one, until he 
finds it is empty by failure to extract anything from it. 
From the eighth day, a wry face was made at the sight of 
bitter medicine, and by the seventh week this wry face waa 
accompanied by a gesture of refusal '"'. At one month and 
live days, a dose of medicine was taken with visible re])Ug- 
nance"°". The experiments of Kussmaul. already referred 
to, show that discrimination between tastes takes place from 
the first. It proceeds, generally, with considerable rapidity 
from the third mouth on, aud by the tenth month various 
articles of diet are clearly known ami distinguished from 
one another '"'. Yet the child, like the adult, though in a 
greater degree, is subject to illusions of taste, through con- 
fusion of sapid with olfactory sensations, and with one 
another. 

Sight Pehckptkiss. — Tluring the first month, the child 
gives small evidence that he baj any ideas of distance, or 
of his own body. At this age he will strike or scratch his 
own face. A girl of thirty days "seemed for an instant to 
have caught the reflected image of herself," but the next 
moment she became lostagnin in the surrounding objects ol 
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the nursery ""'. A boy, during his second month, gave the 
first sign of distinguishing external objects from, himself, 
by reaching forward and grasping at them. Aboiit the same 
time he began appareotly to pay attention to the looks and 
gestures of others, and at six months he distinguished i>eJ- 
Bona, without, however, having any clear ideas about them. 
When anything presented itself to him, he pointed his finger 
at it, to direct attention to it, and sometimes said o/t ""'. 
From the beginning o£ his second year, he rapidly advanced 
in power of discrimination, though chiefly among objects 
fitted to satisfy his needs. One of the objects earliest to be 
recognized — if not the very earliest — is the mother's face 
and form. Children give evidence of this recognition in the 
second or third month. A boy of seven months "surely 
recognized three persons," — his parents and the nurse'"". 
Another, at nine weeks, seemed to know his mother '"'. No 
objects, not even the parents, are known at a distance '"'. 
In the course of the first half-year, much improvement takes 
place in this direction. A child in his fifth month would 
no longer grasp at objects bej-ond his reach "". Smiling at 
the image in the mirror has been noticed as early as the 
ninth week. 

"From the sensations of hearing andsmeK, there can be 
formed no representations in the first week" '*'''. Near the 
end of the second mouth, one child gave evidence that he 
distinguished between tones of voice expressive of different 
emotions and sentiments. He allowed himself to be pacified 
by gentle tones""". Another, in his third month, aj3tively 
sought the direction of sound by turning his head "". 

Owing to the weakness of the attention, and lack of 
experience, the young child falls into many illusions of 
Bense-i>erception. A child of four months believes the 
ima^ in the mirror is a real person, as is shown by his sur- 
prised look when he . hears behind him the voice of the 
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indiviriual to whom the reflection belongs '•". A boy of 
seven montha put out both hands to pick up a very small 
piece of paper*"'. At sis months he mistook a flat dish for 
a globe, and seemed to believe all objects haii bulk. The 
little girl F, tried one day to "pick up " a round pictnre, 
which was ma<le to represent raised work, and another day 
she tried to walk on the water. 1 once heard a little girl 
of one year and a half call the moon a lamp, showing how 
false was her idea of its real distance and magnitude. 

Children are said to be peculiarly subject to illusions of 
bearing, though I liave no examples to give. The imiier- 
fection of their judgments by the muscular sense is shown 
by the iav.t that a eiiild of three months cannot tell a full 
bottle from an empty oue, by the weight alone. 

II. Memory. 

The power of retaining impressions, and recognizing them 
when reproduced, has a physiological as well as a psycho- 
logical aspect; the former consisting chiefly in the suscep- 
tibility of organic structures to receive impressions which 
are capable of a greater or less degree of permanency; the 
latter depending principally on the [tower of attention. 
Where the attention is actively directed towards the present 
sensation, that sensation is more easily and more surely 
reproduced iu memory. 

Little children have but small power of attention; from 
the psychological side therefore, their memories are weak. 
Nearly all the esperiencea of the first two years of life, and 
the vast majority of those of the ne.tt four, are completely 
forgotten by most people,' The cerebral structures in chil- 

' " A writer in a recent Enplish magaeine declares thnt her own 
Tiemory began at aiileen niuutlis." M. W. Wriglil In liabyhood, 
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dren, however, are very im press ible,. bo that, from tte 
physiological ijoiut of view, the memory of childhood is 
potentially, at least, very strong. Tiiis probably accounts 
for the well-known fact that tboae experiences of cliildhood. 
that ar& remembered, are more firmly fixed and persist 
longer than those of early manhood or middle age. Let the 
attention of a little child — which, be it observed, is weak 
in both diTe^liims, being as hard to withdraw from a present 
sensation as it is to direct towards one — be enchained by 
some startling or fascinating experience, and an impression 
is made on his plastic mind, which can never be effaced. 
Old men recall the events of fifty years ago better than 
those of last year. 

The little child is capable of memories long before he has 
learned to speak. A little boy, six months old, whose hand 
had been slightly burnt by a hot vase, shrank back at the 
sight of this article a few days after '*". Certain faces, too, 
are recognized by children of this age, showing that they 
have memory-images of them. Strange faces, too, are known 
as strange, and distinguished from familiar ones; but the 
latter are not yet missed when absent "". Siglsmund gives 
an interesting ease of memory in a boy about eight months 
old. While in the bath he tried repeatedly to raise himself 
up by the edge of the tub, but in vain. Finally he 
ceeded by grasping a handle, near which he accidentally 
fell. Next time he was put into the bath, be reached out 
immediately for the aforesaid handle and raised himself np 
in triumph. Memory of persons becomes strong by the end 
of the first year. A child of this age recognized her nurse, 
after six days' absence, "with sobs of joy." A boy at 



' My first sight of a locDmotivo will never, I believe, be effaoed, or 
even bedtmnied, In my memory, sboulil I live for a century. To-dk; I 
can call it up with remarkable viviJnc^, and witli all its attendant 
!a clearly aud deliiiitely purti'ayed. 



■what younger knew iiis fatlier after four days' absence, 
while another, seven mouths old, did not recognize his nurse 
after four weeks' absence, but when nineteen months old he 
knew his father, even at a distance, after two weeks' separa- 
tion. Another child, four months old, knew his nurse after 
four weeks, and at ten mouths he missed his parents, and 
was troubled by their absence. A boy of twenty-threa 
months manifested keen delight on again seeing his pLiy- 
things after an interval of eleven weeks; aud when a year 
and a half old, was greatly disconoerted one day when sent 
to carry one towel to his mother, where he liad been accus- 
tomed to carrying two"''. Darwin's boy, at a little over 
three years of age, instantly recognized a portrait of his 
grandfather, "and mentioned a whole string of incidents 
which occurred at their last meeting, nearly six months 
previous," the matter not having been mentioned in the 
meantime. The little boy, K,, recognized a young lady who 
lives nest door, after a few weeks of absence. He also 
knew me after nearly three weeks. He was then twent^" 
three months old. 

A boy one year and a half old heard some one say one day 
that another boy had fallen and hurt his leg. Some days 
after, the second boy came in, whereupon the first ran up to 
him, exclaiming, "Fall, hurt leg." A child of two years, 
whose mother had made him a toy sled out of a card, on 
receiving a postal card at the door some days after, ran with 
it to his mother, crying," Mama, litten"(SchlittPn, sled)"". 

New experiences call up memories of old experiences by 
asaociatioD. and in this way events that occurred prior to 
the period of learning to speak, are rememljcrod after that 
time. A little boy of my ao'iuaintanee related the following 
tale, the events of which took place before he learned to 
speak: "I'ussy kime on table; puh Nonie off (i.e., Nonie 
pulled her off); pusay katch Nome face, hands too." This 





wteoffuaag &is as a great 



load. Wfr MffMber wfatt «« i 
pffiactple IB cdneaSkn^ aad Ae ' 



aoae eooBeeted Mocy wltieli is helped oat br gestures 
appealii^ to the eye. Tlte Iitd« bur C, at twenty-fiv« 
noDthSf repradnced after hb owd fasltion the story of Little 
Rml BiiUng Hood (having beard it only once, and that the 
night liefore^ vith aboDdant gesture, and then laughed in 
great glee. 

An interesting experiment in this direction is reported 

■f Baldwin in Sciemx for May 2nd, 1890. The child was six 

1 a half months old. Her nurse had been absent three 

On rfturning she first appeared before the child 

llhitiil flpDulttng, llicn she apoke withont appearing. In 

she reMgnized. But when she appeared 

i familiar nursery rhyme, the child recog- 

toil lioi' wiLh (ti'riiDiiHtiatiuiis of joy. This is a good 
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example of the "aummatioD of stimuli," or tlie cooperation 
ol different sensatioua, reinforciug each other, to produce a 
result which neither could accouaplish by itself. 



III. AaaociATioN. 

Memory and imagination proceed in accordance with the 
laws of association. The chief of these are resemblance, 
contiguity and contrast. The general principle of associa- 
tion has ijeen expressed in this way: "When, for any 
reason, a part of an old mental movement is reinstated, 
there is a tendency for the whole movement to reinstate 
itself " '^'J The physiologieal under-atrnctnre of association 
scarcely exists at birth, but gradually, through experience, 
dynamic pathways in the cerebral substance are deveIo)>ed, 
constituting an associative network, connecting the various 
centres with one another. On the mental side an increasing 
readiness to note resemblances, differences, etc., and to note 
them where they are less obvious, is developed in the course 
of experience. 

In Mr. Darwin's opinion, the cliild far surpasses the lower 
animals in associative power. "The facility with which 
associated ideas . . . were acquired, seemed to me by far 
the most strongly marked of all the distinctions between 
the mind of an infant, and that of the cleverest full-grown 
dog I ever saw""". 

The recorded observations on this point show great in- 
dividual differences. Charapneys saw signs of association 
of j)lea3urable feelings as early aa the eighth week, when the 
child accompanied a smiling expression with sucking motions 
of the lips. Tiedemann thought he saw traces of association 
on the eighteenth day, when the child ceased crying and put 
himself into the attitude for taking nourishment when a soft 
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hand came into contact with his face. Sully observed a 
similar thing at ten weeks. Darwin, on the contrary, did 
not notice any signs of associations firmly fixed before the 
fifth month; and Taine puts it as late as the tenth month; 
while Perez believes that homogeneous sensations are, by 
the middle of the first month, associated to such a point 
that they are recognized when reproduced; and he goes on 
to say that " there is not one of the combinations of associa- 
tions, which have been studied so carefully by psychologists, 
of which we cannot find at least a faint foreshadowing la a 
child of six or seven montlis " '"". 

The following are examples of association by contiguity: 
When a little child's hat and cloak are put on, or he is 
placed in his carriage, he becomes restless, and even angry, 
if not immediately taken out. This has been observed in 
children less than half a year old '"', and in others of one 
year '""'. At the latter ags the association is much stronger; 
he cannot even see a hat, cloak or umbrella without mani- 
festing the same restlessness. Probably also, as Perez 
thinks, we may see in the child's crying for food on the 
return of daylight the germ of association by succession, 
out of which is constructed the idea of time. A rudimen- 
tary notion of cause and effect may also be seen in the babe 
of half a year or thereabouts, who, having been once burnt 
by a hot object, afterwards draws back at the sight of it '"' ; 
and in the child, who, finding a peculiar scratching sound to 
follow the passage of his finger nail over an object, repeats 
the process again and again, until he has clearly established 
the relation between the motion and the sound""". Con- 
tiguity in the form of coexistence is seen in the following: 
At seven months, the person of the nurse was associated 
with the sound of her name; when her name was uttered, 
the child would turn round and look for her '-". The same 
thing was observed in another child five months old"". 
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Darwin's boy, at Dine months, associated Ms own name 
with his image in the mirrar. When ten months old he 
learned that an object which caused a shadow to fall on the 
wall m fro)U of liiai, was to be looked for hvhind. When 
less than a year old, it was sufficient to repeat a short sen- 
tence two or three times at intervals, to fix firmly in bis 
mind some associated idea. 

Resemblance, if not the earliest, is certainly among the 
Strongest of tiie child's associations. Darwin's child, in the 
second lialf of his first year, would shake his head and say 
ah to tlie coal-box, to water spilt on the floor, and to such 
things as bore a resemblance to things which he had been 
taught to consider dirty. Another boy, nine months old, on 
hearing the word ''papa," would bold out his arms to another 
gentleman who resembled his father*"'; and a little girl of 
this age knew the portrait of her grandfather a& it hung on 
the wall, Sigismund says: "1 sliowed my boy — not yet 
one year old — a stuffed woodcock, and said 'Vogel.' He 
immediately turned his eyes to another part of the room, 
and looked at a stuffed owl which stood there." Taine'a 
little girl, at fifteen months, on seeing colored pictures of 
birds, immediately cried out knko, which was her name for 
chicken. The little boy, C, on seeing the image on a postal 
card, at once made a peculiar snuffing noise, which his 
grandfather was in the habit of doing, showing that he 
observed a resemblance between his grandfather and the 
picture on the card. 

For resemblances among sounds, children in general have 
the keenest relish. Tliey are inveterate punsters. Rhymes 
and alliterations are their especial delight. They will catch 
the faintest link of resemblance in the sounds of words. 
"Harry O'Neil is nicknamed Harry Oatmeal, . . . October 

iRgests hiocked over, and from do re me, they get do r« 
Mere jingles, tiresom.e to the grown-up person, 
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will amuse them for hours; such as "Ene, mene, mine mo," 
etc., or, "Diekory, diekory, dock," etc. 

When the child learns to apeak, the power of association 
by reaemhlanees, in his m.ind, is exemplified in his habit of 
enlarging the denotation of words, so as to make one word 
do duty for several objects whiuli resemble each other in 
certain respects. The discussion of this will be resumed 
later [_infra, Section 5 and Chap. V.). 

rV. Imaginatiox. 

There are two species of imagination. First, the passive, 
in which, without the exercise of active attention, or any 
effort of will, images pass aud rej)ass, arranging and 
rearranging tliemselves in the pliantasy. This is esempli- 
fied in dreams, and in the resuscitation of faded memory 
images in the waking momenta by fche laws of association. 
Secondly, the active or constructive imagination, in which, 
by an effort of attention and will, old images are worked up 
into new forms, inanimate objects have life and personality 
attributed to them, and curious scenes and combinations are 
produced by the inventive genius of the person imagining. 

With regard to the first, Perez says: "The child, hardly 
a month old, who recognizes his mother's breast at a very 
short distance, shows, by the strong desire he has to get to 
it, that this sight has made an impression on him, and that 
this image must be deeply engraven on his memory. The 
cluld who, at the age of three months, turns sharply round 
on hearing a bird aing, or on hearing the name coco pro- 
nounced, and looks about for the bird cage, has formed a 
very vivid idea of the bird and the cage. When, a little 
litter, on aeeing his nurse take hei' cloak, or bis mother wave 
her umbrella, he shows signs of joy, and pictures to himself 
a walk out of dooi's, he is again performing a feat of 
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imagination. In like manner, when, at the age of seven or 
eight months, having been deReived by receiving a piece of 
bread instead of cake, on finding out the trick, he throws 
the breail away angrily, we feel sure that the image of the 
cake must be very clearly imprinted on his mind. Finally, 
when he begins to babble the word papa at the sight of any 
man whatever, it mast be that the gpneral characteristics 
which make up what he calls papa are well fised in his 
imagination." When they are left alone, children who have 
acquired the word "mamma," will repeat this name over 
and over again, proving the presence of the mother's image 
in the imagination "", 

One of the most significant forms of the passive imagina- 
tion in childhood is the dream. It is very difficult to ascer- 
tain when the child first begins to dream, and this for 
several reasons. The child who can talk, will "tell hia 
dreams," in imitation of grown-up people, no dream having 
taken place. In the case of the child who cannot talk, we 
liave very little reliable information to go upon. But there 
aeems no reason to doubt that dreams may take place just as 
soon as the child's waking ex{>etiences have furnished him 
with clear and definite sensations. 

As for the constructioe imagination, our space will not 
admit the hosts of examples that might be given of the 
wonderful fertility of children's minds in this respect. 
Their little wooden toys become transformed into real sol- 
diers, fighting real battles, mighty locomotives drawing long 
trains of lieavily-laden cars, or great steamships sailing over 
unfathomable oceans. " Given a few broken pieces of glass, 
n flower, a fruit, a colored string, a doll, and out of them 
the baby imagination constructs an immeasurable happi- 
ness"'"'.' Indeed it would seem, as Jastrowsays, that the 

) 8ee >• The Story of u Sand Pile," b; G, S. llaU, in Scribner'a 
Magatint for June, 18:^8. 
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function of toys ia to serve as "lay figures, on which the 
child's imagination can weave and drape its fancies " '"'. 
In order to serve this purpose, the toy does not need to ,bfl 
a work of art. "We don't like buyed dolls," says little 
Budge, in "Helen's T{abies,"and in so saying, he seemsio 
voice the opinions of the majority of children. A wax doll 
is a nice thing to have, and look at occasionally, but for 
real, "sure enough," every-day play, give us the old rag 
doll.' 

Children in their plays imagine themselves other than 
they are. They transform themselves into kings and 
queens, professors and preachers, fathers and mothers and 
grandparents, and fulfill all the functions of neighbors 
and citizens with the greatest solemnity and dignity. They 
surround themselves with imaginary personages, and carry 
on imaginary conversations.^ 

I shall close this section with a quotation. W. W. Newell, 
in " Games and Songs of American Children," says; " Observe 
a little girl who has attended her mother for an airing in 
some city park. The older person, quietly seated t>eside 
the footpath, is half absorbed in reverie; takes little notice 
of passers-by, or of neighboring sights or sounds, further 
than to east an occasional glance, which may inform her of 



1 The same thing holds with regard to pictures, I have aeen^enpy 
ot s, German picture-book for children, which is almost completely 
lacking in artistic excellence, but which has gone through one hundred 
and seventy -seven editions. A movement is now on foot in Ituasla to 
prohibit the importation of the finely finished and elegant French Inys, 
on the ground that they leave no room for the exercise ol the child's 
imagination. 

* " One of the greatest pleaanrea ot childhood is found in the mys- 
teries which it hides from the sctpiicism of the elders, and works tip 
into small mythologies of its own." Holmes, " The Poet at the 
Breakfast Table." 
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the child's security. The other, left to her own devices, 
wanders contented within the limited scope, incessantly 
prattling to herself; now climbing an adjoining rock, now 
Bitting like a bird from one side of the pathway to the other. 
Listen to her monologue, flowing as incessantly and musi- 
cally as the bubbling of a spring; if you can catch enough 
to follow lier thought, you will find a perpetual romance 
unfolding itself in her mind. Imaginary persons accom- 
pany her footsteps ; the properties of a childish theatre exist 
in her fancy; slie sustains a conversation in three or four 
characters. The roughness of the ground, the hasty passiige 
of a squirrel, the chirping of a sparrow, are occasions auffl- 
cient to suggest an exchange of impressions between the 
unreal figures with which her world is peopled. If she 
ascends, not without a stiunble, the artificial rockwork, it is 
with the expressed solicitude of a mother who guides an 
infant by the edge of a precipice; if she raises her glance 
to the waving green overhead, it is with the cry of pleasure 
exchanged by playmates who trip from homo on a sunshiny 
day. The older person is confined within the barriers of 
memory and experience, the younger breathes the free air 
of creative fancy." 

V, The Discursive Pkocesses. 

Conception, judgment and reasoning, the three processes 
of discursive thought, are treated together, because it is 
impossible to make qualitative distinctions among them. 
They differ only in degree, not in kind. In every concept, 
there is involved a rudimentary judgment, and the syllogism 
consists simply in the apperceptive synthesis of judgments, 
whose constituent elements are concepts. The tliree are 
then at bottom only different stages in the one process, by 
which knowledge of the abstrict is elaliorated. Examples 
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given, therefore, tp illustrate the one, contain elements 
almost eijually illustrative of tbeothera. 

CoxcEPTiox. — The child's earliest experience, being pre- 
dominantly physiological, is also predominantly iniliridnal 
and concrete. He lives in the particular. It is a momen- 
tuuB juncture in his life when he first steps out beyond 
indiviilual things, to abstract their common qualities, and 
of these to form notions. It is only then that he begins to 
thiiJe, in the strict sense of the word; and it is this thinking 
in abstractions and generals, whiuh, in Locke's opinion, 
differentiates the human mind essentially from lower animal. 
intelligence.' 

Taine believes that the general notion makes its appear- 
ance only with the acquisition of language. Preyer, on 
tiie other hand, maintains that "even before the first 
attempts at speaking, a generalizing and, therefore, conoept- 
fonuin); combination .of memory-images regularly takes 
place." "That the ability to abstract may show itself, 
though imperfectly, even in the first year, is, according to 
my observations, certiiin. Infants are struck by a quality 
of an object — e.g., the white appearance of milk. Tha 
'abstracting,' then, consists in the isolating of this quality 
from innumerable other sight -impress ions, and the blending 
of the impressions into a concept. The naming of this, 
which begins months later, . . . is an outward sign of this 
abstraotiun, which did not at all lead to the formation of 
the concept, but followed it " <"'. He also quotes from 
Uehlwein to show that deaf-mute children, in the first year 
of life, form concepts, and logically combine them with one 
another; and he concludes that tlilnking is not bound up 
with verbal language, though it no doubt demands a certain 
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^^B with verl 



" Book II., Chap. II. 
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degree of cerebral development. Even orangs and chlm- 
pajizees reason without langua^, but their concepts axe 
neither so abstrafit, so clear, nor so numei-ous as those of the 
child even before he learna to apeak, while after that time 
the gulf between them widens infinitely. 

Perez agrees with the above view, and quotes from Hou- 
zeau to show that dogs, bees and other dumb creatures have 
concepts, and carry on reasoning processes. As to the child, 
he gives several examples on this point. A boy of eight 
mouths, who used to amuse himself by stuffing things into 
a tin bos, afterwards examined every new toy to find au 
opening. Another child of the same age used to make a 
peculiar sound when he de.sired solid food, different from 
that by which he expressed liia desire of thS breast. 
Another, at nine months, gave unmistakable evidence that 
he poasessed-the concept "animal." 

According to Romanes, there is a class of ideas standing 
between the percept and the concept, leas abstract than the 
latter, but more general than the former, to whieli he gives 
the name recpl. They are complex ideas arising out of a 
repetition of more or less similar peruepts. E.g., when a 
parrot, who has learned to call out baro-viow when tlie house 
dog enters the room, also calls out this word on seeing other 
dogs of various sizes, colors and forma, he possesses an idea 
which constitutes an advance on the percept, but cannot, 
strictly speaking, be called a concept. Every child passes 
through a receptiutl stage, which does not require language, 
whereas the concept, properly so-called, or the active 
synthesis of qualities into a class is not, in his opinion, 
attained until the child can speak.'. 

' See also a, series ol articleB In Pithlle Srhnol Jonrnal for 
November and December, 18t)l, and January and Februoiy, IHtU, 
entitled, '■ Uow do Concepta arise from I'ercepts? " 



I 



Taking tiie ondinarj mcsniog t>{ the vord ooMQrf, irbich 
includes what RomaDPs expresses by recfpt, it aeems estab- 
lished that the formation of the concept IS prior to, and 
in larg^ measure indejiendent of, language; but it seenu 
equally clear Uiat abetraction and generalization do not attain 
tt> any great degree of complexity wivhout the aid of speech, 
as th« uliserration of the cleverest deaf-mates clearly abows. 
Even after ajieech begins, the discursive processes develop 
but slowly. In one case, a child of seventeen months hail 
not yet differentiated his collective concept "taste-smell" 
(as united in one object) into the concepts "taste" and 
"smell"""; though another child, at seven months, seemed 
to have ideas of kind "". A boy of three years did not know 
the meaniDg of "size" or "goodness," though long before 
this he perfectly understood the expression: "Baby is a 
good boy." Children have very little idea of number in the 
first two years. A child of two and a half years confounded 
"naughty" with "ugly." In short, we find at this period 
only the lowest degree of abstraction. 

The child's lirst generalizations are very inaocnrote. 
Even when be begins to talk and to use general names, he 
does not use them in the same sense as the adult. His 
generalizations are apt to be too wide. " Logic in the child 
naturally operates with much more extensive and less 
intensive notions than in adults. Hence he is very liable 
to illusion, not through stupidity, but simply through igno- 
riiiice, arising out o£ lack of experience." After having'held 
out grass to a sheep, he also offers soma to the birds t*", and ' 
in this he is acting with perfect consistency, within the 
range of his knowledge. He extends the term;ia;Hi to other 

I men, tlie word atCa oi peudii (perdu) to all sorts of disappear- 
ances; he makes the word quack-quack apply not only to a 
duck, but to the water on which the duck swims, then to all 
birds and insects, then to all fluids, and tiiially to all coins, 
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because he had seen the picture of an eagle on a French 
sou "". He includes an eye-glass in the concept bon dieu 
(blessed medal), and the steamboat, cofEee-pot, and all hiss- 
ing, noisy objects, in the class fafer (cheniin de fer, locomo- 
tive). A little girl ot eighteen months had been amused by 
her mother hiding in play, and saying coucou. She had also 
been warned to keep out of the hot sun, by the words fd 
brule. One day, on seeing the sen disappear behind a hill, 
she put these two ideas together and exclaimed a bdte cow- 
com"". Another ohild of the same age applied the name 
Tio-no to all eye-glasses, because she had been forbidden to 
snatch off her nurse's glasses by the words no-)io '^'. Taine 
believes the characteristic mark, distinguishing the child 
from the lower animal, is this very capacity of detecting 
resemblances amid differences, which leads him to extend, 
to such a surprising degree, the denotation of the term. 
Not only does he apply the word bow-wow to the terriers, 
mastiffs and Newfoundlands which he' meets in the street, 
but "a little later he does what an animal never does, he 
says bow-wow to a pasteboard dog that barks when squeezed, 
then to a pasteboard dog which does not bark, but runs on 
wheels, then to the bronze dogs which ornament the drawing- 
room, then to his little cousin, who runs about the room 
on all fours, then, at last, to a picture representing a 
dog'"'. 

Children's notions of things are chiefly connected with 
their uses or actions. M. IMnet gives a large number of 
interesting definitions of things given by children, from 
which I select the following; " LTn couteau, c'est poor couper 
la viande." "Un cheval, c'est pour trSiner une voiture, 
avec un monsieur ded.ans. " " Une lampe, c'est pour allumer, 
pour qu'on voie clair dans la clu-unbre," " Un crayon, c'est 
pour ecrire." "Un ehapeau, c'est pour mettre sur la tSte." 
(Note the frequency of the "pour.") 
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Judgment is involved, in a rudimentary form, in concep- 
tion, and even in perception, as may be seen from the fore- 
going examples. Wiien a cLild at two months recognizes 
his parents; at tiiree and a half mouths turns round to the 
cage on hearing the word coco; "comes to meet " the spoon 
with hia mouth when being fed; at seven months turns hia 
head around to the left when an object is carried so far 
behind him that he can no longer see it by turning to the 
right ; at eight months recognizes a pictorial representation ; 
and cries for Gourlay water, which is white and opaque, 
though not for ordinary water; in the tenth month gives 
evidence of the knowledge that bodies have weight; and 
shows by unmistakable signs that he misses bis absent par- 
ents, and even knows when a single nine-pin is removed 
from his set, — we cannot doubt that he is performing an act 
of judgment. These primitive judgments are mostly con- 
crete and particular, abstract and general judgments being a 
later attainment. Children of eighteen months will recog- 
nize the pictures of all the more familiar animals, and 
respond with the appropriate' sounds, bow-wow, moo, etc. 
The spoken judgment arises when an object arouses an idea 
in the child's mind, to which idea he attaches a name, 
recognizing it as connected with the object. The first 
spoken judgment does not then require two words, as Taine 
seems to think, but usually consists of one word, which does 
duty for a whole sentence.' 

Keasonino. — When the little boy, R., was four months 
old, he was playing one day on the floor surrounded by bis 
toys. One toy rolled away beyond his reach. He seized a 
clothes-pin and used that as a " rake " with which to drav 



at twentj'tliree niontbs, uttered his first spoken 
Uuiss" (= '"i'hia fuod latoohot"). 
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Ein reach of his hand. Mr. Darwin laid his 
_--„- . palm of a child five months old- The child 

closed his fingers around it, and carried it to his mouth. 
Wlien he found that he was hindered from sucking it. by 
his own fingers getting lu tiie way, he loosened his grasp 
and took a. new hold farther down, then vigorously sucked 
the finger. When I'reyer'a boy, at ais luontlia, "after con- 
siderable experience in nursing, discovered that the flow of 
milk was less abundant, he iMcd to place his Laud hard 
upou the breast, as if be wanted to force out the milk by 
pressure." Another child, at seven montlts, cried lor a 
share of the food his nurse was eating'**'. A boy of eight 
months took a watch, which was ofEered hira, and after biting 
on it with evident satisfaction, tried to break a piece otf, as 
he would from a cracker. At tLiii'teen months, a chihl who 
noticed the resemblance between two men, inferred certain 
acta on the part of the one, which he had been accus touted 
to see in the other "". 

The boy, C, when fourteen months old, was one day feed- 
ing the dog with crackers, when the supply ran out. He 
hnmediately "crept to the sideboard, opened the left-hand 
door, pulled himself up by the shelf, and helped himself 
out of the box in which they were kept." He bad seen 
crackers taken from this box before, but had never done it 
himself. He was observeil to feel his own ears, and then 
his mother's, one day when looking at pictures of rabbits. 
One day, when eighteen months old, he came in from play- 
ing on the iawn, quite hot and somewhat dirty. He at once 
ran to his mother, holding np his dirty dress with a gesture 
of disgust; then rati to the drawer where his dean clothes 
were kept, and tugged at it with all his might. Another 
boy of the same age, both of whose hands were filled with 
ws, wishing to gnisp still another, quickly put one of them 
,8 knees ""'. A little yirl of tliis age used to feign 
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sleep until the nurse left the room, when she would immedi- 
ately resume her interrupted romps'"'. Tiedemann's boy, 
at two years of age, used to employ cunning to accomplish 
his purposes. The little girl, F., at a year and a half, fur- 
nished a good example of reasoning by analogy. She had 
been shown the pictures in a book with red binding. She 
afterwards went to the bookcase and took down two other 
books having red binding, and looked through them, evi- 
dently expecting to find pi«tures in them also. One day 
when 1 rose to take my leave, she patted vigorously on the 
cushion of a chair, and then pidled at my coat to induce ma 
to prolong my stay. 

From about the end of the second year, the reaaoning 
power in most children makes such rapid progress that it is 
impossible to set down all the examples that are to hand. 
I content myself with one more. A boy of two years was 
quite familiar with the articles of his food by name, and 
when the word milk was spoken in his hearing, he clamored 
for a share of that article. His mother hit upon the device 
of spelling the word, when it was undesirable that his atten- 
tion should be called to it. Before long, however, he learned 
to know the word, even when spelled, and one day, when 
his mother asked for the m-i-l-k, be at once cried out^ 
mickey '*'. 

VI. The Idea of Self. 

The phenomena which accompany and indicate the gradual 
emergence into clear conseiousneas, of wliat Taine caHa thft' 
"uuextended centre," the " mathematical point," byrelaticHn: 
to which all the "other" is defined, and which each of us,. 
calls "I," or "me," — the external evidences that the chijd. 
is slowly but surely becoming " aware of himself as a permwr'l 
nent being, distinct from the objects he knows, the feelings 
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he experiences, and the ends he chooaes"*",— ^may be con- 
veniently classified under four heada: 

1. The Child's Tbeatment of his own Bodt. — In 

the first weeks he will strike or scratch his own face. One 
boy bit his own finger until he cried with the pain, even in 
the early part of the second year. In the nintli month the 
feet are still eagerly felt of, and the toes carried to the 
mouth, the same as foreign substances. This experimenta- 
tion with his own limbs goes on all through the second, and 
in some cases well on into the third year. " In the first 
year the child's organism is not known as part of him- 
self " "". A boy of nineteen months, when asked to " give 
the foot," seized it with both hands, and tried to hand it 
over'"'. A little girl, a little over two years old, used to 
enlarge oa a familiar ditty in the following fashion: "One 
for papa, one for mamma, one for toses (one for toes) " '^K 
Sigiamund believes that the child learns a good deal about 
his own limbs (and so takes the first step toward a knowl- 
edge of self) through bringing his hand to his mouth, to ease 
the pain of the growing teeth. The feeling is different 
when he chews bis own finger and that of his nurse. A 
child of four or five months studies his own fingers atten- 
tively. When one hand accidentally grasps the other, he 
looks attentively at both. Lying on his back, he gazes at 
his legs stretched up in the air. 

Closely connected with this is the child's evident delight 
in his own activity and ability to do things. Wuudt believes 
the muscular sense plays a predominant rdle in the genesis 
of setf-oousciousness, and there is little doubt that the 
acquisition of the power of walking contributes very largely 
to the growth of the self-idea. The feeling of power is 
engendered by the discovery that he can cause changes in 
objects. "An extremely significant day in the life of the 
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2. Thk Child's Behatiok towa&ds his Imagb es thb 
UiKSOB. — Darvia's child failed to interpret his reflection 
when tive mouths old, bat tiro months later he had aooom- 
plbhed it, aad at nine months bad learned to associate liis 
Dame with the image. Another child at eight months used 
to look at bis reflection witb wonder (expressed bj wide- 
open ejes and immubilitj). " On being shovn a hand glass, 
he regards his image with interest, smiles and tries to cateh 
it. Ue pats his hand on the glass, and tries to take hold 
of the image's hand. Then be turns the glass orer, aod 
looks up in wonder at the result " ^^. A similar perfoim- 
ance was gone through by a boy of ten months; and, six 
months later, be was found one day standing bef(»e the 
glass, pulling his hair, examining his eyes and eais, and 
sticking out his tongue "^'~ Preyer's boy did not notice 
himself in the glass when three months old. Tliree weeks 
later he looked at it, but with indifference. Two weeks 
later still, he regarded it with attention, and laughed at the 
sight of it. Near the end of the sixth month, be stretched 
out his hand towards it. In his ninth month he grasped at 
it, and seemed surprised when bis hand came gainst* the 
smooth surface. At fourteen months he i^assed his hand 
behind the glass, as if si?archiug for something. He Eifter^' 
wards behaved in the same manner toward a photograph. 
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In the sixteenth month he made grimaces before the glaas, 
laiighiDg as he did so. Two weeks later he looked at him- 
fleU often in the glass, with pleasure and evident vanity. 
At twenty months he connected his own name with the 
image, and when asked, '■ Wlaere is Axel?" would point to 
the reflection. Another child knew h'er image in the ylass 
attweh'e months, would point to it and say Tatie (Katie). 
A little boy of fifteen months calls his image Tilta, by 
which he means child or dull. 

3. In the third place, we have those actions wliich show 
the beginnings of the Fekliso or Pkopekty, such as 
pride in personal appearance, and in adornment, jealousy 
over toys, and other things which the child considers hia 
rights. A number of examples have already been given in 
connection with the emotion of jealousy. As regards per- 
sonal adornment, there are very great differences among 
children, some taking great delight in it, while others seem 
to care but little about it. A little girl whom I have 
observed since her firat year seems very fond of it, and will 
spend hours in adorning herself with veils and feathers and 
bracelets, making believe she is some fine lady. Whenever 
her best clothes are put on, or a new hat, she is very proud 
and walks very straight and dignified indeed. 

4. Lastly, we notice the Guild's Use of the Pronoun 
"I" {Je, Jch, Eyo). It is interesting to remember that, 
according to the opinion of some philologists (Max Mnller, 
for example), this word was, at the iieginning of the develop- 
ment of language, a demonstrative, meaning "this one," and 
was probably accompanied by a gesture, and perhaps, further 
back still, the gesture supplied the place of the word. Man 
spoke of himself in the third person before he learned to use 
the first person. Just so with the child. He fii-st calls 
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hixnself by his proper name, or he usea the word bahy, and 
the inteUigent use of the first personal pronoun cornea late 
— most observer put it as late as the third year. I have 
never heard a child less than two years old call himself " I " 
or "me." The chief difficulty in the way of his doing so 
is that he never hears the word applied to Aim by others. 
This is why he makes suuh errors as "Take me up on my 
(meaning your) lap." 

The " I " feeling is often present, therefore, before the 
word is used. The concept of the self is not geiieraled, but 
only rendered more exact and definite by speech. On the 
other hand, it must not be presumed that the concept is 
always present where the word is used. Children who are 
constantly in the society of those who use the word will use 
it also, merely by imitation in many cases, without compre- 
hending its meaning. A child may say "I am hungry," 
without any idea that " I " is different from " hungry " <"^. 
Perez says: "When the child learns to say 'I' or 'me,' 
instead of 'Charles' or 'Paul, ' the terms 'I' and 'me' are 
not more abstract to him than the proper names which he 
has been taught to replace by 'I ' or 'me.' Both the pro- 
nouns and the names equally express a very distinct and 
very concrete idea of individual personality. When a three- 
year-old child says 'I want that,' it is only a translation of 
'Paul wants that,' and 'I,' like 'Paul,' indicates neither the 
first nor the third person, but the person who is Jdmself, his 
own well-known personality, which he continually feels in 
his emotions aud actions. An abstract notion of personality 
does not exist in a young child's raind""". In short, so 
great is the infiuence of the environment here, that scarcely 
anything can be asserted in a general way of all children. 
Some children scarcely ever hear the pronoun "I." The 
members of the family avoid it, and say instead: "Mamma 
is busy;" "Sister is gone to school;" "Baby must be 
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good," etc. ; in such cases, tbe child will of course take a 
long time to acquire tbe word. 

In many cases, me is used before /, It seems easier, for 
some reason. Sometimes children pass tlirougli a, sort of 
transition period, when I is used indifferently with the 
proper name, or even with he. Binet says of the little girl 
he observed that at three and a half years exactly, she first 
used the wordje, in the sentence je ne saia pas. Two days 
after she said^'e tie veux pas. But long after that, she made 
. many mistakes in the use of the pronoun. In two other 
children, the /took the place of tlie third personal designa- 
tion before the end of the third year, and /preceded vie, 
and you was later than either "". Another child at twenty- 
five months used my, but not /<**. 

Such are the various factors entering into the develop- 
ment of the child's self-cousciousneas, by which "he raises 
himself higher and higher above the dependent condition of 
the animal, so that at last the difference (not recognizable 
at all before birtli, and hardly recognizable at the beginning 
afterbirth) between animal and human being" attains such 
infinite magnitude. 



CHAPTER IV. 



We now approach the most difficult as well as the most 
important part of our subject: the most difficult, because of 
the exceedingly complicated character of every act of 'will; 
the most important, because of the vast influence which 
any one's theory of volition must exert upon bis moral and 
religious ideas. Not only is it true that " a being is capable 
of education and morality in proportion as be is capable of 
will " '*", but it is also true that the most widely separated 
views touching human responsibility and destiny, have 
grown out of apparently slight differences of opinion with 
regard to the natnre and freedom of the will. The follow- 
ing theories are quoted to show the trend of contemporary 
opinion on the subject, and not to set forth the present 
writer's views. 

" Out of the desire of everything that has once occasioned 
pleasurable feelings, is gradually developed the child's 
will " ""'. In Preyer's view, the will is called into life by 
the union of two representations, viz. ; 1st, that of the end 
desired; 2nd, that of the movement necessary to attain the 
end. The latter is not absolutely necessary, and at a later 
period is no longer formed, except in the case of new move- 
ments. The idea of the end is sufficient, without that of the 
means. Will, then, is based upon, and grows out of, desire.' 

' Preyet'a theory of ihe origin of will ig no 
one, as the foUowing quotation will Bbon' ; ' 



In Oiiyau's opinion, also, a complete act of will involves 
representations of two sorts, viz.: Of the act about to be 
performed, and of another, contrary act, which might have 
been performed- Action, then, is the resultant of a struggle 
among tendencies.' 

Perez says: "The will is born little by little from reflex, 
impulsive and instinctive movements, wliich, with the prog- 
ress of the faculties of perception and ideation, and after 
having been for a long time executed and varied, fall under 
the action (coup) of the attention, and become conscious, 
refleoted, and, in a word, voluntary." Will in its negative 
form (inhibition), he holds to be also a matter at (irst of 
mechanism, unconscious and involuntary. It is a suppres- 
sion, or at least a reduction, of reflex, impulsive and instinc- 
tive movements, by the fact of an excitation of the brain, a 
sensation. Thus arrest consists at first simply in the sub- 
stitution of one tendency for another.* 

Wundt, on the contrary, holds that there ia no such thing 



that the mill arises from ImpreBxicmR In youth ; . . . a, will can never 
tie created in a child from eitemal erperiences ; It muat be allowed to 
develop ilselt from the inborn germ of will" ''". 

> " La pleiiie volenti, c'est-A-dire le deploiement total des Anergics 
intfirieures, suppose qu'A la representation de I'acte mSme qu'on va 
>ccomplir, s'asaocie la representation aHaiblJe de i'acte contraire. Et 
ainai, nous arrivons k cette conclusion ; 11 n'y a pas d'acte pleinement 
voluntaire ou, ce que revient au mEnie. pleinement conscient, qui ne 
soil aecompagne du sentiment de la victoire de certaines tendances 
intSrieiires sur d'autres, conafiqueuiment d'une lutte possible entre ces 
tendances, cons&queuimeni enfin d'une lutte possible coMre ces ten- 
dances " "'K 

" See also Hibol, " Les Maladies de la Volonl6," p- 8. Bain, " The 
Emotions and tlie Will." Part II. Cliap. I., and compare Baldwin's 
"Deliberative Suggeslion," in which various "coordinated stimuli 
meet, affront, oppose, further one another, . , . response ausweriiij; 
to appeal in a complex but yet mechanical way " <''). 



Tse PsTCHouiGr or chiuisooo. 

M poretT tcflsz and tnTolinitBij eonscioasmast ttwt actirit; 
of ktteatian ta in wjine degree present eren in tnOTemeDta 
■pimcBtly tbft most raechaoicaL* 

PmresMH James lajs dotm, as the diatiDgimluDS mark of 
voIiintaTj morements, an antecedent deain and uitetxtioH a 
perform, and coiBeqaenUv a full prrriMton of what the 
action ia to be. He thervfore designates voliiutar; move- 
ments a& aecondary fuuetiona of out organism, while " reflex, 

tiDHtinctive and emotional nioremeats are all priinaij per- 
fomianoes." He makes volantary moTements depend on 
memory- images of former inTotuDtarr ones. " \Tbeo a par- 
ticular movement, having ooce occurred in a random, reflex 
or involuntary way, has left an image of itself in the mem- 
ory, then the movement can be desired again, proposed at 
an end, and deliberately willed. But it is impossible to see 
linw it could be willed before. A supply of ideas of tJit 
various mofementt that are possible, left in the memory hj 
experiences of their involuntary perfonnance, it ttiu* ibeJUM 
prerequisite ofllie voluntary life." 

It will be seen that all tliese views corroborate the posi- 
tion taken in the present Ti-ork, that mental phenomena 
uudorgo a process of transformation, in virtue of which, 
from being predominantly physiological, they become pre- 
dominantly psychical. We see now the application of thb 
law to movements or actions. The earliest child movements, 
in the opinion of these writers, are not voluntarj-, but only 
reflex, instinctive, etc. Intelligent apprehension of the end 
sought, anil of the means by which that end is to be attained, 
lias not yet taken plaop, and, we may add that, until it has 
U taken place, the viovement is no more entitled to be called an 
l^^'Acti'on than is the swaying of a branch in the breeze, or the 
^^V^ action " of the piston-shaft of a locomotive. The conscious 
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sobjeot must first take hold of the movement, and put him- 
self forth in intelligent direction of that movement toward 
a conceived and desired end, and then it becomes transformed 
into an action. It seems necessary also, in order to avoid 
misunderstanding, to express our dissent from the view held 
by some of these writers, that the will is a derived product, 
or result of mechanical movements, a aometliiog which has 
been brought to the birth by tlie "travail together" of 
accidental motions in an animal organism. It is an obvious 
hysteron proleroH to explain the rise of will by means of 
this principle of transformation, while the only possible way 
of explaining the transformation is by positing voluntary 
activity. It is said, for example, that will is bom (!) little 
by little out of reflex and instinctive movements, which have 
oome within the scope of the attention; and again that will 
is developed out of the desire of everything that has oeca- 
aioned pleasurable feeling. Now both attention and desire, 
as we understand them, are impossible without volition. 
They involve active direction of the self toward the object, 
and this ia volition. So far, then, from being the ante- 
cedents of will, they are modes of its manifestation, and 
instead of ascribing the birth of will to the transformation 
already spoken of, in virtue of which movements come 
within the scope of the attention, we should more correctly 
ascribe the transformation to the exercise of will. The will 
is the cause and not the effect of the transformation. It is 
correct enough to say with Preyer that will is developed in 
connection with these movements and desires — if by devel- 
opment is meant only growth and not genesis — but when it 
is asserted that will is generiHed out of actions to which 
attention and desire are directed, it ia only necessary to ask : 
Out of what are attention and desire generated? to reveal at 
once the insufficiency of the explanation. 

This criticism ia all the more necessary here, because 
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Profeaaor Preyer's classification of child-movementB,- 
tlie most scientific and exhaustive yet made, — is adopted in 
the following pages. It can be accepted in toto, as a 
description aiul dasaification without our subscribing in the 
leiist to any particular theory of will-genesia that may have 
been founded upon it. The classification is as follows; 
First, we hare a multitude of movements, not involving 
peripheral stimuli, but proceeding entirely from internal 
conditions. They are simply the result of an overflow of 
nervous energy, and require only motor — not sensori-motor 
- — processes. They are, of course, will-less, and are desig- 
nated impulnive movements. Secondly, we have those move- 
ments (very numerous in the new-born) which, though 
requiring jteripheral stimuli, and, therefore, sensori-motor 
processes, do not involve active attention or effoil;, and are, 
therefore, will-less. These are the well-known sensori- 
motor reflexet. In the third place, there is a kind of move- 
ments — found in great abundance in the human being, and 
constituting, probably, the majority of the so-called actions 
of the lower animals — for which the physical and emotional 
organism is specially fitted hy the action of heredity. These 
are the inatinclive movements. Finally there supervene on 
all these the bona fide nctiaaa of the person, involving desire 
of end, attention to the object, and representation of, and 
deliberation upon, the means of attainment, as well as the 
conscious forth-putting of the self in ejfort towards the reali- 
zation of the represented end. These are the ideational, or 
consciously delilwrated and voliuitary movements. We shall 
\ consider these in this order, only premising that because 
I ftny given movement is here classed as impulsive or reflexive, 
I it does not necessarily follow that it is never to be found 
in any other class. A movement, the same oiitwardly, may 
[ te at one time impulsive and at another ideational. Thifl. 
I ia one application of the principle of transformation. 



I The mtijoritj 



I. Impulsive Movements. 



e mtijoritj of the embyrooic movements belong to this 
class. From the time of " quickening," the fcetus performs 
numerous muscular inovemeuts (mostly set on by processes 
of nutrition and circulation) prior to the first exercise of 
reflex sensibility. In the new-born they are still numerous, 
oomprising all those spontaneous kickings and rolltDgs, 
awkward muscle -movements and comical grimaces, so 
noticeable in the early weeks of life. The hands strike 
right and left and move toward the face without any definite 
object; the legs tramp and kick when the child is held up 
in the air ; the eyes may be observed to move before the lids 
are opened; the intra-uterine posture is resumed on falling 
asleepi the limbs are stretched on awakening; in short, 
almost every muscle of the body is exercised without any 
assignable ]>eripberal stimulus. The movements are often 
symmetrical (by accident), but usually at first asymmetri- 
cal. Some of them (as yawning and stretching) persist 
through life, but the majority bave disappeared by the end 
of the second year. Many of them are unexpected by the 
child himself; he is evidently surprised to find himself per- 
forming a certain movement, and afterwards performs it 
voluntarily, with numberless repetitions, and evident pride 
in the newly discovered ability. 

The first smile doubtless belongs here, as also the pecaliar 
crowing heard so frequently in the first year; and the 
numerous "accompanyiug" movements made by the child 
(such as holding the hands in a certain strained position, 
with the fingers spread out, while drinking, and the dreamy, 
wandering motions of the eyes during the act of sucking), 
A sleeping child suddenly threw up one of his hands, which, 
coming into contact with the eye, pushed the lid open. The 
infant slept on with one eye open, — the pupil very much 
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contracted — until byand-by the hand dropped and the eye 
closed <"', 

Although possessing in themselves no direct volitional 
signitieiince, yet these impulsive movements are indirectly 
of great importance, inaamucli as they are the raw materials, 
upon which the gradually awakeniug child-will exercises 
itself, making them its own, and transforming them, by 
means of conscious activity, into voluntary actions properly 
so-called. 

II, Eeflbs Movements. 

These occur as the response of the nervous system to . 
peripheral stimulation, without the participation of the idea. 
If they enter into consciousness at all, it is only during or 
after tlieir performance. They are found in the adult in 
great abundance as well as in the child; and are very well 
exemplified in the sudden movements of the hands when 
one's hat is blown off in the street. Though heredity prob- 
ably plays a considerable part in facilitating them, yet they 
do not take place in the earliest infancy with that certainty 
and promptness by which they are characterized in later 
life, as we have seen in the case of eye movements. What 
seems to be transmitted is a potentiality, which needs expe- 
rience to transform it into an actuality. 

The law of transformation has an obvious application 
here. Indeed we see in the case of these movements a 
double transformation: that which was at first a reflex 
movement becomes afterwards a voluntary one; and finally, 
by virtue of repetition, leading to the formation of a habit,, 
it becomes once more reflex or automatic. Probably all 
mouth movements involved in the enunciation of articulate 
sounds, pass through all these stages, as we shall see later, 

Keflex movements are of great importance rti will-growth, 



1 
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since opon them the voluntary movements, properly Bo-called, 
supervene. On its negative aide also {i.e., in inhibition) 
the will develops chiefly in connection with the represBion 
of reflexes. 

In the earlier stages of foetal life, according to Preyer, no 
reflex movements can be elicited, be the stimuli never so 
strong and varied; and even after there have occurred many 
movements of an impulsive nature. But reflex excitabil- 
ity increases very rapidly in the later months, even gentle 
stroking calling' forth many movements. Swallowing as a 
reflex occurs at this time; and fcetal movements can be 
evoked by changes of temperature. Chainpneys says the 
curling up of the toes, and jerking away of the foot when 
the sole is tickled (wliich Mr. Darwin observed on the 
seventh day of lite), can be produced in utero. Only from 
the beginning of extra-uterine life, however, dues the reflex 
activity of the nervous system obtain full play. And here 
the earliest and most prominent are the various respiration 
reflexes. The first cry is undoubtedly of this character, 
siace brainless children make themselves heard in tlie first 
minutes of life a-s well as normal children.' Sneezing, too, 
which in many new-bom children takes the place of crying, 
is a pure reflex, as it continues to lie through life, though 
the complex coordination of many muscles, by which it is 
accompanied, is not so complete in the chdd as in the man. 
OtJieF reflex movements connected with respiration are 
coughing, whefzing, choking, laughing when tickled, hiwongh- 
ing, and the like, all of which, with the exception of 
langhter, may pi-obably be observed in the first week, A 
sinking proof of the reflex sensibility of tlie respiratory 
apparatus is seen in the fact that a noise, just loud enough not 

' S«e Kever&I csmb cited by Toino, ■' Intelligeuce," Part I. Book IV. 
CUp. I. 
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to awaken the sleeping child, has the effect of increasing the 
rapidity of the respirations "". 

Starting at aoy aound or jar, does not occur at the very 
first, but makes its appearance early. Generally there is 
silence for a moment after the disturbance, as though the 
energies were temporarily paralyzed. Cliampneys observed 
this starting first in tho" fourtlt week, but tlie child would 
not start twice at the samo noiBe, unless It was very loud. 
Children are very susceptihle to nervous stimuli, as is evi- 
dent from the frequency of convulsions in infant life. 

Keflex movements of the limbs are numerous, prompt and 
early. Ou the seventh day Darwiu tickled the sole of 
hia child's foot with a piece of paper; the foot was jerked 
away and the toes curled up. He remarks : " The perfection 
of these involuntary movements shows that the extreme 
imperfection of the voluntary ones is not due to the state of 
the muscles, or of the coSrdinating centres, but to that of 
the seat of the will." On the fourth day another child 
clasped a finger laid in hia hand '*". From the fourteenth 
day on, tickling the sleeping child's temple waa followed 
by a movement of the hand toward the place, though the 
hand did not always find the right spot ''^'. The left haod 
did not always respond, in Preyer's experiments, to stimu- 
lus applied to the left side, nor the right hand to the right 
side; but Pfldger found the responses constant in this 
respect.' There seem, indeed, to be two sorts of reflexes: 
the itibiim (such as spreading the toes on tickling), which' 
r from the first hour of life with perfect regularity acdi. 
acGuraoy; andtheac^uii-ed reflexes, which are neither prompt 
Bor certain at first, but become so on repetition. 

Very important in this conneotiou are the reflex 
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movements of the new-born cliild. The examples given in 
the first chapter of the respouses of the infant eye to 
impressions of light, — turning towards the light, following 
a moving liglit or briglitly colored object, etc., — are mostly 
examples of reflex movements, as are also those movementa 
of the eyes which follow touch -impressions on the lashes, 
lids, etc. According to Preyer, there are "six different 
regular reflex movements from the optic nerve to the motor 
oculi alone, which appear in the case of light impressions," 

Least developed of all in the earliest period are the pniii- 
refiexea. The new-bom in many cases makes no resjjonse 
whatever to the prick of a pin, as Genzmer has shown. The 
response takes place, however, when the stimulus is sucb as 
to affect a large number of nerve ends at the same time (a 
slap for example). This tardiness of pain-reflexes in the 
new-born does not show that he is insensible to pain, — 
though he is, probably, lens sensitive than the adult in this 
respect, — hut simply that the nerve connections which make 
refiex movements possible, are in the case of pain sensations 
less developed than those of the skin and mucous membrane.. 

Finally the inhibition of reflexes, by which the will of the 
child develops on its negative side, is very difficult, and 
therefore a late attainment. In one case it was observed as 
early as the tenth month, when the child for the brst time 
restrained his excretions'"'; ia another, during the first 
quarter of the second year, when the child checked an 
impulse to scratch '" ; and in a th ird, in the fifteenth month. 
In marked contrast to this is the inhibition of reflexes in 
the lower animals, where it often takes place before the end 
of the f(Btal period. 
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III. Instinctive Mo 

These differ from impulsive movements in that they do 
not occur in the absence of appropriate peripheral stimuli. 
There is iii the child an inborn instinct to seize with the 
hand, biit this movement takes jjlace only when the palm 
comes into contact with an object. They differ from 
impulsive movements also in having an end or purpose, 
though this end may not be known at the time of their per- 
formance.' Besides the stimulus, they require a certain 
emotional condition. The child in a sorrowful frame of 
mind does not laugh when his toes are tickled. They differ 
from ideational movements in the absence of a pattern, and 
of any conscious effort, or previous representation. 

One of the strongest instincts in the cliild is to seize 
objects and carry them to his mouth. Attempts at this have 
been observed as early as the fourth day. This propensity 
to make the mouth the test-oi'gan for all sorts of objects, 
has been explained by the hypothesis that the lips may have 
been used in conjunction with the hands in an earlier period 
of race-progress, much more extensively than at present '•*>. 
The movements of the hands to the mouth may be at first 
accidental, and then instinctive, as in painful teething. It 
finally becomes reSex through the formation of habits. 
The contraposition of the thumb in seizing objects la 
quite slowly learned (in one case as late as the 12th week). 
This is in marked contrast to the facility with which 
young monkeys, less than a week old, oppose the thumb 
in seizing. 

As to the rise of right or left-handedness, Professor Bald- 



^ " Instinct !a . . . the faculty of acting in such a. way as to pri> 
dace certain ends nltliout foreEi>,'lit of the ende, and without previous J 
education iu the perfor 



Tin has made a large number of experiments, whose results 
may be summarized as follows : 

(1) No trace of prefereuce for either hand was discernible 
BO long as there were no violent muscular exertions made. 
In over 2000 experiments, one hand was preferred as often 
as the other. 

(2) From the sixth to the tenth month, the tendency to 
use both hands together was about twice as great as the 
tendeooj to use eitlier hand alone. (The figures are: Num- 
ber of experiments, 2187; right hand used alone 585 times, 
left hand alone 568 times, both hands together 1034 times. ) 

(3) Right-handedness developed under the pressure of 
muscular effort. Preference for the right hand in violent 
efforts in reaching appeared iu the seventh and eighth 
months. Experiments made in the eighth month gave this 
result: Right hand 74, left 5, both 1. Under the stimulus 
of bright colors, the right hand was employed 84 times, and 
the left hand only twice.' 

Often there is a. period of left-handedness in children who 
afterwards become right-handed. Sigismund believes that 
most children up into the third year prefer to use both 
hands together. 

Among instinctive mouth movements the earliest and 
most perfect is giicking. Sometimes, however, even this 
movement is far from perfect at the beginning. Many of 
the earliest efforts are quite fruitless, owing to failure in 
co5rdination. This movement doubtless takes place before 
birth, since it may be observed from the first moments of 
life. On its development, Kussmaul remarks to the follow- 



' FrofessnrBaldwiD sees, in the fact thatpreferenceforthBriaht band 
vraa developed otity in cotmectiou with muscular effort, kd argument 
in favor of the " irinermtiim " theory. For the opposite opiuiou see a 
short arll,;le by ProfeJisur Jaiiiua in Science, U Nov,, 1800. 
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ing effect: An advance is made on the mere reflexes when 
the child sucks the finger thrust into his mouth, or the 
nipple of the breast. Here we have not only Hensation, 
awakening movement, but also feelings of pleasure or dis- 
pleasure, with answering endeavors and mental representa- 
tions of the simplest kind. Pinally the will learns to 
regulate these movements in the interests of the individnal. 

Other instinctive mouth movements are biting (which 
begins about the fourth or fifth month, and supersedes suck- 
ing from the tenth month), chewing (which is performed 
with perfect regularity from the fourth month), grinding the 
teeth (which is quite original, and probably practiced by all 
babes during teething), and licking (which is performed in 
the lirst twenty-four hours "hardly less adroitly than in the 
seventh month")'"'. 

Learning to walk involves a whole series of preliminary 
accomplishments, first among which is the ability to hold 
the head in equilibrium, which may be accepted as the ■ 
criterion of the rise of voluntary power. This is usually 
accomplished about the fourth month. The next stage is 
reached a month or two later in the ability to ait alone 
upright. When this is successfully accomplished for the 
first time, the soles of the feet are frequently turned towards 
each other — a partial re-assumption of the intra-uterine 
posture. To stand alone is the next stage ; and any one who 
has watched the attempts of a little child to stand upright 
and walk will be convinced that he is moved to this by a 
natural instinct.' 

It is an important epoch in a child's life when he suc- 
ceeds in standing alone. Whole sets of muscles, heretofore 

1 Sigismund graphically describes the child's Gist atlcmpta to stand 
in theae words ; " Daa Kind iat Belbst von Beinor Verwegenlieit liber- 
lasuht, stelit SngsLlich mit welt gestellten Fliaaeu, nnd ISsst Bicb luUd 
etWiLB umBBuit nieder ' ' f^>. 
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scarcely used, are now brought into activity, and his progress 
is, from this time on, more all-sided and symmetrical. 
Hitherto his locomotion lias I>een only in the form of creep- 
ing (which ia performed iu a great variety of ways, some 
children paddling straight ahead on all fours, like little 
quadrupeds, some hitching along in an indescribable manner 
on their haunches, and some going backwards, crab-fashion); 
but for the child who has learnt to stand alone, the transi- 
tion to walking is, in a very literal sense, "only a step." 
The first conscious steps are taken veiy timidly, and with an 
evident fear of falling. But frequently the first steps are 
taken unconsciously. Sometimes a child who has learnt to 
walk, partially or wholly, reverts for a season to creeping, 
for no apparent reason. Children who have older brothers 
or sisters are likely to walk at an earlier age than others, on 
account of the example and assistance of these older ones. 
At first the feet are placed disproportionately wide apart, 
giving rise to a eurious waddling motion; while sometiraea 
a child runa Instead of walking, and staggers, with the body 
inclined forward, and the hands stretched out as though he 
were afraid of falling, the feet, too, being lifted higher than 
is necessary. Many children seem more amiable after they 
have learned to walk, doubtless on account of their newly 
acquired ability, which not only occupies their attention, 
but enables them to go more readily to the objects of their 
desire <*". 

It is perhaps scarcely necessary to call attention to the 
fact that a movement may be instinctive and yet not make 
its appearance at the very beginning of life; nor to the fact 
that instincts are not absolutely invariable, but are subject 
both to inhibition by habits and also to natural decay from 
desuetude.' 

' Bee I'rofeaaor James' chapter on InsUnct, " I'rincipleH of Pajchol- 
ogy," Vol. IL 
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IV. Ideational Movements. 

Finally, in virtue of the aimless and will-less pxecution of 
vast numbers of inovementa of the nature of those already 
treated, — iKipulsive, reflexive and instinctive, — it at length. 
comes to pass that movements are performed which are the 
expression of the conscious self, the index of will in tlie true 
and only proper sense of the word, involving a previouB 
representation of the end sought, and (in their earlier stages) 
of the movements involved in attaining that end, as well as 
a deliberate forth-putting of the self in conscious effort 
towards the attainment. To such movements, and to sucli 
only, should the name of acliona be applied. All others are 
only movements. It must not be supposed that the little 
child passes per saltum from the condition indicated in the' 
previous sections of this chapter, to that of explicit self' 
conscious activity. Indeed, it would be a very false view 
of child-development that represented the various stages aa 
following one another in rigid succession, with hard and 
fast lines showing where the one ends and the next begins. 
They are rather to be compared to surfaces, whose boun- 
daries, vaguely outlined, overlap eaeh other. There are a 
few impulsive movements, and very many reflex and in- 
Btinetive ones, persisting to the end of life. 

We shall find it convenient to follow Professor Preyer*» 
subdivision of ideational movements into tliree classes, 
the lowest class, we have movements of imtlation, wbioll^, 
though indicating activity of will (at least in their 
stages), yet depend on a mode! or pattern, and are i 
performed by the child unless he tirst observes their p 
formanco by others. Next, we have expressive movements^ 
wliich, as the name indicates, ai'e a more or luSB consoioM 
expression of feelings and desires; and finally, the fall 
fledged delibercUive actions. 



^^^B'(a) Imitati 
^^^^niro species, y: 
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^■(o) Imitativb Movemests. — These may be divided into 
iro species, viz. : Simple imitation, in wliich the movenieut 
is only an approximate imitation, and no second attempt is 
made; a.nd persistent imitation, "which marks the transition 
from suggestion to will, from the reactive to the voluntary 
consciousness." The former is exemplified in the single, 
isolated attempt on the cliild's part to reproduce a sound 
made by another person; the latter, in the repeated efforts 
of a girl of fourteen months to put a rubber on a pencil, 
after having seen her father do it ''', or of a boy of twelve 
months, to get a cord into tlie hole of a spool '"'. 

Two points should be mentioned before we proceed to 
record observations in this connection. First: When- a 
child for the first time voluntarily imitates a given move- 
ment, which he has already performed involuntarily a 
number of times, he does it far less perfectly than when he 
did it without conscious imitation. "If I clear my throat, 
or cough purposely, without looking at the child, he often 
gives a little cough likewise, in a comical manner. But if 
I ask: 'Can you cough?' he coughs, but generally copying 
less accurately " ""'. Second : It must not be supposed, even 
when the child inritatea a movement deliberately and with a 
clear idea of it, that he understands in every case the mean- 
ing of the movement. One child, in the tenth month, had 
learned to imitate the movement of beckoning, but he 
showed by the expression of bis face and the attendant gest- 
ures, that he did not,in the least comprehend the significanoe 
of the beckoning"". 

As early as the third and fourth months, according to one 
writer, children perform little tricks which indicate the 
buddings of the imitative propensity. Raw attempts at 
Tocal imitation may be observed even in the second month, 
when the child makes a response to words a^ldressed to him. 
This, however, is mechanical. In the third month the child 




VH T FT* PSTCHQUMIT IJT CHTLOBaaDw 

wia unttate loob^ Lm., he will iDDkakmibjnt^ialLotiias 
are luukjoi; ;iC ' "*. Bggpr aur. in ^iuB sixtii nwm tfa, ut imrtsnce 
of uniEMifin. togetlier with che acit of lecoUeeoun whii'Ii it 
Limtlves. Clnaiipiu^Ta Mfs of his iTfiilij : " Alxntt Ciis tluc~ 
tuenrti week he began m appnu m asieinpc to juia in cm- 
vmsitciaB. witii & Tanely <jf im rt Jtv^ wimJs. if T!>Hi-TJt|f wj« 
^in^cm in the cDum.''' PreyenMJoeprea ; The dnt aCfiempk 
aC imibitiiRi iieearTeii in the li&eencli we^ the ciuld making 
aa ottempc to parse dw lipa when doe did if liluee in font 
of him. In die aevaiuantfa leiiiih, the " pmlzmirag of the 
tip of t:he ton^e btfnreen tliA lips was per&etLj oBEbUed 
imcR when, ione befare Eiie chilli's iaee, uiii tiut akiLi tn &iet 
snuLitl i[in;ctlT 3t this stiangQ oiDvenuiiit^ wfaish. aeemed to 
phisse him '' '". 

Then is ao [joint oa whu;ii I iniii « ttmuh omfbrniitf aa 
^lia. that LmitaCum be^uui •iiirm;^ the sectHul ^lo-lf of tbe 
Siac vvar- This is cme iif almost oil ohililTen witfaout 
cxeepciim. 9U &ic as I knuir, ami <ixDraiijs mic only to move- 
mieiits pmper. bat also co voinvl imiEaciiia. aa we sball aee. 
A buj of ae^na auMitha crii>ti hactl a> sar simple tooDO- 
syUabtes aftei his mothnex''"'. Another is reported to h»«« 
aceoaipltehied his 6^st anmiatskahle imixaciuas wben sons 
nonCbs old, in moreaaits of tto head and lips, lao^uag^ 
and tte like. Cirini; w:i3 imibteii in the ninth mootfa, and 
in the tenth, imitation o£ all sorts was quite correctly exe- 
crated, though even M ihe aid of the first year i*nt omve- 
tnts, and those reqairiog «uinplex counUciattcm, often 
A child of eight and a half months, having aeea 
!T poke the fire, Afterwaida crept to the heartb, 
1 the poker, throat it into the ash-pan, and poked it 
: and forth with great glee, chackling to himself"". 
Mbpr child, in his tenth month, imitated whistling and 
f, the motions accompanying the familiar " pat-a-oake," 
la hia eleventh month he used to hold up the news- 
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paper, and mtuable in imitation of reading <*''. Another 
boy, in his eleventh month, used to cough and sniff like his 
grandfather, and amnaed himself by grunting, crowing, 
gobbling and barking iu imitation of the domestic animals 
and birds'^'. A little girl of this age used to reproduce 
with her doll some of her own experiences, such as giving 
it a bath, punishing it, kissing it, and singing it to sleep. 
One fine morning in May I took the little boy, E., for a 
walk through a beautiful avenue, where the trees on each 
side met overhead in a mass of foliage. These trees were 
full of birds, busy witii their nest building, and full of song. 
The little fellow was fairly enchanted. He could not go 
on. Every few steps he would stop (at the same time pulling 
at my hand to make me stop, too), and looking up into the 
trees, with Ins hea<:l turned on one side, would give back the 
bird-song in a series of warbling, trilling notes of indescrib- 
able sweetness. I very much doubt whether any adult voice, 
however trained, or any musical instrument, however com- 
plicated, could reproduce those wonderful inflections. The 
same boy, a little later, used to imitate with his voice the 
boys whistling in the street, giving the right pitch. 
Another boy, at thirteen months, brushes his hair, tries to 
put on his shoes and stockings, and many other similar 
things'"'. Indeed the whole life of the child of this age is 
full of imitation. Going out with the girl, F., I observed 
that she did almost everything I did; I brushed some dust 
from my coat and she immediately " brushed " her dress in 
like manner. It is in fact difficult fully to realize how the 
child of this age is watching our every movement, and 
learning thereby. Not only parents and teachers, but every 
one who conies in contact with the child, even casually and 
occasionally, contributes his share, whether he will or not, 
in the child's education. The moral of this is too obvious 
to require repetition. 
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(b) ExPBEurrK Moveicekts. — These arise oat of those ' 
already treated of. Impulsive, reflex, instinctive and even 
the simpleT imitative movementa, are not intentional expres- 
BiotiH of mental states. But a movement which was at first 
iinpulnive or reflex may become the manifestation of such . 
■tatcs. Tlie first cry and tlie first puckering of the mouth i 
(which Kussmau! noticed in children less than an hour old, ' 
vhen a bitter substaDce was brought into contact with the 
tongue) are only the reaction of the organism to external 
■timuli. Hut later, both the cry and the gesture fall within 
the control of the will, and are transformed iuto the pur- 
posive uttonuices of the conscious self. Atauy, perhaps < 
moHt, of the expressive movements are impulsive or other { 
novomt^nts which have been thus transformed. 

Tlio first so-called smite, for example (which may be j 

observed in children loss than two weeks old), is simply an I 

impulsive movement resulting from agreeable feeling^ and I 

ft reflex laugh may be elicited from a child very early by J 

tinkling the solea of his feet. In one oase the first real 

•miles wero observed from the 2Cth day; and in tne eighth 

week enjoyuifut of music was manifested by laughing and . 

Unillng, aooompaiiied by lively movements of the limbs, and ' 

I a bright, gleaming expression of the eyes. The imitativo I 

I laugh began about the ninth month '"'. Egger thinks the j 

I tiinewU(>nintt>lligi>ncc.properlyspeaking,appears,ismarked I 

by the lulveiit of the laugh, which he observed for the first 1 

time aCter the fortieth day. Sigismund first observed a I 

Bntile in the sDVfnth v.'ei'k. Many children, he says, smile I 

fint ia slpepj th*ii soon after in res[ionse to the friendljri 

ifKks oi otltKrs. This r^pousiw smile he believes is Hm J 

first stgu of (HuiM-iousuess of and response to sensatica 

neeivMl ffvun others. Many bavv observed tbe smile i 

L tarly aa the sAxtad and thirtl or even the first we^ but sftfl 

' t aa I aat anrvt no one attrtbates eonaetoas ezpiessioa ta 
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the smile of a ohild less than a month old. Mr. Darnrin 
believes he saw a smile of meatal origin on the forty-fifth 
day. M. Guyan thinks the smile is reflex in its origin. 
Tiedemann observed a smile in the second month, and genu- 
ine laughter in the third. So also several others. The 
boy, C, laughed aloud when being undressed. He was then 
three montlis old. Three weeks later, when some one was 
reading aloud, he laughed and cooed until the reader was 
obliged to stop. He evidently thought the reading was in- 
tended for his special entertainment. A boy of the same 
age laughed aloud one day without any apparent cause'"'. 
The psychic development of the smile is well stated in the 
following words : " The smile begins when the infant first 
begins to be conscious of outside things; attention gradually 
becomes closer and more fixed ; the smile at this stage is the 
mere stare, vacant at first, hut growing steadily more intel- 
ligent and wondering in its appearance. About the third 
week this begins to relax very slightly into the appearance 
of pleasure. At tliis point there comes first more and more 
of a glow on the face — a beaming — then in a day or two a 
very slight relaxation of the muscles, increasing every day. 
This dawning smile is often very beautiful, but it is not yet 
a smile. It is almost a smile, but I am confident no one 
will ever know the exact day when the baby fairly and 
intelligently for the first time smites" ''"". 

On Pouting and Pursing Ike Lips as an expressive move- 
ment, Preyer observes in substance : There are three sorts 
of pouting, differing from each other according to the cause. 
First, there is a protrusion of the lips, which may be 
observed in some children from the first hour of life, and 
which is purely impulsive. Secondly, the pursing of the 
mouth when attention is closely strained (as in learning to 
■write or draw). This appears as early aa the fifth week, 
and continues to the end of life in many instances. Thirdly, 
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n^tke laattahj e 



* aC llie ptUus of Oe bans and tl» 



Vwd KWDds wete thea fradoced bf a^aatm^ Ae mAJ 
palate and the ptHan ot tits 'Jr*™. and aUowii^ t 
to eoae tfaiongb die BoaA" (*". He goee on to i 

tbe eliild ieened to ciT at fink for thraiexMns: 

or fright, hnDger, or pain; and tlwse czies seemed all diffwr J 
ent in ch&ractet; bat he does Dot sav when this difference 
beeune apparent. The first crjing b only aqMoOiiUf; it 
hu no expressive intonations. The transition from tlia 
meaoinglesB cry to the significant voice, with diSerent cries 
to express difierent mental states, has been obeerred aa 
early as the second month '"', and in other cases daring the 
third month. The little girl \V., when foar months old, 
"expreiKied hanger by cries that were short and shrill, fol- 
lOwioK eacb "'■^^'^ rapidly, and not so loud as other cries."' 




(nrther remarla on thU transition from the meaninglew to , 
lee Cliap. V., «c. III. 
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Weeping. — The new-born do not ahed tears, no matter 
how hard they cry. At a later period they cry and \7eep 
together, and they can also cry without weeping. But to 
weep without crying comes much later, and is compara- 
tively rare in childhood. One or two cases are reported of 
tears being ahed by children two weeks old, but most of the 
observations point to a later date. In one case the first 
tears were shed at the end of the third week, in another in 
the fourth week, while in other cases tears were seen to flow 
down the face in the sixth, ninth, twelfth, fourteenth, fif- 
teenth and sixteenth weeks respectively. Darwin's child 
shed tears in the twentieth week, but as early as the tenth 
his eyes were moist in violent crying. He thinks that 
children do not usually shed tears until the second, third or 
fourth month. From tlie second year onward, children 
weep much more easily than at lan earlier period, and, later 
stilt, the inhibition both of tears and crying is a significant 
mark of the growing power of the will. 

Kodding the head in assent, and shaking it in refusal, are 
at first entirely different from each other in mental signifi- 
cance. The latter is an in-born reflexive or instinctive 
movement, while the former is acquired. The child who 
has satisfied his hunger, will turn his head from side to 
side in refusal of further proffered nourishment when less 
than a week old. This movement becomes expressive almost 
from the first. It is generally accompanied by the partial 
closing of the eyes, and often by arm-movements of " ward- 
ing off." Nodding in one case was not imitated until the 
fourteenth month, and even then very imperfectly. Even 
after it was finally learnt, its meaning was often confounded 
with that of shaking the head. The child would shake his 
head for "yes," and nod it for " no." In another case, both 
QD<lding and shaking the head had become expressive by 
the fifteenth month <"'. 
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Other nxumplM of expr^Asive morpBaen te which may be 
I olworvM in children at a rery early age, are the following: 
I Clasping tli« hands together, or waving them very quickly 
[ twit'k aiul forwards, or up and down, to express eager desire 
I tat KURvlhing; reaching out with uplifted bands and ex- 
f IttuM anas for the same purpose, or even sometimes elap- 
I'lHttf lh« haiMls qaickly together, after the manner of an 

"cneorv;** violml stiaighbening of the back in anger; a 
Ivariotu bcanag. almost indescribaible. showing vanity; be- 
P cMm aervnl gw tar M expressi re of affei-tation, and a variety 
I mX taeaX Kxprtsstoas and vocal inflections impossible to 
} <iiH9MH». "Jmaloasy, pnde, pognacity, covetousness, lend 
1 the childish eowtltxaaaem a no less characteristic look 

Uian •).-> i^^nenKity, ofaedieBee, amfaitioQ." All these facial 
I »&)«i»«jihina and bodily woTBimta "appear in greater polity 

<« lt(«> child, wbo docs mat dissemblie^ than they do id 

fvA l^4»itiunT« XoTKWECTs. — fl&ally we reach that 
— DttI, iMX^NtsarilT sabaeqncBt to all the others, bnt 
' ; »>-whrrtBo« with tfaen — in wliidi the will risea 
vif f>liuy as " masXtt of oenaaoaies," brings into 
nn)'wt>;i^-^ and ii)Stincd*e tandencies of which 
jlUgr^NVi'n, M).1asmim(s control olttediild's activities. 
K Imtth t^ saying that Ae Eaealty of will haa 
fi >v<<A<^ » tni^lnadi]^. simply beeai^e there u no 
nW 4vw^idcr«^ aa a sepants entity. The will 
M'K'pM as active: .ind. instrad of sajiBg 
«*)iMt wn call ideatioool moTOMal^ 
A « tl)i That nf deliberative aotcnents it 
«)>.l \v Kiiv eorrt-ottd say that these move- 
) .%Hl«'aKl iTidinations that ihe t^ild is 

a *niwH»» «* his own activity. 

*^l|WllmiMM|Miv« <» vohmtaiy watUM i& 
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the proper sense of the term, it is necessary that the child 
should have had experience of a large mimber of movements 
of the involuntary sort. For, like the man, he can create 
nothing; the most he can do, is to combine and separate, to 
analyze and sythesize the materials that come to his hand, 
Man's greatest achievements consist simply in modifying, 
changing, separating, combining and rearranging familiar 
material. So the child in all his numerous movementB 
accomplishes nothing absolutely new; he only uses old 
movements, varying tliem it is true, in mimberlesa ways, 
but really adding nothing of his own creation. Therefore 
the exercise of voluntary activity requires memory of invol- 
untary muscular movements previously executed. For a 
voluntary movement is one which is pictured beforehand in 
the imagination, or, if the movement itself be not thus pic- 
tured, the end of the movement, at least, must be. But in 
order to represent, we must tirst present; or in other words, 
in order to imagine a movement, either in process or in 
product, that movement must first have been perceived; and 
this means that the child must have seen it performed by 
others, and felt it performed by himself — involuntarily — 
before he could perform it deliberately. So we find that 
deliberative movements are gradually acquired, and super- 
vene upon a vast number of impulsive, reflexive and instinc- 
tive movements. For example, grasping with the hand is 
at the beginning a pure reflex, as we have seen, but gradu- 
ally, after many repetitions, this movement ia remembered; 
actual performance of the movement has led to the formation 
of a mental image of it, as well as a more perfect physio- 
logical adjustment favoring its performance. So that when 
desire, in the proper sense of the word, takes place, atten- 
tion is bestowed upon the object sought and on the movement 
involved, and the action is del iberately performed. So we 
see that a strictly deliberative movement — an action — 
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presupposes desire, attention and memory-images. It is 
therefore not to be expected that we shall find bona fide 
actions in very young infanta. Preyer found no movement 
in the first three months which could be announced with 
absolute certainty as a deliberative movement. Tiedemann 
saw the first intended holding of objects in the fourth month. 
Another child, at six months, showed s. great deal of per- 
sistent effort. " He would over and over again seem to be 
trying to solve the problem of the hinge to hia nursery 
door, patiently and with rivetted attention opening and 
abutting the door. Day after day saw him at hia self- 
appointed task " '"'. A boy of eleven months, in striking 
a spoon against another object, would suddenly change it to 
the other hand, apparently testing whence the noise pro- 
ceeded. When fourteen months old, while playing with a 
tin can, he pat the cover on and off " not less than seventy- 
nine times without stopping a moment, his attention mean- 
time strained to the utmost " ^'^'. Indeed the child's attention 
seems capable of surprising prolongation in connection with 
muscular movement, A little girl of nineteen months 
brought out her toy blocks to show me. I helped her to 
build houses with them. Delighted with this play, she 
showed a surprising persistence ; and when I grew tired and 
wished to atop, she made me keep on longer '*■'. It is by 
means of this incessant activity that the child develops 
both mentally and physically. 

The ability to inhibit movements, though often difBcult 
to observe with accuracy, seems to me one of the most cer- 
tain criteria of the presence of will. To keep himself from 
moving is surely more difficult than to move, in a being so 
constitutionally restless as tlie average child. Children of 
five months "", others of six '"', and others of aeven or eight 
months '", have been observed to refrain from reaching for 
an object that was much beyond their reach. The little 



boy H., when threatened with punishment for continued 
crying, is able to desist. 

The development of degire and attention has perhaps been 
Bufficiently indicated in the foregoing paragraphs. Desire, 
in the proper sense of the word, is the primary stage in 
every volition; and no volition can take place without .atten- 
tion. The child's attention is comparalii-elt/ weak and inter- 
mittent. He cannot attend to the unimpressive, the stimulna 
must be etrong, must be on the motor side, and must be- 
frequently renewed. His attention is very easy to obtain, 
but very hard to retain. Tills double fact in his nature 
renders him capable of education, but at the eame time makes 
his education a gradual process, which must consist largely 
in the formation of right habits in him through imitation, 
to which, as we have seen, he is so excessively prone. 
M, Guyau indeed goes so far as to say that by a judicious 
use of the child's susceptibility to imitative suggestion, we 
may make of him almost what we please. And this seems 
indeed not far from the truth, when we consider the child's 
wonderful susceptibility to every passive impression, and 
his no less wonderful predisposition to reproduce it in hia 
own untiring activity. 
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, not votf M an iiiAj of mind deTelopment, but 
s a Jbrfgr m Alt dereCopnent, justifies its treatment 
Ik k 3«pusto efeBptw. Sad aafViBee treatnieiit would not 
sthaiDBH be jnstt&U^ iawBmm^ as language does not con- 
stitvto a new psjdie pbeaonaMm, or class of piienomena, 
difffjjng w SBT essential Rspect from those alreadr treated. 
Ik nrtrr partakes of tbe natore of them sill, imd consti- 
takta n gnnd product of their conjoint operation. 

In Otdei to the emploj-ment of language of any sort,' 
there must be. in the drst place, anuafioii. If soonds an 
to b« iutelligentlv utteied. tlie; must first be beard. The 
child who U bora deaf, and cimtinQes in that condition, does 

I ■ Tfcbi chmpter fint >pp(atnl is mn article entitled. '■ The lAngoage 

* Vi CItilJliDod," in Um- A*urimm Jmirmal of ftyrAolofry, Vol. VL Mo. L 

* AlUioiifh oar cUrf aiWatioB is occupied here with the spoken 

word. Ibis is by nd meains tbe aulj fonn of lan^^na^. In its brcwdest 

>, lati$n>fn indodM eTCi]r ncMia \fj whii-h thousht la commmii- 

^_akt«d;UK) thNvfotethefteslaresoflhedeal-inQie.snrttiichieroglyiiUa 

tem on Efcyp^iftn monunwats. u well na Uie written manuBcript 

d Iho printul pace, an.' oa really longniige as the most elo<]Uent oral 

q>hs, boeause they are Ib« ezpreitsion of fnxae one's thought. As 

k Bays, Isnguap' U •• the faculty of eslablUhinfc a constant rela- 

B between an idea and tt sisii." whatever that sign may be. All 

a be suld, therefore, concerning; the psychnlnpicaJ itnporUtnoa 

P^the spoken word, ajjpliea equally, mufafu nutaiidtf, to every otinet 

!■ of communiciLtiuu. 
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not learn to speak. In the second place, language presup- 
poses perception and judgment. The sounds must not only 
be heard, they must be understood. A meaning must be 
attached to them. Otherwise they will never be given back 
by the child as the expression of his thought; i.e., as'his 
language. In the third place, it ia essential to any advance 
beyond the merest linguistic rudiments, that abstraction and 
generalization take place ; for the communication of thought, 
InTlsTirgriest forms, cannot take place until there baa been 
attained the comprehension of the general as distinguished 
from the particular, and of the abstract as distinguished 
from the concrete.' Finally, passing from the cognitive to 
the volitional aspect of mind, it is obvious that language, 
in its most essential charactenstie — i.e., as expression — 
belongs to the will. Every expression of thought, whether 
it be word or mark or gesture, ia the result of an act of will, 
and as such may be classed among movements. 

It is not, therefore, as constituting a new order of facts, 
different from thoughts and feelings and volitions, but rather 
aa illustrating the development of these, aud entering as a 
factor in that development, that language receives this sep- 
arate place. We judge of the child's mental development 
largely by the rapidity of his progress towards a skillful 
.ipulation of the instruments of expression. 



I. Hereditv vs. Education in Lanouaoe. 



There is no psychological problem to the solution of which 
a study of the infant mind may be expected to contribute 
more largely than this : What ia hereditary, aud what is 

• On the other hand, thought itself cannot Attain lo niiy sreai degree 
of generality witlirmt the aid of language. Tlioughl and language are 
mutually helpful, unJ cuuduce eacli U> the development of tike other. 
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uter jean giiT e 
I^OB tike other hai4 
we cxi^aDj' ii ha m«. In 4viac ^^ ^^^ ^'^ nan of his 

life, and Bote korv tkc nfcaaCim^ and aftervxids the words, 
of tiMwe bf wteM ht a — nwiwItJ. sk gnvn book by him 
— at first vatamaaomslf, faat aftnwaids with iatention — 
and how, when eonadona iautatioii has ooce set in, it pfaiya 
thenceforth the iwepondersting rMe, — we shall readily be- 
lieve that, witboot this secoi^ factor, bat little progress 
woulil be made towards speech-acquirement. 

It may be well to consider briefly how these two factors 

Ktb^r at every point in the development of language. For 

lampln, in order to speak, the child must possess first of 
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all a, sensory and motor physiological apparatus. This phys- 
iological apparatus, iucludiiig the auditory structure for the 
reception of sounds, the inter-central and centto-motor cells 
and nerve tracts for the accomplishment of connection be- 
tween the impression and the expression, and the organs of 
vocal utterance (larynx, palate, tongue, lips, teeth), is hia 
inheritance from the past; but in the new-bom child it is 
all imperfect, both in structure a.nd in functioning; and its 
development requires the constant moulding influence of 
those educating agencies by which the human being is sur- 
rounded from the moment of hia entrance into the world. 

Again, the dispoaUion to utter sounds of all sorts, and to 
express states of feeling by them, is imdoubtedly inherited, 
since, from the very beginning of life, and quite indepen- 
dently of all example, the child constantly exercises his vocal 
organs.' Kut in spite of this, so inadequate is heredity 
alone, that the child will not learn the language of his par- 
ents, unless he be in the society of those who employ it. 
If brought up among savages, he will speak their language; 
if among wolves, he will howl.* 

In making this statt-ment, we do not overlook those re- 
markable cases in which children have invented a language 
of their own, quite different from that spoken around them ; 
and persisted for some time in using the former and entirely 
ignoring the latter. Mr. Horatio Hale gives an account of 
five different cases in which this has occurred, two in the 
United States and three in Canada. In one case this in- 
vented vocabulary consisted of twenty-one root-forms, out 

' "Le langE^e est en Doua une faculty bI naturflli?, qae dea la prem- 
iere eafance, I'eiercer eat un besnin el un plaiair." — Eygir. 

*" It is found that young birds never hnve the song peculiar to their 
Species, if they have not heard tt ; wLereas, they acquire very easily 
tbe Bong ol ftlmoat any other bird with which iLey are aB80ciat«d." — 
H^red Jtunell Wallaee, Natural SeUcliun. 
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of which, by combination and modification, the children 
developed a complete language, by which, with the aid of 
gesture, all their wants could be commnnicated ; and in all 
the cases the invented lan^age was sufficient for all inter- 
course as between the children themselves; and was per- 
sistently used until tlie children were finally broken of it, 
by being separated or sent to school. In all these cases, 
it is to be observed, the child did not learn the language 
of his parents in the absence of those who employed it. It 
is also to be noted that the new language was invented, not 
by one child, but by two. Language is possible in all normal 
children ; it becomes actual only in the presence of a com- 
p:inion. But given the companion, and scarcely any limit 
can be set to the possibilities of development. Indeed, Mr. 
Hale has given us a theory of language, in which the origin 
of liiiguistic stocks is attributed to the inventiveness of 
children who have become separated from their tribe when 
very young; and in the light of such facts as those given 
flrbove, the theory seems highly probable. On the other 
hand, that the child shall speak any specific tongue now 
existing, depends on his education. He does not inherit 
any particular tongue or dialect. Some think he will acquire 
his mother-tongue with greater facility than any other, yet 
even this may be doubted, " Speech is hereditary, but not 
any particular form of speech " ''-'. There may be an in- 
herited tendency to find certain sounds difficult, such aa aft 
to the ancient Ephrairaite, or tk to the modem Frenchman, 
but this is only a tendency, and does not prevent the child 
from learning any language perfectly, if his education begins 
early enough. 

Again, the careful study of the language of signs makes 
it quite clear that many gestures are inherited (e.g., holding 
out the bands to express desire, wbicli is world-wide, and 
is executed by children who have never seen it done), but 
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the development of gesture into anything like a complicated 
system of expression, ifl quite dependent on the social en- 
vironment. Of course this is only another way of saying 
that language, being the instrument for the communication 
of thought, is not developed in the absence of beings to 
whom thought can be communicated. 

Thus, then, thu case seems to stand with regard to the 
respective spheres of heredity and educitiun in the produc- 
tion of language. As regards the child's present endowment 
and capabilities at the moment of his entrance into the 
world, "he is the product, the result of the generations 
which have preceded him ; he is the visible link which con- 
nects the past with the future " '*"; but with regard to that 
which he is to be, and the legacy which he in his turn shall 
transmit to those who shall succeed him, he is very largely 
dependent on his physical and social environment ; and all 
those who compose that environment, assist, whether they 
vvill or no, in his education.* 



• II. The Physiologi'.'al Development, 

If the question were asked, " Why does not the new-bom 
child talk?" two answers might be given. In the first 
place, there is a psychological reason, viz., he has, as yet, 
no ideas, and has, therefore, nothing to say'"'. In the sec- 
ond place, there is a physiological reason, viz., his speech- 
apparatus is as yet so imperfectly developed that he could 
not express ideas if he had them. 

In the same way, if the question were asked. Why does 

■ " La mtre, au resle, oa la nourrice, ne eanl ici que dee inslitulricea 
en chef ; car loua ceui qui entourent rentanl au berceau qui con- 
veiBent en aa pr6sence, participent, aans s'ea duulcr, A celte Education 
fondamenlale " '■'"'>, 
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any person ever lose the power of speech ? similar anawera 
might be given. He either loses his ideas, throiigh some 
mental diaoi'der, or he loses the power of expression throngh 
some physiological disorder. The two cases are, moreover, 
parallel in another sense, iaa^much as the acqnii'emeut of 
ideas in the one ease, and their failnre in the other, are 
closely associated with, if not indeed qnite dependent upon, 
the presence or absence of the physiological functions. 

The physiological reason, then, why the child does not 
yet speak, lies in the undeveloped state of the speech- 
apparatus. "The lungs are not yet developed in a degree 
and manner sufficient for articulate speech. The expiration 
needs to be strong, and exactly regulated. Now, in the 
infant, the pectoral muscles are still developed in a very 
small degree; the breathing is accomplished much more 
through the fall of the diaphragm than through the active 
extension of the pectoral cavity. Hence, breathing move- 
ments are more superGcial and more irregular than in later 
years. Artificial speech requires complete control of the 
breathing mechanism, which the child has not yet got. To 
his speech-instrument is still wanting a large number of 
strings, whistles and registers. The organs of speech are 
the lungs, air tubes, larynx and vocal cords, the mouth, 
with tongue, palate, lips and teeth. The lungs create the 
Stream of air; the tone and voice are formed by the larynx ; 
according as the vocal cords open wider or come nearer, 
arises the deeper or higher tone. The form of the tone 
{i.e., vowel a or o, etc., consonant b or/, etc.) depends on 
the form of the mouth at the time. Now the larynx is still 
very small and undeveloped in its form, and so with the 
tongue, the lips, and the muscles moving them ; and as for 
the teeth, they are still entirely wanting"'**. The unde- 
veloped condition of the auditory apparatus, and of the 
brain, have also to be considered iu this connectioo. 
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On the other hand, it needs to be borne in mind that the 
relation between the organs of speech and speech itself is 
a reciprocal one. If speech depends on the organs, it is 
also true that the organs depend on speech, and are not 
' developed, except by exercise. As one learns to play on 
the harp by playing' on the harp, bo the child learns to 
speak by speaking. The exercise of the vocal organs de- 
velops those organs, so that they become capable of higher 
exercise. 

The lungs first appear, early in the embryonic sbige, as a 
single median diverticulum from the ventral wall of the 
ceaophagus, which soon becomes dilated towards the two 
sides in the form of primitive protrusions or tabercides, 
while the root, communicating with the CBSOphagus, remains 
single. The fcetal lungs contain no air, and lie, packed in 
a comparatively small compass, at the back of the thorax. 
They undergo very rapid and remarkable changes after 
birth, in consequence of the coiomencemeut of respiration. 
They expand so as to completely cover the pleural portions 
of the pericardium, their margins become more obtuse, 
and their whole form less compressed. The entrance of the 
air changes their texture so that it becomes more loose, 
light and spongy, and less granular ; while the great quan- 
tity of blood, which, from this time on, circulates through 
them, greatly increases their weight, and changes their 
color. The proportion of their weight to that of the body 
becomes nearly twice as great as before, while, at the same 
time, their specific gravity, after the beginning of respira- 
tion, becomes very much less. 

The trachea, or windpipe, which connects the lungs with 
the larynx, is in the embryo almost closeJ, its anterior and 
posterior walla being very near each other. The small 
space remaining ia filled with tnucna. With the exercise 
of respiration, the mucus is expelled, and the tube itself 
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gradually becomes more distended, but its anterior wall does 
not for some time become convex. With the growth of the 
child, the cartilages which form the "ribs" of the tra- 
chea, become stronger and better able to bear their part 
in the forcible expiration of air which is required for 
speech. 

The larynx, which is the organ most directly concerned 
in the production of "voice " or "tone," is an exceedingly 
complicated mechanism, consisting of a framework of carti- 
lages comprising no less than nine distinct parts, connected 
by elastic membranes or ligaments, two of which, from their 
Specially prominent jwsition, are named the true vocal cords. 
In speaking and singing, these cartilages are moved relatively 
to one another by the laryngeal muscles. The larynx is 
aitnated at the upper end of the trachea, the mucus lining 
of the two organs being continuous. At the time of birth, 
this organ is very small and narrow, and continues com- 
paratively insignificant up to the period of adolescence, 
when rapid and remarkable changes take pla*;e, especially 
in the case of the male, where it becomes much more promi- 
nent, and the pomum adami protrudes ao to be perceptible 
at the throat. 

The tongue ia composed very largely of muscular fibres, 
running in various directions, such as the superior and 
inferior lingual muscles, which move the organ up and 
down, and the transverse fibres, by which it is moved from 
side to side. Besides these, we have the various glossal 
muscles, which, though extrinsic to the ton^e itself, yet 
are implicated in its operations. These muscles are all 
more or less flabby in the fcetus and the new-born, and 
become strong only by nutrition and exercise. A similar 
remark applies to the lips ; wliile the teeth, without which 
the dental and labio-dental consonants can never be properly 
pronounced, are at the beginning of life entirely absent. 



LANGUAGE. 123 

though the first steps toward their fonuation take place aa 
early as the seventh week of the period of gestation"". 

The brain, of the foetus is coiu]>arative]y deficient in con- 
volutions, and presents a smooth, even appearance. The 
first of the primary fissures to appear ia the fissure of 
Sylvius, which is visible during the third month, The 
other primitive sulci also begin to appear about this time, 
and by the end of the fifth month are well established. 
The secondary sulci make their appearance from the fifth 
or sixth month on. The first of these to be seen is the 
fissure of Eolando. " By the end of the seventh month, 
nearly all tlie chief features of the cerebral convolutions 
and sulci have appeared. The last fissures to appear are 
the inferior occi pi to-temporal, and a small furrow crossing 
the end of the calloso-marginal " <'*'. But long after the 
extra-uterine life begins, the chiM-brain is still deficient in 
many of the higher processes, tiie association fibres being the 
last to develop. The con volutions are for a long time com- 
paratively simple, and their increasing complexity as life ad- 
vances stands to the exercise of the varioiis faculties, partly 
in the relation of antecedent, and partly in that of consequent. 

Speech, then, in the little child is a potentiality, though 
not an actuality. He is, as it were, in possession of the 
machine, but the belts have not y«t been adjusted to the pul- 
leys, nor has he yet learned to handle the instrument. The 
inability to speak is not, therefore, an ahnormal state at 
the beginning of life, any more than the inability to write, 
or swim, or play the piano "". It is merely an imperfect 
state. But the inability to learn to speak is abnormal, and 
its cause must be sought, not in immaturity, but in abnor- 
mality of the physiological or psychological structures and 
processes involved. The one is an unnatural condition, 
into which the child has fallen; the other a natural condi- 
tion, out of which he will gradually rise. 
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III. The Phonetic and Psychic Development. 

We shall here, first of all, give a sort of outlioe history 
of the speech-progreaa of the average child during the first 
two years, generalizing from a large number of actual obaer- 
vationa (made by different persons on different children) 
and proceeding by periods of six months each; then we 
shall give summarized statements of a number of child- 
vocabularies that have been carefully compiled at different 
^es ; and &ially, we shall examine what general conclu- 
sions may be drawn from the material at hand, and set 
down as empirical laws, awaiting fuither substantiation. 
1 say "empirical laws," because children differ so much 
from each other, and reliable observations are so compara- 
tively scanty, that, for the present, general statements must 
be held in abeyance, or made only tentatively. 

First Six Months. — "In Thuringia," says Sigismund, 
" they call the first three months ' das diimiae Vierteljahr,' " 
and during the second three months, according to Schultze, 
no advance is made on the first. It might seem, then, that 
in this first half-year there is nothing worthy of our attention 
in the matter of language. This, however, is very far from 
being the case, for in this period a most important appren- 
ticeship is going on. The little child, even in the cradle, 
and before he is able to raise himself to a sitting post- 
ure, is receiving impressions every waking moment from the 
envii'otlment ; is hearing the words, seeing tlie gest^ures, and 
noting — in a manner perhaps not purely involuntary — 
the intonations of those around him ; and out of this mate- 
rial he afterwards builds up his own vocabulary. Not 
only so, but during this period, that peculiarly charming 
infantile babble (which Ploss calls "das Lallen") begins, 
which, though only an "awkward twittering" '*>, yet con- 
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tains in rudimentary form nearly all the sounds which 
afterwards, by combination, yield the potent instrument of 
speech. A wonderful variety of sounds, some of which 
afterwards give the child difficulty when he tries to produce 
tliera, are now produced automatically, by a purely impul- 
sive exercise of the vocal muscles ; in the same way as the 
child at this age performs automatically many eye-move- 
ments, which afterwards become difficult, or even impossi- 
ble. M. Taine thinks that "all shades of emotion, wonder, 
joy, willfulness and sadness" are at this time expressed 
by differences of tone, equaling or even surpassing the 
adult "". 

The child's first act is to cry.' This cry has been vari- 
ously interpreted. Semmig calls it "the triumphant song 
of everlasting life," and describes it as " heavenly music " 
(himmlische Musik) ; Kant said it was a cry of wrath, and 
others have spoken of it as a sorrowful wail on entering 
this world of sin ; or as the foreboding of the pains and 
sorrows of life. It seems more scicntiiic, though less 
poetic, to accept the explanation of the " unembarrassed 
naturalist," who sees in it nothing more nor less than the 
espression of the painfulness of the first breathing — the 
rush of cold air upon the lunge "". 

A more important point is the relation of this first vocal 
utterance to the speech that is to follow. The cry at first 
is merely an automatic or reficK "squall," without expres- 
sive modulation or distinctive timbre; the same cry serves 
to express all sorts of feelings. But very soon it becomes 
dlfierentiated and assumes various shadings to express 
various mental states. This differentiation begins at differ- 

1 "Sobald das Kind zur Welt geboren ist, filngt es an gelknd zn 
echreien" i'«i. "The child Ib bom inlo tba world I He enl«ra it 
Htrugglliig ; s, scream U bis first utteraAce" tw 
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ent times in different children. A girl only fifteen daya 
old expressed her desire to be fed by a particular sort of 
cry *"'. Ill another case, the cry had ceased to be a mere 
squall by the end of the first month. In another, the feel- 
ings of hunger, cold, pain, juy and desire wei-e expresaed by 
different sounds before the end of the fifth week"*'. Others 
report the transition from the "cry" to the "voice" '"', 
involving cofiperation of the mouth and tongue, at different 
times, but all within the first three months. 

These cries are variously described- According to one, 
" the cry of pain is generally longer continued than the cry 
of fear" "°>. Another speaks of the cry of fear as "short 
and explosive," while hunger is expressed by a long drawn 
out wail "". Another chUd at two months expressed 
pleasure and pain by different forms of the vowel a. Sigis- 
mnnd's boy, in his sixth month, expressed pleasure by a pe- 
culiar crowing shout, accompanied by kicking aud prancing. 

The next step is taken when these cries aud babblings 
assume an articulate character. The alphabetic sounds 
begin to be heard. Of these, the vowels usually precede 
the consonants ; and of the vowels, a with its various shad- 
s' the first to appear.' In one case the fol- 



' It U necesB^r; at this point Co adnpt a system of diacriticBl marlra, 
as in all that follows the child's pronunciation is of great Importance. 
We sball, therefore, adopt the following system, and sliall take the 



Ubertj' of changing, wherever necessary, the » 
observations, for the sake of uniformity : 



8 as In awl. o a 

3 (Gcciuanaumlaut). o ai 



Some ohangea will also bo made in the u 



g of the recorded 



as In foot. 
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lowing Beriea was developed: S-a-u "", In another, the 
Bound of o-a, as an expression of joy, was heard in the 
tenth week "*'. According to Lobische, the Towels devel- 
oped in this order : a-e-on-i. One child began with a, and 
then proceeded to ai-Srau-d, while the pure sound of o was 
late in appearing. In another case all the vowels were 
heard in the first five montlis, S being the most frequently- 
employed ; and in another, the primitive a (of which the 
child's tirst cries largely consisted) became differentiated 
into the various vowel-sounds during the first month '"', 
Preyer reports the use of the vowel-sounds in the following 
order; ua-ao-ai-uao-U-oord-u-e-a-i-u; and Sigismund in the 
following: a-d-u-ei-o-i-o-U-du-au. 

Long before the sixth month, the primitive vowels are 
combined with one another (as we see) and with consonants, 
to produce the first syllabic utterances. These first sylla- 
bles are, for the most part, mechanical. In a great many 
of the cases under consideration, the first consonants to 
make their appearance are the labials, b-p-m, and these are 
almost always initial at first, and not final. The easy con- 
sonant m, combined in this way with the easy vowel a, 
yields the familiar combination ma, which, by spontaneous ■ 
redupliciition, becomes manta. In a similar manner, papa, 
baba (afterwards bahy) and the like, are constructed. The 
labials are not always, however, the first consonantal sounds 
uttered. Sometimes the gutteriils {g or k) precede them j 
and the two consonants which are usually the last to appear 
(viz., r and I) are used by some children quite early. In 
the case of the boy A., the first sounds were gutteral, gg. 



example, such wurds m cnrnrr, chonis, cofre, etc., will be spelled 
with a k; words like rigar, cmtre, cellar, etc., with an s; and in such 
words at virUe the silent to will be omitted. Other chuigea will be 
indicated as Uiey arc tuiule. 
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though the earliest combination was mam-mam, used in cry- 
ing. At five months "he dropped the throat-aouiids almost 
entirely, and began the shrill enunciation of vowels ; " and 
at six months he lowered his voice and began to use lip- 
aouuds, simultaneously with the cutting of his first teeih, 
lu another case, m appeared as the first consonant in the 
second mouth and was followed by fi-d-n-r, occasionally g und 
h, and very rarely k ; the first syllables were pa-ma-ta-na "*'. 
Lohiache observed the conson.ints in this order : m-(«!) b-p-d-t- 
l-n-a-r; Sigismund in this : b-m-n-ds^-w-f-ck-k-l-r-sch ; aud Dp. 
Brown in this : b-p-f-r-mg-k-h-t-d-l-n '"'. In some cases nearly 
all syllables have been correctly pronounced during the first 
half-year ; while in others progress is much slower, very few 
syllables being certainly mastered before the ninth mouth. 

We may sometimes observe here also the beginnings of 
vocal imitation. The boy A. was observed to "watch 
attentively the lip-movements of his attendants ; " and other 
observers liave remarked, from about the fourth month, " a 
curious mimicry of conversation, imitating especially the 
cadences, so that persons in the adjoining room would think 
conversation was going on " "°'. The same thing was ob- 
' served in A. a little later. 

Secoptd Sir Months. — Most children make a very 
marked advance during this period in the imitation of 
sounds, in the intentional use of sounds with a meaning, 
and in the coiupreheusion of the meanings of words and 
gestures. The actual vocabulary of most children at this 
age is, however, exceedingly small. Many children, a year 
old, cannot apeak a single word, while the average vocabu- 
lary does not probably exceed half a dozeu words. 

A new advance accompanies the rise of active 
and the increasing power of attention iji the third three 
months. The child begins to keep a sort of time to music, 
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in which he shows pleasure, and this strong excitement 
stimuUtes the production of new sounds. He delights in 
being caiTied about with a galloping rhythmic motion, and 
will smack his lijia and make other sounds in imitation of 
chirping to a horse "*K He pats hia kinds together in 
iinitittioo of the acronipmying motions in a nursery rhyme, 
and sometimes makes an attempt to say the words also. 
He shows a fondness for ringing the changes on certain 
syllables which he has learned, varying and reduplicating : 
e.g., mama, baba, gaga, nana, etc., and other less intelligible 
combinations. 

He understands many words which he cannot prononnce, 
and he pronounces some in a mechanical way without un- 
derstanding. He knows each member of the honsehohl by 
name, and will reach a biscuit to the person named to him. 
He knows the principal parts of his own body, and will 
jioint to them when asked '"J. The words papa and 
mama, whose surprising universality may be partly ac- 
counted for by the physiological law of ease (the sound 
most easily produced and, therefore, earliest used, being 
naturally associated with those persons whose presence 
arouses the earliest and most vivid emotions and ideas), are 
by many children at this time intelligently used, though 
some are later in ttiis. 

Imitation usually makes rapid strides in this period. 
In one case gestures were imitated at eight inonlhs, and 
words at nine. If some one is l^eing called, the child also 
calls loudly. In another case, towards tlie end of the child's 
first year, he began to imitate the sounds made by animals 
and inanimate objects "". gigismund observed the instinct 
of imitation showing itself in the third quarter of the first 
year; the reduplication of syllables composed of a labial or 
deutal consonant and the vowel ci ; and the more frequent 
occurrence of syllables iii which the vowel is initiaL 
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Cbampneys' eliild distinctly imitated the intonation of the 
voice when any word or sentence was repeated to him i 
several times. This has been observed also in other ] 
cases '"'. 

Children who are able to use a few words at this age, \ 
show by their use of them how inadequately defined i 
their meaning. A little girl, who had learned to say d gd J 
(all gone) and ga ga (gegangen), applied the latter term to 
herself when falling down <"'. Humphreys says the child 
he observed was able, at this time, to name many things 
correctly, and to pronounce all initial consonants distinctly, 
except th, t, d, V, and I. Some final consonants were india- 
tiuct Another child, at eleven months, knew what guten 
tag meant, and responded with tala; he also answered adieu 
with adaa. In this case, the first association of a sound 
with a concept was ee, which meant wet "", A boy of ten 
months used intelligently the words mama, Aggie {Maggie, 
tills afterwards became Waggle) and addie (auntie). At 
eleven months, TPoirjie was shortened to Wag, and addie ta 
att '*', Another at seven months used to wave his hand 
and say lata at parting ; and one day he did this when a 
closet door was opened and shut again *'^'. Taine's little 
girl at twelve months, on learning the word bibi, as con- 
nected with the picture of the infant Jesus, afterwards 
extended it, curiously enough, not to all babies, but to all , 
pictures. Occasionally a word is invented, such as the woi-d ■ 
m,um, reported by Mr. Darwin, which the child used with 
an interrogatory sound when asking for food, but also " as a 
substantive of wide signification," 1 observed a similar 
general use of da, in the case of F. In another case, the 
word bo was used to signify anything that pleased the child. 
The words mama, papa and babe, which had been used for 
some time mechanically, were dropped about the middle of 
this period, to be resumed five mouths later, " when thej" 
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were applied to their proper objects " "". Sully observed 
in the beginning of this period (which he calls the la la 
period) the rise of Bpoataneous articulation. Combinatiuns 
of ajlkbles were suddenly hit upon, and repeated without 
any meaning, except aa indications of baby feeling. Long 
a indicated surprise, and "a kind of o, formed by sucking 
in the breath, indicated pleasure at some new object." In 
onecase,a little sentence — which really consisted of two 
words — was uttered by a child at the close of this period. 

He said: "Papa majna," which meant: "Papa, take 

me to mama" '"'. 

The wide differences among children make it unsafe to 
venture any generalizations, except one, viz., this second 
half-year seems to be par excellence the period of the rise 
of imitation. S&me children, however, are as far advanced 
at the beginning of this period as others are at its end- 
Perhaps it ought also to be remarked that the child who 
shows a great precocity in imitation, or in learning to 
speak, will not necessarily, on that account, turn out a 
more intelligent child. Imitation does not require a very 
high degree of mental acuteneas, and the child who has 
been slow in this may in the end surpass his more preco- 
cious companion. 

Third Six Months. — While the child is learning to 
walk, there is very often a standstill, or even a retrograde 
movement in the matter of speech. After walking is mas- 
tered, the acquisition of language goes forward again with 
greater facility than ever. 

I>uring this third period, marked progress is usually 
made in the understanding of wonls, and in their intelli- 
gent application, though the vocabulary is still very limited, 
and the pronunciation imperfect. Difficult sounds are 
omitted, or replaced by easier ones. Sometimes the change 
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in one consonant has an influence on another which pro- 
cedes or follows it. In longer words and eombi nation a, 
only the prominent part — the accented syllable, or the 
final sound — is reproduced. A final ie is often added to 
"Words. The child says dinnie for dinner, ninnie for driitk, 
and heddy for hread. Other imperfect pronunciations are : 
apj tee {apple tree), piccy book {picture book), gamy or 
nawnfe (grandma), pee {please), pepe {pencil), mo-u (more), 
ho or hd {horse), Balbert {Gilbert), Tot {Tt^f), Ka-ka {Car- 
rie), and Kakie {Katy).- 

Most children at this age understand a great deal of 
what is said to them. Such phrases as " bring the hall ; " 
" oome on papa's knee ; " " go down ; " " come here ; " " give 
me a kiss," are perfectly understood and obeyed. Parts of 
the child's body, as eyes, nose, ear, other ea», hand, etc., other 
person's eyes, ears, etc., are pointed to wheu named. Arti- 
cles are fetched, carried and put where one commands.- 

Some children begin, towards the end of this period, to 
express themselves in short sentences, which are usually 
elliptical, or, as Romanes says, "sentence-words," only the 
most prominent word or words in the sentence being pro- 
nounced. E.g., ta {iluink you), nee {take me on your kneey' ; 
detoff; detup; where cows George? (where are Unde Oeorge't 
cows?) '"' ; mo-a, mama {give me more, mama) ; dao {take 
me down from my chair) "^•, Many combinations of words 
are made, which fall short of the dignity of sentences. 
E.g., mama deas, ditig-a-ling, etc. A hoy of eighteen months 
" knows the last words of many of Mother Goose melodies, 
as moon 0; place 0; bare, bare, bare; putting them in at 
the right time, enthvisiastically " '". 

yome words are invented by the child, £.3., the word 
tern, which Taine's httle girl spontaneously used as a sort 
of general demonstrative, " a sympathetic articulation, that 
she herself has found in harmony with all fijied aud distinct 
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intention, and which consequently is associated with her 

• itriiicipiil tixed and dintinct intentions, which at present are 
desires to take, to have, to make others take, to look, to 
make others look." Tlie same cliild inveiiteil the word ham 
to signify "something to eat," ju3£ as Darwin's boy used 
mum for the same purpose. 

The love of reduplication shows itself very distinctly now, 
as indeed it has almost from the beginning; no doubt for 
the physiological reason that it is easier for the vocal organs 
to execute a, niovejnetit over again, to which they are ad- 
just-ed, and which they have performed once, than to adjust 
themselves to a new movement Very probably the love of 
repetition and "jingle " which ia so noticeable in children 
(and which, as Sigismund says, lies at the foundation of 
rhyme), also enters as a factor here. Numerous examples 
of the onomatopoetic naming of animals and things may 
also be observed at this time, tbough many of tliese are, no 
doubt, imitated from grown-up people. One or both of 
these tendencies may be observed in audi espressions as 
the following; dada, mnma. jMjm, wawa {water}, toali icoA 
or oua owa or bow mow {dog), ea e« (yes), nl m* (nice), ko ko 
{cliicken), puff {wind), quack quack (duck).goUok or lululu 
{all rolling objects), bopoo {bottle) , too loo {cars), tuppa Inppa 
tee {potato), etc. The child imitates (often spontaneously) 
the sounds made by the dog, cat, sheep, ticking of clock, 
etc., while many sounds are reduplicatsd. The opposite 
process, a spontaneous curtailing of certain words, may be 
sometimes noticed. In one case a boy of fifteen months 
contracted ptipa, mnma and addie into pa. ma and att resi)ee- 
tively, having never heard any of these latter words '*'. 

Imitation is now very strong. The child attempts to re- 
peat everything he hears j but some sounds give him diffi- 
culty, and the shifts to which he resorts in such cases are of 
very gieat Interest The iK>y R. used to say nana for tliank 
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yow, and dit taut for get caught (in play) ; but the phrase 
excuse me was too mucli for him ; he tlierefore used 6h5 in 
its place, with a rising inflection on the second syllable. 
Singing is often imitated better than speech. A boy of 
fourteen months "gave back a little song, in the right 
key " <**' ; and another, in the sixteenth month, knew some 
simple little hymns '""'. 

But perhaps the most interesting thing of all at this time ■ 
is the gradual " clearing " of the chiliUsh concepts, aa indi- 
cated by the steady circumscription of the application of 
names. Even yet, however, names are applied much too 
widely; nmch more experience is necessary before they ac- 
quire, in thfe young mind, a clear and definite connotation. 
(Even in mature life, most of our concepts are still very 
hazy and ill-defined ; and it might be allowable to describe 
the whole process of intellectual education as a process of 
clarification of the concept.) It is interesting, also, to note 
how the principle of association enters as a factor in the 
determination of the application of the name. When a 
child calls the moon a lamp, or applies hia word b6 (haU) to 
oranges, bubbles, and other round objects ; calls everything 
bow wow which bears any sort of resemblance to a dog (in- 
cluding the bronze dogs on the stairease, and the goat in the 
yard) ; applies his words papa and mama to all men and all 
women resp'^etively ; makes his word cHiie do duty, not only 
for knife, but also for scissors, shears, sickle, etc. '*' ; saya 
fid (bath) on seeing a cmst dipped in tea "*' ; applies ati 
^assis) to chair, foolMool, bench, sitting down, ait down, etc. "*'; 
peudtt (perdu) or atta (gone or tost) to all sorts of dis- 
appearances ; — it is evident that one great striking resem- 
blance has overshadowed all differences in the objects. 
Another child, who had learned the word 6( as a name for 
objects that were too warm, extended it to include, also, 
objects that were too cold (;tssociation by contrast). Later, 
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on looking at a picture, he pointed to the re presentation of 
clouds and said 6t. The clouds reminded him, no doubt, of 
the ateam from the tea-kettle "*'. This aptitude for seiz- 
ing analogies, which Taine believes to be the source of gen- 
eral ideas and of language, has numerous illustrations, not 
only in the language of the chilil just learning to speak, but 
also in the use of words by uncivilized or semi-civilized 



Fourth Six Months. — "During the latter half of the 
second year linguistii; progress is usually so rapid as to render 
a detailed account impossible. We can only call attention, 
with example.^, to some of the most striking features. 

"By the end of the second year," says Schultze, "the 
normal child can make himself understood in a short sen- 
tence." His own child was able, at nineteen mouths, to use 
sentences containing subject, predicate and object. In an- 
other case, quite a complicated sentence (but very elliptical, 
only the nouns being uttered), -was heard in the twentieth 
month. In the case of A., a genuine sorrow was the occa- 
sion of his first sentence. His father, of whom he was very 
fond, had been playing with him for some time, and finally, 
being calleil away, put him down and went out, closing the 
door behind biin. The child gazed for a moment at the 
closed door, and thi-n, throwing himself on the floor, cried 
out, I want my papa. Before this he used to express himself 
obiefly in elliptical sentences and sentence- words. When 
slightly over two years of age, lie used to weave little stories 
of his own ; e.g., mama fd wile downy loppy liouf. One day, 
while the dinner was waiting for liia father, who was ex- 
pected home on the train, the child said : Toot-toot corny 
wile vp tair, iwty dok, uppy tapool; toot-loot make big noise. 

Mental Evolution in Man," Cliap. VUI. 
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Another of his sentences was : Take a budie btdg to; badfe 
tiekd, feepy. The boy C. uttered his first sentence in the 
twenty-first month: Pees mama. Two months earlier he 
had nsed sentence-words; e.g., papa cacker (papa has Jire- 
crackers). In the twenty-fourth month he told quite an ex- 
tensive story, in which the verbs were not expressed. Even 
oompound sentences, and sentences containing subordinate 
clauses, are often mastered before the close of this period. 
Sometimes verbal inflections appear ; e.g., naughty baby Idlde 
(cried) '™'. Another day the same child said coTRed for came, 
thus unconsciously rebuiing the inconsistent English lan- 
guage. Interrogative sentences appeared in another case; 
e.g., whereas pussy f and negation was expressed by an af- 
firmative sentence, with an emphatic no ta^'ked on at the 
end, exactly as the deaf-mutes do. Many of these primitive 
sentences are in the imperative mood, and many are still 
" sentence- words." Most children talk a great deal, and 
gesticulate profusely, at this time. Their expressions are 
concrete, and abstract words are avoided as far as possible. 
A little boy, on seeing the picture of a half-grown lad, spoke 
of it as a little baby man '*'. Anything that has rhyme or 
rhythm is most easily picked up. A little nephewof my 
own was able, at this age, to sing a large number of little 
Bongs and hymns, giving the melody quite correctly. An- 
other boy, at twenty-one mouths, on hearing the milkman's 
bell in the morning, used to say : Mik man tnik coui, crump 
horn, toss d'lg, kiss maid idljlorn; or peeping through the 
fence at the cows, would sing: Moo cow, moo cow, how-de- 
d^ cow. '" 

The child's progress is marked here by his gradual mas- 
tery of the personal and possessive pronouns. These are 
peculiarly difficult for the average child, and, according to 
Egger, are not usually attained until near the close of the 
second year; according to others, much later still (thirtieth 
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month, according to Lindner). Previous to mastering the 
/, the child calls himself by his proper name, or by the 
name baby, as he may have been taught. When / first ap- 
pears, it is frequently employed, — quite consistently from 
the child's point of view, — not in the first person, but in 
the second ; i.e., he calls others I and himself you. One 
child used the word / correctly as early as the nineteenth 
month, but often exchanged it for her proper name <*". 
Another, in the twentieth month, still called himself by 
his proper name, but, a month later, said me. for the first 
time '"". Another spoke of me as a personality in her twenty- 
second month """. Another, at two years, often used the 
word my, meaning your; e.g., I^ me get np on my lap '"'. 
Another, at the same age, still speaks of himself as babff in 
ordinary converse, hut in. great desire says, J want it, and in 
great fear says, I afraid. 

In some cases, almost all the sounds are mastered by the 
end of the second year, but from the observations at hand, 
this may be considered the exception. Most children still 
have difficulty with certain sounds. Some of these diffi- 
culties are seen in the following; apoo (£y>?rfe), zhntia (there 
U in), es (yes), yleg (egg; note difficulty with initial vowel), 
oken (open), lash (mustache), eh'ad (Ikread), dam (gam], 
Cdi (shawl), uppervator (elevator}, nobelhi (umbrella), batini- 
cai't (banisters), aw yi (all right), aelto (cellar) , pato (potato), 
it da (sit there). One observer reports a siiecial difficulty 
with 9, 2, d, g, k, I, n, g, r and C "". Another says that at 
nineteen months, the sounds s, ah, ck and j were generally 
indistinct ; while w, v and / were formed, but not well de- 
veloped. On the other hiind naaal g appeared, o was mas- 
tered, I, p and t as final cuiisonants began to be used, and k 
l>eeame a favorite sound, used in many words. Sibilants 
were more at command when final than when initial, while 
short a was just beginning to be formed. In the twenty* 
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Becond month the sounds of ch, j and th were atill imperfect, 
the liard sound of tli beiag replaced by s and the soft sound 
by a. A month later, r was still generally replaced by I; 
when e came before another consonant, one or the other 
wa,s dropped, itml k was sometimes confused with p or t '•'. 
In another case, the double consonant s^ made its first ap- 
pearance at the end of the second year '"". 

There are still many examples of the inadequate limi- 
tation of the concept. In one case the word poor, which 
was learned as an expression of pity, was applied on occa- 
sion of any sort of loss or damage whatsoever, and was even 
used in speaking of a crooked pin. Dam (gum), with which 
toys were mende.l, became a universal remedy for all things 
broken or disabled ; and afterwards, when the child ac- 
quired the word sh'ad (thread), broken things wei-e divided 
into two classes, viz., those that were to lie niendeJ with 
dam, and thoae that were to be mended with ak'ad '•*. 
Bekwys, iv another case, was at first the name for all small 
fruits, but afterwards beoanke restricted, yielding a portion 
of its territory to gapa {yrape) '*'. Another little boy ex- 
tended his word gee gee {korae) to a drawing of an ostrich, 
and a bronze figure of a stork ; and his word apo'i (apple) 
to a patch of reddish-brown color on the mantelpiece <"', 
The boy C. applied the word boke (broke) t« a torn pocket- 
h.vndkerohief ; and K. extended his word do (door) to 
everything thut stopped up an opening or prevented an 
exit, including the cork of a bottle, and the little table that 
fastened him in his high chair. 

Healthy children of two years of age will usually attempt 
all soi-ta of sounds in imitjition of others, and will practice 
on new and difficult comb in it iu lis with great perseverance, 
sometimes carrying the wortl through several stages of 
transition, until it finalFy assumes the perfect form. The 
boy A. first heard the word pussy when seventeen months 
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old; he at once undertook to say it, but called it at first 
poolieh, iitea poofie, then poopoohie, thex] poofee, until finally, 
after much persevering practice, he was able to say piissr/, 
when he seemed to be satisfied, and discontinued its use, 
except when pussy was in sight. Schiiltze gives, among 
others, the following examples : The German word wasaer 
passed through these stages, — wawff — fufaff—waffu-af 
— uiaese — wixsaer; the word gro»mam,a was first ofiiamaf 
and then do.im.ama, before assuming its final fonn. The 
streugtli of the reduplicating tendency, and the influence of 
the initial consonant ou the remainder of the word, is seen 
in the following imitfitions: viauia {Mary), dudu (Julia), 
ill ih {little), ba ba {blanket), fa/a (faaler), vtama (mowfee), 
papa (pasture), nana (namjhti/) '*".' 

' I cannot forbear quoting the followinj; from Sigiamnnd in this con- 
nection. A cliild ot Iwentf-ono months attempted to repeat, line b; 
line, a piece of poetry after anotlier penson. The first line in each 
pair reprexentB the pronanciation of ttie adult, the second the imitation 
of Uie uhild ; 

Guter Mond. du gehst so stille, 

Tate Boimd, du teliz ho tinne. 

Durch die Abend wolken hin, 

Duch die Aten-hoaten iu. 

Gehst so traurig, und Ich fdhte, 

Tehz ^ tautcch, und. Ich bUne. 

Dass ich ohne ItuLe bin, 

DasB icli one L'le bin. 

Gnter Mond, du darfst es wisaen, 

Tute Bohnd, du atz es bitten. 

Well du so vcrschwiegen bist, 

Bein do ao bieten hilt. 

Wanim melue ThrSnen diessen, 

Amum meine Tan en bieten. 

Und mein Hen; bo traurlg iat, 

Uud meia Aetz so atich ix. 
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Vocabularies. — I have taken the trouble to collect, for I 

purjKises of comparison, a number of vocabularies of cliildreOf , I 
wliich have been recorded by careful and competent obserr-l 
era, with as much completeness and accuracy as possible^ ¥ 
I will now give these in summarized form, so as to show 1 
the relative frequency of tlie various sounds as initial, and. I 
also the relative frequency of the various parts of epeech. I 
In order the more accurately to Bhovr the sounds actually I 
made by the child, I have been obliged to use an alphabet 1 
differing somewhat fi-om the ordinary English alphabet, I 
The following changes are in;idc : c is dropped out alto- 1 
getber, such words as comer, candy, etc., being classed under I 
k; words like centre, cigar, etc., under a; and words liksl 
cliain, cheese, chair, etc., forming a new series under cA. I 
Words like George, gentleman, etc., are classed under /■■ 
instead of g; words like Philip under /; words like knifefM 
knee, etc., under w; and words like wrap, write, etc., undeca 
T. Other new letters besides ch are »h and tk. lu short^l 
it is sought to classify the child's words according to hioil 
pronunciation, and not according to the English alphabet,^ 
If he says tatie for potato, the word is classed under t. 
am convinced that this is the only way to obtain reliablel 
and valuable results. 

I. A child of nine months la reported as speaking " 
words plainly." The words are not given *'"'. 

II. A boy at twelve months has "four words of bis I 
own " '""'. 

III. A child of twelve months uses ten words with meaiii 
ing. Six of these are nouns, two adjectives and twi 
verbs <•". The initial sounds are m (three times), p (foul 
times), 71, n and k (each once). 

IV. A chilli of one year used eight words, seven of whicl 
were nouns, and one an adverb. The initial sounds are % 
(four times), m, p, d and w (one each) *'■''. 
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V. The boy B. had at command about twenty words, 
thirteen of which were nouns, and four or five iiiterjectional 
words. For initiiil sound b was perferred, theop and (, 

VI. Another child is reported, at fifteen months, as hav- 
ing '■ syllables, but no words " '""'. 

VII. A girl of seventeen niontha ia reported as usiog 
thirty-five words, twenty-two of which are nouns, four 
verbs, two adjectives, four adverbs and three interjections. 
The initial sounds are d (eight times), s (four), m, b 
and ch (three each), p, t, k, a and y (two each), i, j, n, o 
(one each) '■■'. 

Vin. A girl of twenty-two months uses twenty-eight 
words, distributed as follows; Nouns sixteen, verbs three, 
adjectives three, adverbs and interjections five. The initial 
sounds are b (six times), d (five), m (four), p (three), g, k 
and k (two each), e, i, n and o (one each) '"', 

IX. A girl at two years employs tliirty-six words, (Ii8tril> 
uted as follows : Nouns sixteen, adjectives four, pronouns 
thiee, verbs seven, adverbs three, interjections three '"'. 
Initial sounds are, p (five times), m, b and w (each four 
times), g, k and h (each three times), d, i, n and r (each 
twice), a and o (each once). 
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8 u rain arizing these vocabularies, we find some interesting 
facts bearing on language-growth, both on the pliysiological 
and on the psychological side. 

For example, witli re^arfl to the relative frequency of the 
various parts of speech, the following table is instructive. 
Of the five thousand four hundred woi'da comprising these 
Tocabularies ' 



60 per cent are nouns. 
20 " " " verba 



adjectives. 



" " pronouns. 

" " prepositions. 

" " interjections. 

" " coujuuctioua. 



100.0 



Of the nouns, less than one per cent are abstract Nearly 
all are names of persons or familiar objects. The majority, 
in the earlier months, seem to be used almost with the 
force of proper nouns, as Schaltheiss has also observed. The 
adjectives are mostly those of size, temperature, cleanliness 
and its opposite, and similar familiar notions. This table 
also corroborates Sigismund's observation tiat the conjunc- 
tion is especially difficult. Another interesting point is the 
comparison of the above table ivith a similar table, showing 
the relative frequency of the various parts of speech in 
ordinary adult language. Professor Kirkpatrick says that 
of the words in the English language, 

' In all tlie calculations that follow, I have taken the liberty to 
include, alonp; with my oivn vocabularies, thone of Professor liolden, 
and Professor Iliimplireys, which 1 have re-arraiigeil phoneticaity for 
the purpose. 



i 



146 THE PSYCHOLOGY OP CHILDHOOD. 

60 per cent are nouns. 
11 " " " Terba. 
22 " " " adjectives, 
5.5 " " " ad verba. 

An important consideration is involved here. If we L 
only at the first of these two tables, and consider the I 
child's words by themselves, it will seem that the nouna j 
have greatly the advantage over the other parts of speech, f 
But such a conclusion obviously cannot be drawn, unless a j 
comparison of the child's vocabulary with that of the adult * 
justifies us in so doing. In order to show that the child 
learns nouns more easily than verbs, we must be able to 
show that the number of hia nouns bears a larger propor- 
tion to the number of nouns he will use as an adult, than 
the number of his verbs bears to the number of verbs ha ' 
will use in adult life. To represent the matter symboli- , 
eally, 

Let n = the proportion of nouns in the child's vocabulary. 

And N = " " " " " 

Let Y — " " " verbs " " child's 

And V = " " " " " " man's 

Then, if the child learns nouns more easily than verba, 
the proportion of n to N will be greater than that of v to V. 
But on comparing the two tables, the very opposite is 1 
found to be the case. 



In other words, the child of two years has made nearly | 
twice as much progress in Ifarning to use verba as in learn- 
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ing to use nouns ; according to ray tables of child-language 
aud Professor Kirk|iatrick's table of adult-language.' A 
.comparison of the adjectives and adverbs in tlie two tables 
justifies a similar conclusion in favor of tbe adverb. To 
my mind, this fact — which, so far as I know, has been 
hitlierto overlooked by all writers on child-language — pos- 
sesses great value for pUilology and pedagogy as well as for 
psychology. In the first pLt&e it supports the view that 
the acquisition of language in the individual and io tlie race 
proceeds by similar stages and along similar lines. Max 
Miiller says that the primitive Sanscrit roots of the Indo- 
Germanic languages all represent actions and not objects ; 
that in the race the earliest ideas to assume such strength 
auil vividness as to break out beyond the limits of gesture 
and clothe themselves in words are ideas of movement, 
activity. We have found, from examination of the vocabu- 
laries of these twenty-five children, that the ideas which 
are of greatest importance in the infant mind, and so clothe 
themselves most frequently (relatively), in words, are the 
ideas of acd'ons and not objects, of doing instead of beirtg. 
The child learns to use action-words (verbs) more readily 
than object-words (noiins) ; and words descriptive of actions 
(adverbs) more readily thau words descriptive of objects 
(adjectives).' 

1 ThiB Btatnnent 't b ill further onfirmed by a vocabulary received 
since the pnbl cut on nf the Rtst edition. It is the vocabulary of a live- 
year-old boy n M nueapolis. Qf tlie siileen hundred worda spoken 
by this bov 19 per cent were verbs and only 63 |ier cent nouns. 

' ftnfeaBor K rkpa r ck, in a private note, suggeaW that, since hi« 
tables ol adult language are taken from the dictionary, they very likely 
do not repreaent truly the vocabulary of the average adult. It appears 
that, in '^ Robinson Crusoe," the proportion of nouns to verba lb not 
00 to II. but 46 to 24, If '• Robinson Crusoe" represents the average 
adult vocabulary, then tbe concluaiuua atSited In the text will need 




am. aA Iv daay tf^ ^aik «■ viik t» 4n vkea «« hara'l 




Ib dui aJcntotion so b 

g of the wofd^ bat oid; to the I 

f Bttand by tbe cUld, u already poioted oak I 



I tiMfttM', hot iwf, tkat m ■ bcNik k> fall gf action ■ 
*' Boblaaon Craaoe," the mb tiittaeat wanld be onust^ly eirong. 

■ |ljeolleagi)e,PraleMor*wnderSmia6en.pT«s me the very interest- 1 
Ing obacrvalioD, that bis Uule sui, who is jost leuniiig to talk, u 
mnaj «cDteuce« in which the rerbs ore not ^lOken at oil, bat aated, tM 1 
Uin otlii^r wimlfl In ibe sentence being spoken. E.<)., " Willie V(hlppe4l 
tli* Jjiuwj," wiJiilil be expressed by the words, " Willie . , . pussy,"' J 
WHioiiilialilHl by li lively slapping movement of one tuwd upon tliS | 
OtilM. 

• '• JClU. Nlo.," Book. U. Chap. 1. pu. i. 
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the earliest sounds to be used in most cases, are very infre- 
quent OS initial, not only absolutely but relatively. In the 
English dictionaries the vowel a occupies fourth place 
as initial letter "'' ; in my tables it occupies fourteenth 
place ; while the other vowels staud still lower. The 
son of this is not far to seek. It is simply a case of the 
operation of the law of physiological ease ; as any one may 
TPrify by pronouncing, in auceesBion, the following syl- 
lables : ap, pa, ab, ba, ak, ka, am, ma, ad, da; and observing 
how much more easily those syllables are pronounced in 
which the consonant leads and the vowel follows. 

Another interesting feature of this table is the high place 
occupied by the guttural k as initial sound. It stands 
above p and m, and next to s ajid b. This fact does not 
bear out the theory propounded by several writers on child- 
language, that those sounds are selected by the child for 
earliest actiuirement whose pronunciation involves those 
portions of the vocal apparatus which are most easily seen, 
such as the lips. According to this theory, not only the 
labial p, but the sounds d, m, f, sh, th, etc., ought to stand 
high in the list, because the movements involved in their 
pronunciation are plainly visible; while the guttural k, 
whose movements are absolutely out of sight, should stand 
very low. The contrary is the case ; fc stands third in the 
list of initial sounds, while th, whose movements are exceed- 
ingly obvious to sight, occupies the eighteenth place. This 
seems to prove that the child does not learn to utter sounds 
by watching the mouths of those who utter tliem in hia 
presence ; and this opinion is confirmed by the observation 
of Schultze, that the child does not usually look at the 
month, but at the eyes of the person speaking to him. On 
the other hand there seems no sufficient ground for the 
statement that the law of least efEort is overturned by this 
frequency of the sound of k. This guttural sound is, for 
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most children, no more difficult tban the labials. Often it 
ia one of the very earliest sounds employed. I know one 
child with whom it is more frequently used than even 6. In 
short, so far as my observations go, I have no hesitation in 
saying that the child's earliest vocal utterances are not 
acquired by imitation at all, either of sound or of move- 
ment, but that they are purely impulsive in their character. 
They are simply the result of the overflow of motor energy, 
which we have seen so prominent in other departments of 
the child's life ; and they proceed at first along the lines of 
least I'esistance. 

In the following tables I have given the results of a care- 
ful examination of seven hundred instances of mispronun- 
ciation which 1 have found in the above vocabularies. The 
first table shows the various sounds in the order of the 
number of times they are misused, as well as the ways in 
which they are misused ; the second and third tables enter 
into more detail. 

In the following table the first column gives the sound 
misused; the second shows the number of times it is re- 
placed by another sound ; the third shows how often it is 
dropped, without being replaced; and the fourth shows 
how often it is brought into a word to which it does not 
belong (not as a substitute for some other sound, but as a 
pure interpolation, for no apparent reasouV 




THE PSYCHOLOGY OF CHILDHOOD. 



1 z;:^ 


Sf^i. 


™ 


p:,^:^. 


X-. 


£i 


Re. 


„« 


tHilucd. 


T«H. 


\ 


51 


87 


4 


142 


W 




5 


3 




^^M ^ 








105 


Ch 


13 










2fi 


M 


1 


60 


Y 




10 


1 


12 




25 






HI 


V 




2 




1(1 




13 




1 


R} 


F, 




6 






^Vsh 








30 


H 




5 






1 K 


20 


a 






J 












21 


2 




2;i 


y 




1 






(harJj 










A 




4 






F 


15 


4 


1 


20 


M 










D 


5 


12 




10 


Wh 








8 


Th 


14 


4 




IH 


o 








3 


(.oft) 










B 








3 


Ng 


15 






16 


Z 




1 




2 




7 


7 


1 


15 


y 








1 



The following table shows tlie relative frequency of 
replacement of the sounds when initial, medial, and final, 
and also (in the case of the consonants) when occurring 
as one member of a double consonant {e.g., as r in cream). 
It also gives the relative frequency of the substituted 
sounds : 




em (cream). 

tommollft (tamiimnr). 

all yiW (all right), 
tumblie (tumbler), 
von in (room), 
tautech (traung). 
pipe (ripe). 
Kaka (Carrie). 
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hastet (basket). 

untie (uncle), 
tanny (candy). 
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nup (enough). 
butWray (butterfly). 

kork (fork). 
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The following table gives similar information with regard 


to the dropping of difficult sounds : 
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Examples. 



dissance (distance), 
bonny (bonnet) . 
sottin (stocking). 



sanny 

gamma 

bines 

ard 
panna 

opf 

basset 

b66 

pi 
burr 



(sandy). 

(grandma). 

(blinds). 

(yard), 
(piano). 

(kopf). 

(basket). 

(book). 

(pin), 
(burn). 



atten (garten). 



ont 
66dn't 

nuff 
koff 

eah 

litta 



(want), 
(wouldn't). 

(enough), 
(coffee). 

(here). 

(schlitten). 



satie pin (safety pin), 
n&tanoon (afternoon). 

at (that), 

ober air (over there). 

fade (afraid), 

nudda (another). 

ba rbath). 

mao (mouth). 

ammum Twarum). 

Duttie (Gustavo). 



tatie 



no 



(potato), 
(nose). 
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A TTOrd of caution is perhaps necessary here. These 
tables do not show accurately the order of difficulty of the 
various sounds, inasmuch as they indicate the misuse of the 
sounds, not rtlatively to the number of con-ecf proiiuncia- 
tiona of each sound, but only relatively to the total number 
of mispronunciations. For example, iu the first table q 
seems an easier sound than h, because it is only misused 
once, while b is misused three times. But if we remember 
that in the vocabularies 6 occurs fifty-five times as often as 
g, the case is entirely altered. Considered ia this way, the 
order of difficulty, according to my observations, is approx- 
imately the following : r, I, th, v, .sft, y, g, eh, s, j, e,f, I, ?i, q, 
d, k, o, w, a, k, m, p, b. The most difficult sound is r and 
the easiest b. 

It will be observed also that, according to these tables, 
mispronunciation is very frequent in the case of double con- 
sonants, and most frequent of all in those combinations 
which belong to what Mr. Pitman calls the pi and pr series. 
Such words as cream, bracelet, and Jly are almost always 
mutilated ; sometimes r and I are replaced by w or some 
other sound ; sometimes they are omitted altogether. 

Another thing to be observed is that the choice of a sub- 
stitute for a difficult sound is often determined by the prom- 
inent consonant in the preceding or succeeding syllable. 
This leads to a reduplication of the easier sound in prefer- 
ence to the use of the more difficult one. The child says 
eaakee for coffee, kork for fork, or la h for la haut. The 
number of these reduplications ia very large, and the device 
is adopted also in the case of ditficult vowels ; e.g., Deedie 
oocnrg for Edie, and Dlda for Ida.. 

Another signifieant thing is the frequency with which the 
soand of e is used as a substitute for difHcult sounds, both 
Towel and consonantal, especially at the end of a word. The 
"hild says iKie for IiHte,^nnie for ^n^er, and niwHie for druik. 
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In addition to the mispronunciations tabulated above, 
fini) a large number of miscellaneous mispronunciations 
difficult to classify, such as the following : mednisa 
medicine, Mangie fag for American Jlag, skoogie for 
me, kidlie for tickle, p&-ta-soo ioT patent leather sftoes, etc 

If we seek now to discover some principle underlying th» 
development of child-3i)eeeh from the psychic point of view, 
we shall find, I believe, that principle of transformcUion, 
which we have already observed so frequently elsewhere, 
operating in this sphere also. The earliest utterances of 
the new-horn have little or no psychic signifioaoce. As 
expressions of his thought, they have none at all. But by 
slow degrees these primitive utterances, modified, increased, 
and combined, are associated with ideas, which are also 
modified, increased and combined, until finally the instru- 
ment of language is completely under control, and beeomea 
the adequate medium for the expression of thought 

Not only may we make this statement in this general way, 
but it seema possible to trace, with approximate minuteneaa, 
the progress of a sound upward,, from the earliest unexprea- 
sive condition to the highest, latest, most expressive state, 
and to indicate the principal stages on the way. These 
stages appear to be the same as those through which move- 
ments pass, viz., the Impulsive, the i-ejlex, the instinctive, and 
the ideational. The first sounds uttered by the child are 
simply the spontaneous will-less, idearless manifestation of 
native motor energy. They do not require a sensory, but. 
only a motor process, and that motor process is automatic.. 
The same overfiowing energy, the same mnscle-instine^. 
which impels the child to grasp with the hands, to kick' 
with the feet, etc., impels him also to the exercise of his 
lips, tongue, larynx and lungs i*i. This is the impulsion 
stage. Then we find him uttering sounds in response 
to certain sensations. He sees a bright light, hears a 
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peculiar soand, feels a soft, warm touch, and these sen- 
satioQB call forth certain sounds. These sounds are still 
only babblings, not involving the cooperation of will, but 
they do involve sensory as well as motor processes. The 
reflex arc, in its simplest form, is complete. Here imitation 
takes its rise. This is the reflexive stage. In the next place 
we can detect certain sounds which are expressive of the 
child's needs, and though still uttered probably without 
conscious intention, yet have a purpose and an end, viz,, 
the satisfaction of those needs. The cry, which was at first 
monotonous and expressionless, now becomes differentiated 
to express various states of feeling, himger, pain, weariness, 
etc. Here we have the insliiicliee stage. Finally the will 
takes full possession of the apparatus of speech, the child 
utters his words with conscious intention ; imitation of 
sounds, from being passive and unconscious, becomes active 
and conscious ; and words are joined together to give ex- 
pression to ideas of constantly increasing complexity. Here 
we have reached the ideational or deliberative st£^,'e. 

As an example of the transformation of a single sound 
through all these successive stages, let us take that sound 
which is, in the majority of oases, the first articulation, the 
Byllable ma. At first this is pure spontaneity. The child 
lies contentedly in his cradle, motor energy overflows, the 
lips move, gently opening and closing, while the breath is 
expired, and this sound is produced, mamamama. As yet 
it has no meaning ; it is a pitrely automatic utterance. But 
by and by the same sound is called forth by certain sensa- 
tions, one of which is very probably the sight of the mother, 
or of some other person. The word as yet has no definite 
meaning, but is merely a sort of vague demonstrative ejacu- 
lation, a pure reflex. Later it becomes the expression of 
certain bodily needs and conditions, and now the hungry 
child utters this sound as the expression of the need of his 
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natural tiouriahment. 67 this means, the word becom 
firmly unovis-t^A with the mother, first probably with t 
IvrcWt o"ly '"' ^' afterwards with her person in general, 
■nJ s« ^'"^ ^^ ^^P ^ ''^^ transition is made, and the word 
M.tM'l "'" passes out of the semi-conscious, instinctive 
nUjttf into the ideationnl- It becomes firmly associated witjl 
)|i^ mother, and with her only, it is used with a consciom 
imrpi'se of communicating lo her the child's wishes i 
idfUSi^'id, finally, in her absence, it is used in such a wa]l 
M to show that her image is firmly stamped on his mind) 
^d retained in his memory. In later life, more al>stracl 
(tnd complex applications of this word are gradually r 
tainMl ; but we have followed it far enough in its devet 
u|>uicnt for our present purpose. This word was choses 
biHUtiiBe it probably exeniplities better than any other thfl 
|trinoiple which we desired to illustrate, l)eing associatai 
with those feelings whicli arise earliest, last longest, aai 
tttku the deepest hold, upon the human soul; but almoi 
Hiiy primitive utterance of infancy could be employed I 
vxcinplify, in a less complete mauner, the principle ( 
Qiutud. 
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B. Observations made by Frofeuor J. M, Baldwin, of the Unlver- 
aity of l*rinceton. 
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READING. 



Badlam's Soggestive Lesaoas in Language and Geading. 



>I (or pil- 



A Primer. Sgppitmtnu ihe i8j.piE« 
ord'buildinf GurtlKi, defined ta follow 



Badlam'a First Keader. Ntxindyjluibl* word-buildingHurtlm, c 

Baas'a Ifature Stories forYonng Keaders : Plant Life. Intci 

Bass's Haturo Storiea for Young Readers; Animal Life. 

aiiifflaliaadUicirh.iblii. TdIoUdw tnotidri^adcc. Bniidi. 40 "i. 
Puller's Illustrated Primer. Present, tie word-meOiod in a ray ■ 

FuUer'a Charts. Thrre tham for FicrcUci in Ihs rlrmcnDiT Hiunili, 

ing ihem 10 (om jjlbbles and words. Tha sel for U.t%- Mounltd, «. 

Hall's How to Teach Beading. TruU Ihe ImparUm quMtlon: whi 

, Dciignfd 



tupplo. 



Uiller'B Mr Saturdajr Bird CUsa. 
nortOQ'a Heart of Oak Booka. Thi. Krici 

Itoriea, poema. and 90nfti wLfh vhlch ev 



ilthology, Boarda. 30 CI 



rllni 



"1*.'.T-P«"=? 



ai^d dint 
g. Bnqll I. I 
\ Book IV, ] 



opaKU.ijc 



lalhtli 
» of Ihe ) 



(tandaFd Imight* 
"'^ id Irtikh 



; Bookll, I 



iSpagei, 

Smith's Beading and Speaking. FantiUarTilkautliiiM who would ip«ik well in 
Spear's Leaves and Flowera. Deilgned tor ■upplemenoiy nadiag Id Idwh gndu 
yenlura'a Mantegazza's Testa. A booii lo help bo;> towirda complete leK-dtniop. 

ocnt. *..=io. 
Wrlghfa nature Reader, IfO. I. Deacrlba c»b>, wupa, ii^den, bee>, and tone 

uoivaln molllukL Board!. 30 c». 
Wright's ITsture Reader, No. II. Dticrlbea aata, Uu, catlh-wonna, beellei, bai^ 

Wright's Nature Reader, Ho. III. Hu luaosi In plant-life, jruahappen, butior 

Aii^l, and birds. Boards. 60 cli. 
Wrjght'a Nature Reader, No. IV. Has luaaoa In geoloir, anroaos]', wotldJlf*, 

•d upflimnilar. 



L 



rr ror lul ^Auij « EnglM 
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White's Two Years with Mumbera, 

AtWDOd' 



id (hlrdji 



'amplete Graded Arithmetic. PrExnt a nniuiiy ended c 

imnnieuc. to btiln wilh the fimrrh year and ciniiniit Ihrough ihr einhlli year. 
loo pages. Qoth. 40 eta. Pari II. 3(1 pagtB. Hall icatfftr. 75™. 

Walah's Hatbematics for Common Schools. Special featnm of ihfa' 

u lar as TOssiblt, ol lulci and dtfintllon" 1 >ht ureal num£^ and yariely of the prabWn 






1. II. a 



Pan HI. 36spigei. HallLeaxhtr. 7s cl». 
Button and Kimbrough'a Pupila' Series of ArithmetMcs. 



. Coosi 



to pai 


e. Boards a" c^ 


ne lOur m 


aameD 


lai op 


riuoM 




dIats Kuo'k. Koib 












gaod pro|Kflleaof 


.imbcr., ». 


»,pl^a 




loallrac 


Intetet 












Lowaa 


00" ^niblnei in 




e Ifae 


Prin, 






Board.. 30 =". tl 














effide 




k vhich 


Iheory 










SBfforfl'a 


Mathematical Teaching. 


Prf 


Ert! 1 


? beat 



Badlam's Aids to Mamber. For Tixckir. 
Badlam'a Aids to Number. Far p„pas. 
Badlam'a Aids to Number. Fur Tn^kir. 

wiihobjccls above Itn. 40 CU. 

Badlam'a Aida to Hnmber. FarPufHs. 
Badlam'a Number Chart, n t >i indies. 
IiQddington'a Picture Problema. 70 cards, } 



nVit Srriti. Supplemnls Uw i 

SrciHd Strui. Teachcn' li^t-iHirkB 
r«™JJ'TKj. Supplemantiabonirith I 
DeiiKUcd to nid iir leaching [he four I 



n Afalhtmal 



C. HEATH & CO., PUBLISHERS, 

BOSTON. NEW YORK. CHICAOO. 



